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Introduction

The word of citizenship was first used in ancient Rome to represent membership in a community and
the term has gained various meanings to describe the relations between the individual and the state ever
since. The concept became more important with currents of nationalism and the formation of nation
states as a result of French Revolution, and citizenship started to be discussed on the basis of rights such
as equality and freedom beyond the identity ties between individuals and states with the effects of
globalisation in the process of the formation of modern states. That is to say, citizenship gained new
dimensions on the basis of rights, responsibilities and tasks in the modern world. Citizenship turned into
an umbrella structure containing several dimensions with discussions of it in many disciplines- mainly in
political philosophy, sociology, psychology and law.

First the legal and political dimensions of citizenship were shaped historically. The legal dimension
represents individuals’ participation in the community and their right to act in private and public spheres
on the basis of the rights and tasks they obtain due to their membership to the community (Saribay, 1991).
With its political dimension, citizenship is the membership which involves any kind of privilege and
responsibility (Walzer, 1995). Such membership offers individuals various rights on the one hand and it
also assigns tasks on the other hand, and as a result, it gives individuals a legal status (Ustel, 1999). The
fact that citizenship is divided into such categories as citizenship described as national identity or as
nationality, citizenship on paper, citizenship on the basis of rights and citizenship on the basis of tasks and
responsibilities (Kadioglu, 2012) indicates that the concept is considered with its legal and political
dimensions.

Citizenship also has dimensions which were shaped more recently in addition to its legal and political
dimensions- namely, ecological, global, digital and active citizenship dimensions. Ecological citizenship
involves knowing of one’s rights and liabilities in front of all creatures in the ecosystem and approaching
them with justice, displaying participatory behaviours towards environmental problems and the ability to
control footprints for a sustainable life (Karatekin and Uysal, 2018). Global citizenship involves establishing
socio-economic justice for all nations, making decisions through consensus of all segments of society,
living in harmony with individuals of different gender, ethnicity, nationality and religion and self-sacrificing
for common interest (Balbag, 2016). Digital citizenship can be conceptualised as sorting out the
information on electronic medium and having active participation in cyber space, using the knowledge
acquired for social advance and personal development and as avoiding cyber bullying (Farmer, 2010).
Active citizenship is described as acting with mutual respect and consistently with democracy and human
rights without applying violence in civilian and /or political life (Hoskins, 2006). Today, all societies aim to
raise individuals who possess the above-mentioned dimensions of citizenship. It is because the expansion
which occurred in the concept of citizenship also caused a transformation in the typology of citizens that
societies wish to raise. Today’s societies aim to raise good, responsible and active individuals in
consistency with the requirements of globalising world beyond adopting the mentality of traditional
citizenship which was previously limited to fulfilling duties to the state (such as voting, protecting the
homeland, doing military service and paying taxes). Transmitting the current culture to next generations
and raising individuals as good citizens are among the main purposes of almost all countries (Safran, 2008).
In other words, all societies aim to prepare children to citizenship even though the content and methods
of teaching they employ differ. The most effective instrument in attaining the goal is education.
Citizenship education emerges at this point.

Citizenship Education

States and individuals faced a series of problems such as conflicts between cultures and religions,
adapting into rapid changes, protecting national independence within global economy and paradox
between keeping paces with what globalization brings and preserving what is local. Raising individuals
who can cope with such problems, who have high awareness, who are respectful to differences, who have
global participation and who can take on responsibilities in creating an equalitarian and peaceful world
has raised the issue of citizenship.
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Citizenship education aims to transmit the fundamental joint values and to organise society around
those values so as to create fair, peaceful, equalitarian and democratic societies. National identity and
instilling the identity in individuals through education are the significant dimensions of citizenship
education (lpek, 2011). Another important purpose of citizenship education is to make individuals gain
skills of living with individuals who have different lifestyles. Introducing the mentality that differences
mean richness rather than discriminators is one of the focal points of citizenship education.

Citizenship education is conducted in almost all countries through curricula prepared consistently with
the ideology of governments and culture of the society (Yesil, 2002). An examination of the curricula of
various countries demonstrates that raising good citizens is adopted as a common goal (Duman, Karakaya
and Yavuz, 2001). Citizenship education in Turkey is included in curricula within the scope of the social
studies course or in an interdisciplinary approach Sen, 2019). The course, which was taught in different
names in the period between 1924 and 1970- was taught as an obligatory course entitled as Citizenship
and Human rights Education to the 7th and 8th graders from 1995 to 2005. The course was taught as a
part of social studies in primary and secondary schools between 2005 and 2010, it was taught as an
elective course called Citizenship and Democracy Education to the 8th graders between 2010 and 2011,
then it was made a compulsory course in the following year, and it was removed from the curricula with
a decision made in 2012 (Sen, 2019). The course Human Right, Citizenship and Democracy has been taught
to the 4th graders since 2015. Besides, citizenship education was re-considered in the 2018 curriculum for
social studies within the learning domain of “Effective Citizenship” and “Global Connections”. That is to
say, citizenship education was again included in the social studies curriculum again in an interdisciplinary
approach (MoNE, 2017). Including citizenship and human rights education in the curricula as an
intermediary discipline in Turkey has prevented restricting citizenship education to a single course. Yet, it
should not be forgotten that citizenship education is offered mostly in social studies course in Turkey. It
stems from the fact that the course aims to raise good citizens.

The goals of social studies course include instilling in students the basic citizenship knowledge, skills
and values. Accordingly, students are expected to know of their rights and responsibilities and use them
effectively, have eagerness in preserving democratic, secular, national and contemporary values and
arrange their life accordingly, believe in the superiority of law and in equality, accept the need to protect
the cultural heritage, have the ability to perceive the location, have the mentality of protecting natural
environment and of sustainable environment, use information and communication technologies
consciously, have scientific thinking, critical thinking and basic communication skills, know the
importance and ways of being a virtuous person, have sensitivity to issues related to their country and
the whole world and become aware of their physical and emotional properties and interests, desires and
abilities as free individuals (MoNE, 2017). It will be easier to attain the goals in citizenship education by
teaching the social studies course consistently with the goals listed. One of the areas of competence
described in the social studies curriculum is social competence and competence in citizenship. The area
of competence - which involves respect for human rights, arguing for and protecting equality, using public
goods effectively, developing cooperation and solidarity in solving local problems and problems which
influence bigger communities and adopting analytic, innovative and constructive approaches towards
social activities and activities of immediate surrounding — points directly to citizenship education (MoNE,
2017).

Education- which intends to inculcate in students the knowledge, skills, attitudes, behaviours and
habits which will make them good humans and good citizens- is an activity which has been shaped by
values. In this context, one of the goals of values education in schools is to secure that students develop
healthy, consistent and balanced personality. The curriculum for social studies course includes such values
as justice, considering the unity of family important, independence, peace, scientificity, industriousness,
solidarity, sensitivity, honesty, aesthetics, equality, freedom, respect, love, responsibility, saving,
patriotism and benevolence. It is evident that social studies course- with its content- makes extremely
great contributions to raising individuals who recognise national, moral and universal values and who
internalise and transform them into actions. A look at the objectives available in the curriculum also
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demonstrates that there are objectives which directly involve the dimensions of citizenship (MoNE, 2017).
Table 1 shows a number of objectives which can be examples to the above-mentioned objectives.

Table 1.
Objectives which can be Examples to the Dimensions of Citizenship Available in the Social Studies
Curriculum

Dimensions of

citizenship Objectives

$B.4.4.5". Using technological products without harming themselves, others
and nature

SB.5.4.1. Questioning the accuracy and reliability of knowledge accessed on

Digital citizenshi .
& P virtual platforms

SB.6.4.4. Arguing for need to buy products with copyright and patent rights in
legal ways

SB.4.5.3. Displaying behaviours of conscious consumer as individuals who have
responsibility

Active citizenship SB.4.6.1. Becoming aware of their rights as children

SB.6.6.5. Declaring as the active citizens of the Republic of Turkey that their
rights and liabilities are under constitutional guarantee

SB.4.5.5. Using the resources around them without wasting them

SB.5.3.4. Questioning the causes of disasters and environmental problems in

Ecological :
the neighbourhood

citizenship

SB.6.5.2. Analysing the effects of consuming resources unconsciously on the life
of living creatures

SB.4.7.4. having respect for different cultures

Global citizenship SB.5.7.3. Describing the importance of tourism in international relations

SB.6.7.4. Questioning the effects of popular culture on our culture

*SB=code of the course, 4. =Grade level, 4. = Number of the learning domain, 5. =Number of the objective

It is difficult to say that progress has been made towards typology of good and conscious citizenship
in the modern sense moving out of traditional mentality of citizenship even though several objectives
related to raising good citizens are available in the curriculum for social studies course. Such factors as tax
evasion, destroying historical buildings, harming nature, disturbing ecological balance, ignoring animal
rights, increase in violence against women, widespread of child abuse, failure to exercise fundamental
rights and freedoms actively, looking for personal rights in wrong ways and people’s refusal to show
respect of each other in social and personal living quarters strengthen this idea.

Several studies aiming to identify the qualities of good citizens are available in the literature. The
qualities described in the studies can be summarized as being individuals who argue for equality of
opportunities and freedom, who vote, who act as a part of political life by giving support to protests and
campaigns (Westheimer & Kahne, 2004), who know of the duties and responsibilities expected of them
by the state and the nation and who perform them (Barr, Barth & Shermis, 1978), who trust themselves
and the society in which they live, who work not only for themselves but also for the society and for next
generations, who search for solutions to the problems in their country (Hocaoglu, 2001), who help others,
who participate actively in social life, who respect others, who approach events/people with tolerance
and with common sense, who set up relationships between social and personal needs, who obey the rules
in the culture they live (Alazzi, 2009), who can made rational decisions, who have strong communication
skills, who are virtuous and moral (Prior, 1999), who are sensitive to environmental problems (Alazzi,
2012; Yesilbursa, 2015), who pay their taxes, who perform their military service and who are patriotic
(Tonga and Keles, 2014). In other words, good citizens are the individuals who are aware of their
responsibilities to their family, the society and the state and who fulfil the responsibilities, who have
critical and logical thinking skills, who can make wise decisions, who have developed empathy and
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communication skills, who work for the public good, who are on the side of truthfulness and honesty, who
can become aware of international problems and who make efforts to solve them.

It is essential to raise good people in order to create a democratic society and to protect it and in order
for individuals to be good citizens who perform their duties (Turan & Ulusoy, 2016). In other words, raising
good humans underlies raising good citizens because individuals- who are regarded as citizens- are
primarily humans. Therefore, the primary goal is to raise good humans. Yiicel (2019) and Foerster (1995)
also calls attention to the fact that the pre-requisite for raising good citizens is to raise good humans.
Thus, good citizens can attain their goals only with good humans.

The Purpose and Significance of the Study

The number of empirical studies directed to identifying the qualities of good citizens is quite great
because citizenship is described on the basis of good citizenship (Doganay & Sari, 2009). While some of
the studies focus on primary school students’ (Alabas, 2010), secondary school students’ (Kizilay, 2015;
Tonga & Keles, 2014), prospective teachers’ (Dere, 2019; Yesilbursa, 2015), teachers’ (Tonga & Keles,
2014) and parents’ (Dere, Kizilay & Alkaya, 2017; Ersoy, 2012) views on good citizenship; some others
choose to analyse prospective teachers’ perceptions’ of good citizenship (Altintas, 2016), primary school
students’ and teachers’ perceptions of global citizenship (Balbag, 2016) and prospective teachers’
perceptions of ecological citizenship (Karatekin, Salman & Uysal, 2019). A review of literature shows that
the question of how the concepts of good humans and good citizens are perceived together remains
unanswered. The situation was the source of motivation for this study and thus it set out with the purpose
of suggesting 8th graders’ perceptions of the concepts of good humans and good citizens. The reason for
including only the 8th graders in the study was the assumption that they had learnt fully the objectives of
citizenship education included as an intermediary discipline in life studies and social studies course by the
time they reached this grade level. Besides, it is necessary to know the meanings that students assign to
the concept of good citizen to be able to attain the goal of raising good citizens. In this sense, it is thought
that how students perceive raising “good humans and good citizens”- an output of citizenship education
which is important for social studies course- will contribute to the literature. English curriculum?”

Method
Research Model

This is a descriptive study and it uses the design of case study- one of the qualitative study techniques.
Case study is used when the boundaries between the phenomenon and the context are not clear- that is
to say, when no discriminations are made between the two- so as to analyse the phenomenon in greater
detail (Yin, 2014). In this way, several elements influencing the phenomenon in the case analysed and the
interactions between the elements are put forward (Merriam, 1998). Researchers’ mainly aim to describe
a certain case or cases to be considered and they distinguish themes about them in a case study
(Christensen, Johnson & Turner, 2011). The case considered in this study is students’ perceptions of good
humans and good citizens. The study can be said to conform to the design of case study since it aims to
describe the meanings students assign to the concepts of good humans and good citizens.

Study Group

The study was conducted with the participation of 114 students who were the 8th graders in two
secondary schools in two different districts of Diyarbakir in 2019-2020 academic year. The names of the
participants were not used by observing the ethical principles, instead, the participants were coded as P1
...P114- in which P stood for participant. The first 46 students (36 female and 10 male) in the study group
attended secondary school one whereas the remaining 68 students (40 female and 28 male) attended
secondary school two. Students were not asked to give demographic information because this study
aimed only to obtain students’ views on good humans and good citizens.
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Data Collection and Analysis

The research data were collected through a survey form of two open-ended questions prepared to
determine secondary school students’ views on the concepts of good humans and good citizens. Open-
ended questions in survey forms can be in the types of listing, commenting, or fill in the blanks. The items
used in this study are in the type of commenting and item one was formulated as “who is a good human?
What characteristic does he/she have?” and item two as “who is a good citizen? What characteristics does
he/she have?” The students were informed of the purpose and the method of the study and of the fact
that participation was on the basis of volunteering. Explanations were also made to the participants on
administering the form of data collection, and the participants’ questions were answered. The form
administering lasted for 40-45 minutes. The students’ teachers also helped the researcher during the
application. After data collection, the stage of analysis started.

Descriptive analysis technique was employed in analysing the research data. The data collected are
transformed into numerical data through coding in descriptive analysis and thus, the analyses are done.
Descriptive analysis consists of four stages- namely, forming the framework for analysis, processing the
data according to the thematic framework, describing the findings and interpreting the findings (Altunisik,
Coskun, Yildinnm & Bayraktaroglu, 2010). The study conducted by Kizilay (2015) was used in forming the
framework for descriptive analysis in this study, and the themes of “value” and “behaviour” were
distinguished. The research data were analysed according to the two themes. Experts decided on whether
students’ views were value or behaviour according to the statements made by the students.

Validity and Reliability

The strategies suggested by Lincoln and Guba (1985) for qualitative studies were used in this study.
The strategies suggested were persuasiveness, variation, expert analysis, transferability, consistency and
external supervision. A relevant conceptual framework was formed and themes were distinguished
through literature review while doing the content analysis to increase the persuasiveness (internal
validity) of the study. The themes distinguished were “values” and “behaviours”. The participants’ views
were categorised according to these two themes in doing the analyses. One of the important strategies
used to increase the persuasiveness of the results is variation. Although the concept of variation is
associated mostly with data collection methods, it also has different dimensions such as analysis variation.
Confirming the data collected from participants with other individuals who can provide similar data can
be an example for sample variation (Yildirnm & Simsek, 2011). This study also collected data from two
different schools and tried to have sample variation. Expert opinion was consulted and points of
agreement were found between the researchers at the stages of data collection, doing the analyses and
reaching conclusions, and thus efforts were made to raise the rate of “acceptance” of the study by others
(Yildirim & Simsek, 2011).

The procedures done in the research process to increase external validity (transferability) were
described in detail; in other words, research model, the study group, data collection tool and data analysis
were described in detail and the whole text was written in plain language. All the findings were given
directly without commenting on them to increase internal reliability (consistency). Besides, the researcher
and an expert experienced in qualitative research made coding separately, and then the consistency
between the codes was calculated by comparing the codes. Agreement between the researchers was
found as .96 by calculating it in Miles and Huberman’s (1994) formula. In cases of different coding, the
codes made by the researchers were revised and decision was made jointly on what the new code would
be (Silverman, 2005). After that, the codes in their final shape were tabulated and direct quotations were
made from the students’ statements. According to Cresswell (2016), the data should be open to external
supervision for the confirmation of research. All the data were put to computer to be able to keep all the
process open to external supervision and then they were saved in files. The fact that the data were
analysed and reported on the computer facilitated to save and confirm the data. Having done the
transactions to achieve validity and reliability, the findings were described and interpreted.
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Findings

The research data are described in two headings called students’ views on good humans and students’
views on good citizens.

1. Students’ Views on Good Humans

The findings obtained by dividing students’ views on good humans into categories of values and
behaviours are described below separately. First, the participants’ views on good humans in the category
of values are shown in Table 2.

Table 2.
The Findings for the Sub-Factor of Values of the Item “Who is A Good Human? What Qualities does He/She
Have?”

‘§ Sub-factors Participant codes f
(1
P1-P2- P4—P8—P9—P10-P11-P15-P16-P19-P22-P23-P24~
P25-P28-P30-P31-P31-P36-P37-P38—-P39-P40-P45-P47—
Benevolence P51-P52-P55-P57-P58-P60-P61-P62—P63-P64—P65-P67— 67
P68-P70-P71-P72—-P73-P74—-P77-P78—P79-P80—P82-P83—
P84—P85-P86—-P87-P88—-P89—P91-P96—P97-P100-P101—
P102-P104-P105-P107-P109-P111-P113
P1-P3-P6-P8—P12-P17-P18-P21-P22-P23-P27-P31-P35—
Honesty P39-P41-P43-PA44—P45-P47-P49—P50—P53-P56—P60—-P64— a4
P65—-P68—P71-P73-P77-P82-P85-P86—-P87-P88—P92-P93—
P97-P100-P104-P106-P109-P110-P114
Considering others’ P2-P5-P13-P21-P22—-P29—-P33-P43—-P47-P48-P54—P55-P56—
good/right/ not being ~ P64-P68-P75—-P78—-P85—P87—-P88—P89-P91-P102—-P104— 27
selfish P105-P107-P109
. Tolerance P4-P20-P23-P31-P32—-P37-P48—-P51-P52—-P58-P61-P68— 19
8 P71-P73-P79-P85-P87-P89-P93
s . P1-P6-P11-P13-P15-P20-P22-P61-P66—-P78-P80—-P86—P92—
> Being moral P97 14
Generosity P7—-P8—P9—-P37-P47-P50-P51-P56—P68—P70—P71-P76—P85 13
Mercy P10-P11-P12-P13—-P15-P28-P31-P44-P76—-P77—-P114 11
E:gﬁrea“”gones P4-P49—P58—P64—P76-P85—P88—PI0-P94—PI8 10
Being against violence P55-P85—-P88—-P90-P96—P98-P102-P108-P114 9
Being dependable P17-P21-P25-P39-P52—-P53—-P87-P100 8
Being fair P44-P52—-P53-P60—-P65—P71-P85 7
Not being arrogant P2—-P12-P23-P47-P61-P104 6
Having self-respect P4-P13-P53—-P69-P113 5
Patience P44—-P58-P76 3
Conscience P12-P114 2

Not having grudge

- 2
against others P3-P5

As is clear from Table 2, the participants mentioned benevolence, honesty, considering others’
good/rights/not being selfish, tolerance, being moral, generosity, mercy and not breaking others’ heart
the most frequently as the qualities of a good human in the factor of values. They were followed by being
against violence, being dependable, being fair, not being arrogant, having self-respect, patience,
conscience and not having grudge against others. It is evident from the Table that most of the students
describe good humans as benevolent, honest, unselfish, tolerant, moral, generous, merciful and as people
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who never break others’ heart. Considering the goals of national education and of the social studies
course, it can be said that the goals are reflected into students’ perceptions of good humans. The
statement “a good human is a person who helps others... he/she is the person who gives food to street
animals especially and who adopts them and who builds homes for them to protect them from cold
weather” made by P62 suggests that good humans should be benevolent and that they should help street
animals in particular. Participant P12, in the statement “good humans have conscience, mercy, they do
not consider themselves superior, they have good nature”, meant that good humans should have such
values as honesty, conscience, mercy and that they should not be arrogant. Student P4, on the other hand,
made the statement “..... is a person who is merciful and patient. He/she is dependable, determined and
truthful” and thus attracted attention to individual values mostly. P69 stressed that good humans should
have the value of self-respect in the statement “in my opinion, a good person is a person who has self-
confidence, who is at peace with himself and who is self-sufficient. Another participant, P114, described
good humans as “....the people who treat others respectfully, who never do bad things and who have
anger control....”, and thus attracted attention to the need for good humans to avoid violence.

Table 3.
The Findings for the Sub-Factor of Behaviours of the Item “Who is A Good Human? What Qualities does
He/She Have?”

§ Sub-factors Participant codes f
[T
P1-P3—-P4—-P5-P7—-P8—-P15-P17-P18—P20-P22—-P23—-P27—-P28—-
Treating others P29-P30-P33-P34-P35-P36—P37-P38-P41-P42—-P43—-P44—
respectfully and P45-P46—P47-P48—P50-P53—-P56—P57—-P59-P61-P64—P65— 59
showing love P72-P73-P75—-P76—P78-P80—-P86—P88—-P90—P92—-P94—-P97—-
P98-P99-P103-P104-P105-P106—-P108-P109-P112
Being respectful to
such species of living P2—P6—P7-P9—-P13-P17-P26—P29-P30-P31-P32-P35-P36—
creatures as animals P38-P40-P42—-P43-P46—-P50-P59-P60—-P62—-P71—-P73—-P77— 34
and plants; protecting P78-P80-P85-P86—P89-P94—P95-P103-P111
the environment
Spreading positive P4—-P6—P7-P18-P19—-P22—-P25-P28—-P30-P36—P37—-P41-P44—- 75
energy P47-P48-P54—P56—P57-KP60—-P63—-P83—-P89—-P97-P107-P114
Being polite and P2-P11-P13-P15-P16-P18-P19-P21-P22—-P44—-P50-P56— 20
g speaking nicely P76—-P86—P88—P93—-P96—-P102—-P106—P114
g Performing religious P3-P8-P9—P11-P13-P14—P20-P29-P54-P97—-P111 11
& duties
@ Being harmonious with
the family, fulfling the o) p4_p13-p37-pa1-p51-pe5—p77-P86-P94-P100 11
responsibilities in the
family
Working for the
benefits of one’s P10-P35-P38-P41-P57-P81-P83—P92-P103-P112 10
country, protecting
one’s country
settingamodelasa  p17 py3 p)7-pPA8-PSO-P52-PS4-P72-P85-PO3 10
person
Empathising P6—-P36—P45-P61-P71-P73-P84-P108-P114 9
Obeying the rules of 57 510 p11-p31-P86-P108-P110-P112 8
the society
Being studious/clever P22-P48—P76—P77-P79—-P85-P107 7
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Takingon P18-P29-P53-P60—P86—P87—PI3 7
responsibilities

Being able to think P22-P30-P47-P70-P76~P78—P79 7
multidirectional

Not making P16-P58-P70-P72-P74-P112 6
discriminations

Performing duly one’s 15 oo ps5—p100-P110 5
work

Making use of the time PA0-PAS—P59—P8A 4
well

Speaking as much as PA—_PS0—P72 3
necessary

Paying attention to the

use of punctuation P10 1
marks

2. Students’ Views on Good Citizens

The findings obtained by dividing students’ views on good citizens into categories of values and
behaviours are described below separately. Table 4 below shows the findings for students’ views on good
citizens in the factor of values.

Table 4.
The Findings for the Sub-Factor of Values of the Item “Who is A Good Human? What Qualities does He/She
Have?”

‘% Sub-factors Participant codes f
(18
P1-P2—P4-P6-P14—P18-P19-P21-P22—-P23-P24—P38—P45-
Benevolence P47-P52—-P55-P61-P63—-P64—-P67—P73—P74—P75-P78—-P79— 35
§ P83—-P87-P90-P91-P94—-P97-P99-P101-P108-P113
E Tolerance P1-P7-P21-P43—-P47-P48-P93-P97-P102-P107 10
Being dependable P24—-P53-P67-P71-P77-P93-P97-P104
Being fair P37-P104-P112 3

According to the Table, benevolence, tolerance, being dependable and being fair are the values that
the participants attributed to good citizens. Thus, participant P18 pointed to benevolence in the
statement “... the person who is good to everybody, who is helpful to everybody...”, P48 pointed to
tolerance in the statement “a good citizen .... Is a brother to the citizens in his country. He is tolerant to
them...”, P67 stresses the need to be honest and dependable in the statement “a good citizen should also
be a good individual. We should be good and honest primarily to ourselves. P104, on the other hand,
attracted attention to the need to be fait in the statement “he is the person who knows what he should
know as a citizen and he is fair and honest.”

Table 5.
The Findings for the Sub-Factor of Behaviours of the Item “Who is A Good Human? What Qualities does
He/She Have?”

]

‘g Sub-factors Participant codes f
[V

0 « . P2—P7-P8-P9-P13—-P15-P16—P20-P29—-P35-P36—P40—-P42—-

m £ Protecting the country 40

P44-P45-P46-P48—P49—P50—P51—P52—P54—P56-P57—P59—
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P60—P62—-P63—P70-P73—-P76-P78-P84—P89—P91-P100~
P107-P111-P112-P114

Being sensitive to-

P5-P6—P7—P12-P17-P18-P19-P20-P22-P25-P29—-P32-P35-
P37-P41-P43-P44—-P45-P48—P52—P58-P59—P60-P64—P70—

protecting the nature P73-P78-P86—P87-P88—-P89—-P90-P94—-P95—-P96—P97—-P98— 39
P101-P105
P2—-P3-P4-P11-P26—P27-P28-P33-P34—-P38—-P43—P53—-P58—

Obeying the social rules P60-P62—-P65-P66—P68—-P80-P86—P87—-P96—P101-P102— 30
P102-P104-P105-P106-P109-P114

Respecting the societ P1-P5-P7-P9-P14-P21-P23-P24-P30-P33-P37-P43-Pd4-  __

pecting Y P50-P52—P53—P60—P61— P65-P68—P70—P78—P84—P95—P99

Treating people well/not

disturbing them/not P3—-P5-P11-P25-P43-P50-P62—-P68—-P69—-P86—-P87—-P89—-P97 13

applying violence to them

Taking others’ INterests  p¢ b5 p40-P54-P55-PES-PE6-P79-PEI-P101-PI07-P114 12

into consideration

Setting a model as a P3-P12—-P30-P34—P36-P48-P66—P101-P103—-P109 10

person

Being positive P39-P41-P61-P74-P95-P97-P107-P108 8

Finding solutions to P4-P12-P85-P105-P109-P110 6

problems

Speaking prudently P9—P23—-P47-P77-P87 5

Knowing of one’s P17-P37-P65-P104—P108 5

rights/protecting them

Saving P87-P88—P93—-P94—-P97 5

Paying taxes P2-P52-P91-P112-P114 5

Not making P4-P24-P70-P73 4

discriminations

Being like Ataturk P3—-P8—P36-P82 4

Respecting cultural values  P18-P84-P93-P111 4

Performing one’s work P18-P23—P102 3

duly

Thinking of the whole PS6-PEI—PEA 3

world

Obeying the traffic rules P2-P58-P96 3

Being libertarian P11-P47-P55 3

Achieving success at P11-P36 )

courses

Not u§|r.1glllega| P112 1

electricity

Doing the military service  P111 1

Performmg religious pa 1

duties

Manufacturing and

contributing to the P49 1

economy of the country

It is clear from Table 5 that the students in the study group listed the behaviours of protecting the
country, being sensitive to the environment, obeying social rules, respecting the society, treating people
well/not disturbing them/not applying violence to them, taking others’ interests into consideration and
setting a model as a person as the behaviours expected of good citizens. The statements “... the person
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who is good to his country and his nation is the one who can sacrifice his life. The example for a good
citizen is Ataturk” made by student P8, “those who protect their country, their nation and their flag are
called good citizens. They are the people who sacrifice their life for their country” made by P16 and “a
good citizen is the person who thinks of the whole world, and mainly his country. He can do anything for
his country. Just like in the years of independence war and on July 15” made by P56 can be given as
examples for the most frequently emphasised behaviour- protecting the country. Apart from that, the
statement “... helping animals such as cats and dogs is also a civic duty” made by P12, the statement “the
person who does not pollute the environment, the person who loves animals and who does not torment
them” made by P18 and the statement “a good citizen is the person who is sensitive to the environment
because people who approach the environment with love in this life are called good people. Such
citizens..... are the people who... keep the environment clean” made by P37 and the statement “a good
citizen should keep the environment clean..., he should plant trees, he should love animals and he should
not go to the circus because animals are tormented there” indicated that the students mentioned
environmental protection and protecting the animals in the environment as the behaviours of good
citizenship. The third most frequently mentioned behaviour of good citizenship was obeying the social
rules. An example for it is the statement made by P103 as “we should check if somebody obeys the rules
or not and accordingly we should correct his behaviour by talking to him. If, for example, a person throws
litter on the street, we should warn him...” Here, obeying the rules in the society is explained through the
behaviour of not throwing litter on the street. Participant P33 said, “a good citizen should respect the
environment and be harmonious with what is in the environment. He should show that he is a good
citizen. A good citizen should also be harmonious with his family”, and thus attracted attention to the
need for good citizens to have the behaviour of respecting the society and the people in the society. The
views stated by P43 as “a good citizen is the one who listens to others, who respects and loves others...
who does not harm the environment and who obeys the rules” and by P87 as “... he should not gossip
about others... he should not bully...” are the examples for behaviours of treating people well/ not
disturbing them/not applying violence to them- which good citizens should have. Thus, it can be said that
a good citizen is the person who does not harm others and who treats others well. The statements “a
good citizen thinks of not only himself but also others” made by P6 and “a good citizen is like my elder
brother. He does not think of himself only. He doesn’t think of himself when he is in a community” made
by P68 emphasise that good citizens should also take others’ interests into consideration. The statement
“a good citizen is the person who is good to the state, to himself and to humanity. We can give Mustafa
Kemal Ataturk and Aziz Sancar as examples” made by P36 indicated that good citizens should display
behaviours which could set a model in the society.

Behaviours of being positive, finding solutions to problems, speaking prudently, knowing of/protecting
one’s rights, saving, paying taxes, not making discriminations, being like Ataturk, respecting the cultural
values, performing one’s work duly, thinking of the whole world, obeying the traffic rules, being
libertarian, achieving success at courses, not using illegal electricity, doing the military service, performing
religious duties and manufacturing and contributing to the economy of the country were also the
behaviours which were associated with good citizenship- despite less frequently. The view stated by P2
as “... people who obey the traffic rules, who pay their taxes on time, who help disabled people in crossing
the road, and briefly people who fulfil their civic duties duly are called good citizens” summarises the
behaviours that good citizens should have. The statements “a good citizen obeys the rules wherever he
goes, he deals with the problem if there is a fight or a disabled person has problems with others instead
of video recording the problems with his mobile phone. He should help someone he does not know while
crossing the road. People who make no discrimination in terms age, gender or other types and who give
alms and who believe in God are called good citizens. A person who goes on pilgrimage and who performs
any type of civic duty is a good citizen” made by P4, if a person wants to be a good citizen..... he does not
break the rules, he should wait patiently even if the traffic is crowded” made by P58 and “to be able to be
a good citizen.... One should drive very carefully in traffic because even a small mistake can cause a lot of
people to die. For this reason, a person should be careful in the society” made by P96 suggest the
behaviours that good citizens should have. Other examples for the statements about the behaviours of
good citizenship were as in the following: “a good citizen... the one who respects other cultures...” (P18)-
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which stressed the need for respecting other cultures, “people who fulfil their civic duties are called good
citizens. For example, reporting the criminals, converting bad people into good people” (P12), “a good
citizen is the person who fulfils all his duties in the society” (P28), “he is the person who protects his
country and who protects his rights” (P40), “... it means manufacturing the best goods for his country and
developing the economy” (P49), “ the person who can express his ideas freely in this country is a good
citizen” (P55), “a good citizen does not look down on anybody in the society, he considers everybody
equal. He empathizes with others. A good citizen does everything according to the rules” (P102), “a good
citizen uses his rights and fulfils his responsibilities. He is the person who knows as much as he needs to
know as a citizen, who is fair and honest. Good citizens are the ones who obey the rules” (P104), “he is
the one who is faithful to his country and who has done his military service...” (P111) and “someone who
protects the independence of his country, who does not let others cheat him of his rights, who pays his
taxes, who does not use illegal electricity and who can die for his country and for his flag when necessary.

Another finding remarkable in this paper was that most of the participants believed that good humans
and good citizens were similar- that is to say, being a good human was a pre-requisite for being a good
citizen. Some of the examples for the statements reflective of this finding are as in the following:

“Being a good citizen also means being a good human. The characteristics that a good human should
have are also the characteristics that a good citizen should have.” (P31)

“In my opinion, there are not many differences between a good citizen and a good human; but a good
citizen should be good not only to himself but also to the society. The characteristics are being good to
the society, behaving harmoniously with the environment, not thinking of ourselves individually.” (P66)

“Someone who we call a good citizen should also be a good person. We should first be good and honest
to ourselves. Then we should be good citizens...” (P67)

“A good citizen should be a good human... A good citizen is the person who performs his civic duties
in his country, in the society, etc. well...” (P68)

“Good citizenship means being a good person. Considering one’s own society, citizenship, means living
together and living in peace...” (P84)

“.... The characteristics of a good citizen are honesty, respect, love and tolerance for other citizens-
just like the characteristics of a good human.” (P93)

The final finding obtained in this study was that the students mostly referred to such values as
benevolence, honesty, demanding others’ goodness/considering their rights/not being selfish, tolerance,
moral, generosity and mercy- that is to say, individual positive characteristics for good humans whereas
they mentioned only the values of benevolence, tolerance, being dependable and being fair for good
citizens. Besides, on examining the behaviours they had listed for good humans and good citizens, it was
found that the students emphasized the behaviours of treating others with respect and showing them
love ,respecting the species of living creatures such as animals and plants, treating them well and
protecting the environment the most frequently but that they listed such behaviours as being sensitive to
the environment- protecting the environment, obeying the social rules and respecting the society at the
top for good citizens. Even though similarities were found in this respect, there was a difference in that
the behaviour of protecting the country-which was emphasized less frequently for good humans-was the
behaviour which was emphasized the most frequently for good citizens.

Discussion & Recommendations

The students in this research mentioned most frequently the values of benevolence, honesty,
considering others’ goodness/rights/ not being selfish, tolerance, being moral, generosity, mercy and not
breaking others’ heart and the behaviours of treating others with respect and showing them love,
respecting the life of such living creatures as animals and plants, treating them well, protecting the
environment and spreading positive energy. In a similar vein, W. Foerster (1995) also attracted attention
to the values of being unselfish, not thinking of only one’s own desires and interests and knowing the
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contributions of others’ sacrifice and loyalty to a person’s life in relation to good humans. Kizilay (2015)
also highlighted the most frequently the values of respect, love, benevolence honesty, fairness and
tolerance in relation to good humans. It becomes apparent-when the values that the social studies
curriculum aims to inculcate and the goals of social studies course are compared- that these values-
which were prioritised in the research- overlap. It can be said that the curriculum has also a share in
mentioning the above-mentioned values as the characteristics that good humans should have. Students’
learning through observations and experiences in their family, among their peers, on the media and in
social life underlie their frequent emphasis on those values for good humans; because according to Dogan
(1994), children are not born as equipped with social values, beliefs and attitudes. They learn those values
later. In other words, their socio-cultural environment shapes their perceptions of good humans.

Benevolence, tolerance, being dependable and fair were listed as the values that good citizens should
have- as in the case of good humans. While this finding was in parallel to the ones obtained in the
literature in certain respects, it was different in other respects. O’Brien and Smith (2011) suggest that
helping others, respecting other people and being honest are the values that are most frequently
emphasised. The conclusions reached by Kizilay (2015) are parallel to the ones reached in this study in
this respect. However, the fact that the participants in Kizilay (2015) described good citizens mostly with
values but that the participants in this current study described good citizens mostly with behaviours marks
the point of difference between the two studies. Kesik and Akbulut-Tas (2020) claim that students’
mentioning the values for good citizens which were the same as the ones for good humans may stem
from the fact that they were implicitly made to internalise the qualities of good people (honesty,
truthfulness, tolerance, benevolence) in their social environment and in school as the qualities of good
citizens.

As to the behaviours that good citizens should have, the participants mentioned such duty and
responsibility-oriented behaviours as protecting the country, being sensitive to the environment-
protecting it, obeying the social rules, respecting the society, not disturbing others/not applying violence
to them, taking others’ interests into consideration, fulfilling one’s own duties, knowing of one’s own
rights/protecting them, saving, paying taxes, not making discriminations, respecting the cultural values,
performing one’s duties duly, obeying the traffic rules, not using illegal electricity, doing the military
service and contributing to the economy of the country by manufacturing. A close examination of the
behaviours mentioned demonstrates that students consider citizenship on the basis of duties and
responsibilities rather than on the basis of rights. Therefore, it can be stated that the participants’
description of good citizens are consistent with the typology of responsible and participatory citizens
suggested by Westheimer and Kahne (2004). Alabas (2010) demonstrated that the students included in
the study mostly stressed duties and responsibilities but that they did not state any views on rights. Kesik
and Akbulut Tas (2020), in a study which analysed students’ cognitive structures reflective of their latent
knowledge about the concept of citizen, also concluded that duty and responsibility-oriented
participatory citizenship was emphasised more frequently by the students. Kesik and Akbulut Tas (2020)
stated that the result might have stemmed from the fact that the duties and responsibilities of students
and individuals were emphasised more frequently than their rights in citizenship education they had
received. Besides, the researchers also said stated that the students might not have been aware that the
state also had duties and responsibilities to citizens since the students were very young. Kadioglu (2012)
stresses that citizenship is based on duties rather than rights and that the liberal-individual aspect is
lacking. Yet, it isimportant to know of and preserve the individual rights and freedoms beside social values
and rights to be a good citizen. On the other hand, the fact that protecting the country is prioritised by
the participants in this study as in all other studies can be interpreted as that the concept of citizenship is
perceived on national dimension by participants. The participants’ frequent emphasis on the need for
protecting the environment, respecting the living creatures’ right to live and taking care of them also
indicates that they have environmental responsibilities- that is to say, they can be ecological citizens.

It was another finding in this study that the students also frequently attracted attention to the
behaviours of treating people well/not disturbing them/not applying violence to them, taking others’
interests into consideration, fulfilling one’s duties, setting a model as a person, obeying the traffic rules,
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being libertarian, manufacturing and contributing to the economy of the country, achieving success at
courses, not using illegal electricity, being positive, finding solutions to problems, speaking prudently,
knowing of/protecting one’s rights and saving. Seen from this perspective, it can be said that students
have the qualities of active citizens. In addition to that - considering the fact that they also mentioned the
behaviours of not making discriminations, respecting the cultural values, thinking of not only oneself but
also the whole world- the interpretation could be that students are not away from the mentality of global
citizenship. However, not any students stated views on digital citizenship which have counterparts in the
objectives available in the social studies curriculum and in the goals of the curriculum.

It was found in this study that several students attracted attention to the need for being a good human
to be a good citizen. Kesik and Akbulut Tas (2020), in a study analysing students’ cognitive structures
reflective of their latent knowledge about the concept of citizen, suggested that students described
citizens mostly as “good people”. Alabas (2010) found that the fourth graders’ perceptions of good citizens
reflected the characteristics of good humans and pointed out that students could acquire the mentality
through the values included in the social studies course book. Students’ perceptions of good humans and
good citizens in similar ways can be interpreted as an outcome of the mentality of good humans-good
citizens kept from the past to the present. Kadioglu (2012) argues that the ties set up between good
humans and good citizens in modern societies are integrated into national identity and thus, close ties are
set up between being a good human and respecting national interests and values. Thus, it can be said that
the mentality of good humans-good citizens is still valid in Turkey. The statements reflecting the ties
between “good citizens” and “good humans” in this study can be thought as the reflections of the impacts
of messages given in the family, in social life and in education on the students.

The results of this study described above should be considered within the framework of the
restrictions of the study. The restrictions of the study and the recommendations for further research can
be listed as in the following: This study was conducted with the participation of the 8th graders. It can be
recommended that the study should be repeated with the inclusion of students at different grade levels.
The role of students’ informal learning experiences which shape their perceptions of good humans and
good citizens can also be analysed. This study obtained only secondary school students’ views. Considering
the effects of families, peer groups and teachers on students’ perceptions of good humans and good
citizens, the views held by those groups could also be obtained.

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the Directive have been implemented.
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Tiirkge Siirimiui

Girig

Vatandaslik kavrami ilk olarak eski Romada bir toplulugun lyesi olma durumunu ifade etmek amaciyla
kullanilmis ve o tarihten bu yana birey-devlet arasindaki iliskinin tanimlanmasi gergevesinde cesitli
anlamlar kazanmustir. Fransiz ihtilali ile gelen milliyetcilik akimi ve ulus devletlerin olusmasi siirecinde
vatandaslik kavrami daha 6nemli hale gelmis ve modern devletlerin olusmasi siirecinde kiiresellesmenin
de etkisiyle vatandaslk, birey-devlet arasindaki kimliksel bagin otesinde esitlik, 6zgurliik gibi haklar
dizleminde tartisiimaya baslanmistir. Yani modern diinyada vatandashga; hak, sorumluluk ve goérev
temelinde yeni boyutlar kazandiriimistir. Ozellikle siyaset felsefesi, sosyoloji, psikoloji ve hukuk basta
olmak tzere birgok farkh disiplinde tartisilmasiyla vatandaslik bircok boyutu iceren semsiye bir yapiya
doénismustar.

Tarihsel sireg igerisinde vatandasligin dnce hukuki ve siyasi boyutlari sekillenmistir. Vatandasligin
hukuki boyutu, bireyin icinde bulundugu topluluga katilimi ve bu tiyelik sayesinde kazanmis oldugu hak ve
gorevlere dayanarak 6zel ve kamusal alanda eylemde bulunma hakkini ifade etmektedir (Saribay, 1991).
Vatandaslik, siyasi boyutuyla ise her tiirli ayricaligi ve sorumlulugu birlikte barindiran bir tyeliktir (Walzer,
1995). Bu uyelik, bireye bir yandan cesitli haklar kazandirmakta bir yandan da gesitli gérevler yliklemekte
ve bunun sonucunda bireyleri yasal bir statiiyle kusatmaktadir (Ustel, 1999). Vatandasligin; ulusal kimlik
veya milliyet olarak tanimlanan vatandaslik, kdgit Ustlinde vatandaslik, haklar temelinde vatandaslik,
gorev ve sorumluluklar temelinde vatandashk (Kadioglu, 2012) seklinde gruplandiriimasi, kavramin hukuki
ve siyasi boyutlariyla ele alindigini géstermektedir.

Vatandashgin hukuki ve siyasi boyutlarinin 6tesinde gérece daha yakin zamanda sekillenen boyutlari
da bulunmaktadir ki bunlari ekolojik, kiiresel, dijital ve etkin vatandaslk olarak siralamak mimkiinddr.
Ekolojik vatandaslik, ekosistemde bulunan tiim canlilara karsi hak ve sorumluluklarini bilme ve adaletle
yaklasma, c¢evre sorunlarina yonelik katihmci davranis 6zellikleri gbsterme, stirdirilebilir bir hayat igin
ayak izlerini kontrol edebilme 6zelligine sahip olmayi yansitmaktadir (Karatekin ve Uysal, 2018). Kiresel
vatandaslik boyutu; tim uluslar igin sosyo-ekonomik adaletin saglanmasini, toplumdaki bitln
katmanlarca uzlasi yoluyla karar alinmasini, farkli cinsiyete, etnik kimlige, ulusa ve dine mensup kisilerle
uyum icinde yasanmasini ve ortak fayda icin Ozverili olmayi igermektedir (Balbag, 2016). Dijital
vatandaslik; elektronik ortamdaki bilgileri segip ayirarak siber alanda etkin bir bigimde katilim gésterme,
edindigi bilgileri toplumsal ilerleme ile kisisel gelisimi icin kullanma ve siber zorbaliktan kaginma olarak
kavramsallastirilabilir (Farmer, 2010). Etkin vatandaslik ise sivil toplumda ve/veya politik yasamda, siddete
basvurmadan karsilikli saygi, demokrasi ve insan haklarina uygun bicimde hareket etme olarak
nitelendirilmektedir (Hoskins, 2006). S6z konusu vatandaslik boyutlarina sahip bireylerin yetistirilmesi
ginimizde butin toplumlarin ortak hedefi haline gelmistir. Clinkl vatandaslk kavraminda yasanan
genisleme toplumlarin yetistirmek istedigi vatandas tipolojisinde de bir donlisiime neden olmustur.
Onceleri devlete karsi olan gdrevlerini (oy verme, vatani koruma, askere gitme, vergi verme gibi) yerine
getirmekle sinirlandirilan geleneksel vatandaslik anlayisinin 6tesinde giiniimiiz toplumlarinin amaci
kiiresellesen diinyanin gereklerine uygun olarak iyi, sorumlu ve aktif bireyler yetistirmektir. Yeni nesile
toplumun mevcut kiltlriintn aktarilmasi, bireylerin iyi vatandaslar olarak yetistirilmesi hemen hemen
tim dlkelerin en basat hedeflerinden biridir (Safran, 2008). Bir diger ifadeyle bitin toplumlar igerigi ve
ogretim sekli birbirinden farkhhk gosterse de ¢ocuklari vatandasliga hazirlamayi gaye edinmislerdir. Bu
hedeflere ulasmada en etkili arag egitim olmaktadir. Bu noktada vatandaslik egitimi karsimiza ¢cikmaktadir.

Vatandaghik Egitimi

Kiresellesme ile birlikte devletler ve bireyler; kiiltir ve din gatismasi, hizli degisimlere uyum saglama,
kiiresel ekonomi iginde ulusal bagimsizligi koruma, bir yandan yereli muhafaza ederken diger yandan
kiiresellesmenin getirdiklerine ayak uydurma paradoksu gibi bir dizi sorunla karsi karsiya kalmistir. Bu
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sorunlarin Ustesinden gelebilecek; farkindaligi yuksek, farkhhklara saygil, kiiresel diizeyde katilim
becerisine sahip, esit ve barisgil bir diinya yaratmak igin sorumluluk alabilecek bireylerin yetismesi
vatandaslik egitimini gindeme getirmistir.

Vatandashk egitimi, adil, baris¢i, esitlik¢i ve demokratik toplumlarin olusturulmasi amaciyla temel
ortak degerlerin aktarimini ve toplumu bu ortak degerler etrafinda 6rgiitlemeyi hedeflemektedir. Ulusal
kimlik ve bu kimligin egitim yoluyla bireye kazandirilmasi vatandaslik egitiminin énemli bir boyutudur
(ipek, 2011). Farkh yasam bicimlerine sahip bireylerin birlikte yasama becerisini kazanmalari vatandaslik
egitiminin bir baska 6nemli amacidir. Bu amag kapsaminda bireylerde, farkhliklarin ayristirici unsurlar
degil; birer zenginlik olarak goruldiigu bir anlayis gelistirilmesi vatandaghk egitiminin odak noktalarindan
biridir.

Vatandaslk egitimi neredeyse bitin Ulkelerde devletin ideolojik yapisina ve toplumun kiltiriine
uygun olarak hazirlanmis egitim programlari araciligiyla gerceklestirilmeye calisiilmaktadir (Yesil, 2002).
Nitekim cesitli Glkelerin 6gretim programlari incelendiginde iyi vatandas yetistirmenin ortak bir hedef
olarak benimsendigi gérilmektedir (Duman, Karakaya ve Yavuz, 2001). Tirkiye’de de vatandaslik egitimi
tek bir ders altinda, sosyal bilgiler dersi kapsaminda ya da disiplinler arasi yaklasim temelinde 6gretim
programlarinda yerini almistir. (Sen, 2019). 1924 yilindan 1970 yilina kadar gesitli isimler altinda okutulan
ders, 1995 yilindan 2005 yilina kadar 7. ve 8. Siniflarda Vatandasglik ve insan Haklari Egitimi adiyla zorunlu
olarak verilmistir. 2005-2010 yillari arasinda Sosyal Bilgiler dersinin bir parcasi olarak ara disiplin seklinde
ilkokul ve ortaokul 6gretim programlarinda uygulanmasina karar verilen bu ders; 2010-2011 egitim-
o6gretim doneminde Vatandaslik ve Demokrasi Egitimi ismiyle 8. Siniflarda se¢meli ders olarak okutulmus,
sonraki yil zorunlu olmus ve 2012 yilinda alinan yeni bir kararla miifredattan cikariimistir (Sen, 2019). insan
Haklari, Yurttaslk ve Demokrasi adiyla 2015 yilindan beri 4. sinifta okutulmaktadir. Ayrica vatandaslik
egitimi; 2018 Sosyal Bilgiler Dersi Ogretim Programi’nda "Etkin Vatandashk" ile “Kiiresel Baglantilar”
0grenme alani icerisinde yeniden ele alinmistir. Yani vatandaslk egitimine disiplinler arasi bir yaklagimla
tekrar sosyal bilgiler dersi 6gretim programi icerisinde yer verilmistir (MEB, 2017). Vatandaslik ve insan
Haklari Egitimi’ne ara disiplin boyutuyla ders programlarinda yer verilmesi, vatandaslik egitiminin tek bir
dersle sinirli kalmasinin 6niine gecmistir. Ancak bu noktada Turkiye’de vatandaslik egitiminin en ¢ok sosyal
bilgiler dersi kapsaminda verildigini de unutmamak gerekir. Bu durum Sosyal Bilgiler dersinin dogrudan iyi
vatandas yetistirmeyi amaglamasindan kaynaklanmaktadir.

Sosyal Bilgiler dersinin amaglari arasinda 6grencilere temel vatandaslik bilgi, beceri ve degerlerinin
kazandirilmasi bulunmaktir. Bu kapsamda 6grencilerin hak ve sorumluluklarini bilip bunlar etkin bir
sekilde kullanabilmesi, demokratik, laik, milli ve ¢cagdas degerleri yasatma konusunda istekli olmalari ve
yasamlarini bu degerlere gore diizenlemeleri, hukukun GstiinlGgline ve esitlige inanmalari, kiltirel mirasin
korunmasi ve gelistirilmesi gerektigini kabullenmeleri, mekani algilama becerisine sahip olmalari, dogal
cevrenin korunmasi ve sirdirulebilir bir cevre anlayisina sahip olmalari, bilgi ve iletisim teknolojilerini
bilingli kullanma, bilimsel dislinme, elestirel diistinme ve temel iletisim becerileri ile kisisel ve toplumsal
sorunlarin ¢dziimiinde sosyal katilm beceresine sahip olmalari, erdemli insan olmanin dnemini ve yollarini
bilmeleri, insanhgin bir pargasi oldugu bilincini tasiyarak tlkesini ve diinyayi ilgilendiren konulara duyarhhk
gostermeleri, 6zglr birer birey olarak fiziksel, duygusal 6zelliklerinin; ilgi, istek ve yeteneklerinin farkina
varmasl amaclanmaktadir (MEB, 2017). Sosyal bilgiler dersinin siralanan amaclara uygun
gerceklestiriimesi ile vatandaslik egitiminde hedeflenen noktaya ulasilmasi daha da kolaylasacaktir. Sosyal
bilgiler programinda tanimlanan yetkinlik alanlarindan biri sosyal ve vatandaslikla ilgili yeterliklerdir. insan
haklarina saygil olma, esitligi savunma ve koruma, kamu mallarini etkili bir sekilde kullanma, bolgesel ve
daha genis topluluklari etkileyen problemleri g6zmede is birligi ve dayanisma gelistirme, toplumsal ya da
yakin cevre faaliyetlerine ¢6ziimsel yenilik¢i ve yapici yaklasimi iceren bu yetkinlik alani dogrudan
vatandaslik egitimine isaret etmektedir (MEB, 2017).

Ogrencilere iyi bir insan ve iyi bir vatandas olmalarini saglayacak bilgi, beceri, tutum, davranis ve
aliskanliklari kazandirmayr amagclayan egitim, bu yoniyle degerlerle sekillenmis bir etkinliktir. Bu
baglamda okullardaki deger egitiminin amaglarindan biri 6grencilerin saglkli, tutarli ve dengeli bir kisilik
gelistirmelerini saglamaktir. Bu dogrultuda Sosyal Bilgiler Dersi Ogretim Programi’nda adalet, aile birligine
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onem verme, bagimsizlik, baris, bilimsellik, ¢caliskanhk, dayanisma, duyarhlik, diristlik, estetik, esitlik,
ozgurluk, saygi, sevgi, sorumluluk, tasarruf, vatanseverlik ve yardimseverlik degerleri yer almaktadir.
Goruldigu uzere milli, manevi ve evrensel degerleri taniyan, benimseyen ve bunlar igsellestirerek
davranisa donistiren bireyler yetistirmede igerigi itibariyle Sosyal Bilgiler dersinin katkisi son derece
biyiktir. Ogretim programindaki kazanimlara bakildiginda da dogrudan vatandaslik boyutlarini igeren
kazanimlarin oldugu gorilmektedir (MEB, 2017). Bunlara 6rnek olabilecek birka¢ kazanim 6rnegi tablo
1’de sunulmustur.

Tablo 1.
Sosyal Bilgiler Dersi Ogretim Programi’nda Vatandaslik Boyutlarina Ornek Olusturabilecek Kazanimlar

Vatandaghk Boyutu Kazanim

$B.4.4.5". Teknolojik triinleri kendisine, baskalarina ve dogaya zarar vermeden
kullanir.
Dijital vatandaghk SB.5.4.1. Sanal ortamda ulastigi bilgilerin dogruluk ve giivenilirligini sorgular.
SB.6.4.4. Telif ve patent haklari sakh Uriinlerin yasal yollardan temin
edilmesinin gerekliligini savunur.
SB.4.5.3. Sorumluluk sahibi bir birey olarak bilingli tiiketici davranislari sergiler.
SB.4.6.1. Cocuk olarak haklarinin farkina varir.
SB.6.6.5. Tirkiye Cumhuriyeti’'nin etkin bir vatandasi olarak hak ve
sorumluluklarinin anayasal giivence altinda oldugunu aciklar.

Etkin vatandashk

SB.4.5.5. Cevresindeki kaynaklari israf etmeden kullanir.

Ekolojik $B.5.3.4. Yasadig| cevredeki afetlerin ve gevre sorunlarinin olusum nedenlerini
vatandashk sorgular.
$B.6.5.2. Kaynaklarin bilingsizce tiiketilmesinin canli yasamina etkilerini analiz
eder.

SB.4.7.4. Farkh kilturlere saygi gosterir.

SB.5.7.3. Turizmin uluslararasi iliskilerdeki 6nemini agiklar.

SB.6.7.4. Uluslararasi popiler kilttrin, kiltirimiz uzerindeki etkisini
sorgular.

Kiiresel vatandashk

*SB=Dersin Kodu, 4. =Sinif Diizeyi, 4.= Ogrenme Alani Numarasi, 5.=Kazanim numarasi.

Her ne kadar sosyal bilgiler dersi 6gretim programinin temelinde iyi vatandas yetistirmeye yonelik
bircok kazanim bulunsa da geleneksel vatandaslik anlayisindan modern anlamda iyi, bilingli vatandas
tipolojisine dogru bir gelisme kaydedildigini sdylemenin zor oldugu distntlmektedir. Vergi kacakgihgi,
tarihi yapilarin tahribati, dogaya verilen zararlar, ekolojik dengenin bozulmasi, hayvan haklarina dikkat
edilmemesi, kadina siddetin artmasi, ¢ocuk istismarinin yayginlasmasi, temel hak ve 6ézgirliiklerin etkin
bir sekilde kullanilamamasi, bireysel haklarin yanlis sekillerde aranmasi, toplumsal veya bireysel yagam
alanlarinda insanlarin birbirlerine saygi gostermemesi gibi durumlar bahsi gegen duslinceyi
giclendirmektedir.

Alanyazinda iyi vatandasin niteliklerini belirlemeyi amacglayan ¢ok sayida calisma mevcuttur. Bu
calismalardaki betimlemeler; firsat esitligini ve 6zglrligl savunan, oy veren, protesto ve kampanyalara
destek saglayarak politik yasamin bir parcasi olan (Westheimer & Kahne, 2004), devletin ve milletin
kendisinden bekledigi gérev ve sorumluluklari bilen ve bu beklentileri yerine getiren (Barr, Barth &
Shermis, 1978), kendisine ve igcinde yasadig topluma glivenen, sadece kendi igin degil yasadigi toplum ile
kendisinden sonraki nesiller icin de galisan, Ulkesindeki sorunlara bilingli bir sekilde ¢6ziim arayan
(Hocaoglu, 2001), baskalarina yardim eden, toplumsal hayata aktif sekilde katilan, baskalarina saygili olan,
catisma durumlarinda olaylara/kisilere hosgoruli ve sagduyulu yaklasan, kisisel ve toplumsal ihtiyaglar
arasinda iliskiler kuran, icinde bulundugu kulttirtin kurallarina uyan (Alazzi, 2009), mantikh karar alabilen,
glcli iletisim yetenegine sahip, erdemli ve ahlakl (Prior, 1999), cevre sorunlarina karsi duyarhlik gosteren
(Alazzi, 2012; Yesilbursa, 2015) ve vergisini 6deyen, askerlik gérevini yerine getiren, vatansever (Tonga ve
Keles, 2014) bireyler seklinde 6zetlenebilir. Bir diger anlatimla iyi vatandas; ait oldugu aile, toplum ve
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devlete kargi sorumluluklarinin farkinda olan ve bunlari yerine getiren, elestirel ve mantiksal diiginme
becerisine sahip, akillica kararlar alabilen, empati ve iletisim becerisi gelismig, kamu yarari icin galisan,
dogruluk ve duristlikten yana olan ulusal ve uluslararasi 6lgekteki sorunlari fak edebilen ve bunlara iliskin
¢6zUm sunmaya ¢abalayan bireylerdir.

Hem demokratik bir toplumun olusturulmasi ve korunmasi, hem de toplum igindeki tim bireylerin
odevlerini yerine getiren iyi vatandaslar olabilmesi icin iyi insanlarin yetistirilmesi sarttir (Turan ve Ulusoy,
2016). Bir diger deyisle iyi bir vatandas yetistirmenin temelinde iyi insan yetistirme yatmaktadir. Clinki
vatandas olarak kabul edilen birey dncelikle insandir. Dolayisiyla dncelikli hedef iyi insan yetistirmektir.
Nitekim Yiicel (2019) ve Foerster (1995) iyi vatandasin iyi insan yetistirmekten gegtigine dikkat cekmistir.
Buna gore iyi vatandas hedefine ancak iyi insanlarla ulasilabilir.

Arastirmanin Amaci ve Onemi

Vatandaslik yapilan arastirmalarda iyi vatandaslik kavraminin merkezinde tanimlandigindan (Doganay
ve Sari, 2009) iyi vatandasin niteliklerini belirlemeye donik ampirik ¢alismalar oldukga fazladir. Bazi
calismalarda ilkokul (Alabas, 2010) ile ortaokul 6grencilerinin (Kizilay, 2015; Tonga ve Keles, 2014),
O0gretmen adaylarinin (Dere, 2019; Yesilbursa, 2015), 6gretmenlerin (Tonga ve Keles, 2014) ve velilerin
(Dere, Kizilay ve Alkaya, 2017; Ersoy, 2012) iyi vatandasa iliskin gorUslerine odaklanilirken; bazi
calismalarda ise 6gretmen adaylarinin aktif vatandashk algilari (Altintas, 2016), ilkokul 6grencilerinin ve
ogretmenlerinin kiiresel vatandaslik algilari (Balbag, 2016) ve 6gretmen adaylarinin ekolojik vatandashk
algilan degerlendirilmistir (Karatekin, Salman ve Uysal, 2019). Alanyazindaki mevcut arastirmalar
incelendiginde iyi insan ve iyi vatandas kavraminin birlikte nasil algilandigi cevaplanmamis bir soru olarak
kalmistir. Bu durum calismanin motivasyon kaynagini olusturmus ve arastirmada sekizinci sinif
Ogrencilerinin iyi insan ve iyi vatandas kavramlarina yonelik algilarinin ortaya konulmasi amaglanmistir.
Arastirmaya yalnizca sekizinci sinif 6grencilerinin dahil edilmesinin nedeni, hayat bilgisi ve sosyal bilgiler
dersinde ara disiplin olarak yer alan vatandaslik egitimi kazanimlarini bu sinif diizeyine kadar tam olarak
ogrendiklerinin varsayillmasidir. Ayrica iyi vatandas yetistirme hedefine ulasilabilmesi 6ncelikle
ogrencilerin iyi vatandas kavramina yukledikleri anlamin bilinmesini gerekmektedir. Bu anlamda sosyal
bilgiler dersi agisindan 6nemli olan vatandaslik egitiminin bir Grind olan “iyi insan ve iyi vatandas”
yetistirmenin Ogrencilerce nasil algilandiginin  ortaya konmasinin literatiire katki saglayacagi
distintilmektedir.

Yoéntem
Arastirma Modeli

Bu arastirma betimsel tiirde olup nitel arastirma tekniklerinden durum calismasi desenine gore
ylratialmistir. Durum calismasi, olgu ve baglam arasindaki sinir belirsiz oldugunda yani olgu ve baglam
arasinda bir ayrim yapilamadiginda olgunun detayl bir bicimde irdelenmesi amaciyla kullaniimaktadir (Yin,
2014). Bu sayede irdelenen durum icerisindeki olguyu etkileyen pek ¢cok unsur ve bu unsurlar arasindaki
etkilesimlerin ortaya konulmasi saglanir (Merriam, 1998). Durum g¢alismalarinda arastirmacinin temel
amaci, ele alinacak belirli durum ya da durumlari tanimlayip bunlara bagl temalar olusturmaktir
(Christensen, Johnson & Turner, 2011). Bu arastirmada ele alinan durum ise iyi insan ve iyi vatandas
olgularina yénelik &grenci algilaridir. Ogrencilerin iyi insan ve iyi vatandas kavramina yiikledikleri anlamin
tanimlanmasi hedeflendiginden arastirmanin durum ¢alismasi desenine uygun oldugu soéylenebilir.

Calisma Grubu

Calisma, 2019-2020 egitim o6gretim yili gliz déneminde Diyarbakir il merkezinde, iki farkli ilgedeki iki
ortaokulda 6grenim goren 114 sekizinci sinif 6grencisiyle yuritilmuastiir. Arastirmada, etik ilkeler gz
onlne alinarak katilimcilarin agik adlari yazilmamis; bunun yerine katihmci igin K gésterimi kullaniimak
lizere o0grencilere K1 ... K114 seklinde kodlar verilmistir. Calisma grubunu olusturan ilk 46 (36 kadin ve 10
erkek) 6grenci birinci ortaokulda ve geri kalan 68 6grenci (40 kadin ve 28 erkek) ise ikinci ortaokulda
6grenim gérmektedir. Arastirmada yalnizca 6grencilerin iyi insan ile iyi vatandas hakkindaki goruslerinin
alinmasi amaglandigindan 6grencilerden demografik 6zellikleri hakkinda bilgi istenmemistir.
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Verilerin Toplanmasi ve Analizi

Arastirma verileri ortaokul 6grencilerinin iyi insan ve iyi vatandas kavrami hakkindaki goruslerini
belirlemeye yonelik acik uglu iki maddeden olusan anket formu ile elde edilmistir. Anket formundaki agik
uclu maddeler listeleme, yorumlama ya da bosluk doldurma tiriinde olabilmektedir. Bu arastirmada
kullanilan anketteki maddeler yorumlama tiiriinde olup ilk madde “iyi insan kimdir? Hangi &zelliklere
sahiptir?” ikinci madde “iyi vatandas kimdir? Hangi 6zelliklere sahiptir?” seklindedir. Arastirma verileri
toplanirken 6grencilere ¢alismanin amaci, ydéntemi ve katimin génulliluk esasina dayali oldugu hakkinda
bilgilendirme yapilmistir. Ardindan 6grencilere veri toplama formunun uygulanmasina yonelik agiklamalar
yapilmis ve 6grencilerden gelen sorular yanitlanmistir. Veri toplama formunun uygulamasi 40-45 dakika
surmistir. Uygulama agsamasinda arastirmaciya sinif 6gretmeni de eslik etmistir. Verilerin
toplanmasindan sonra analiz asamasina gegilmistir.

Arastirma verilerinin ¢dzlimlenmesinde betimsel analiz teknigi kullaniimistir. Betimsel analizde elde
edilen veriler kodlama sistemi ile sayisal verilere donistirilir ve analizi yapilir. Betimsel analiz; analiz igin
bir cerceve olusturma, tematik cerceveye goére verilerin islenmesi, bulgularin tanimlanmasi ve bulgularin
yorumlanmasi olmak lizere dért asamadan olusur (Altunisik, Coskun, Yildirim ve Bayraktaroglu, 2010). Bu
arastirmada betimsel analiz gercevesi belirlenirken alanyazinda iyi vatandas ile ilgili Kizilay (2015)
tarafindan yapilan ¢alismadan yararlanilmis ve temalar deger ile davranis olarak belirlenmistir. Arastirma
verileri bahsi gecen iki temaya gére ¢6ziimlenmistir. Ogrenci gériislerinin deger mi davranis mi oldugu
konusunda uzmanlar 6grencilerin ifadelerinden yola ¢ikarak karara varmislardir.

Gegerlik ve Giivenirlik

Arastirmanin gegerligini ve glvenirligini saglamak icin Lincoln ve Guba’nin (1985) nitel arastirmalarda
onerdigi stratejilerden vyararlanilmistir. Bu stratejiler; inandiricilik, ¢esitleme, uzman incelemesi,
aktarilabilirlik, tutarhlik ve dis denetimdir. Arastirmanin inandiricihgini (i¢ gegerligini) arttirmak icin icerik
analizi yapilirken ilgili alanyazin incelemesi sonucunda konu ile ilgili kavramsal bir ¢ergeve olusturulmus ve
temalar belirlenmistir. Bu temalar, deger ve davranis temalaridir. Analizler yapilirken 6grenci gorisleri bu
iki boyut altinda kategorize edilmistir. Arastirma sonuglarinin inandiriciligini arttirmaya yonelik kullanilan
onemli stratejilerden biri de cesitlemedir. Cesitleme kavrami daha ¢ok veri toplama yontemleri ile
iliskilendirilse de 6rneklem cgesitlemesi, analiz cesitlemesi gibi farkli boyutlara da sahiptir. Arastirmaya
katilan bireylerden elde edilen verilerin benzer bilgileri verebilecek baska bireylerle teyit edilmesi
orneklem gesitlemesine 6rnek olusturabilir (Yildirim ve Simsek, 2011). Bu arastirmada da iki farkh okuldan
veri toplanarak 6rneklem gesitlemesi saglanmaya galisilmistir. Uzman incelemesine basvurularak verilerin
toplanmasi, analizlerin yapilmasi, sonuglara ulasilmasi asamalarinda arastirmacilar arasinda olusacak
uzlasma noktalari tespit edilmis boylelikle arastirmanin baskalari agisindan da “kabul edilme” orani
arttirilmak istenmistir (Yildirim ve Simsek, 2011).

Arastirmanin dis gecerligini (aktarilabilirligini) arttirmak icin arastirma siirecinde yapilan islemler
ayrintili bir sekilde agiklanmaya calisiimis yani arastirmanin modeli, galisma grubu, veri toplama araci, veri
toplama, verilerin ¢6ziimlenmesi siireci ayrintili bir bicimde ortaya konulmus ve g¢alismanin tamami agik
bir dille yazilmistir. Arastirmanin i¢ glvenirligini (tutarhigini) arttirmak icin bulgularin tamami yorum
yapilmadan dogrudan verilmistir. Ayrica elde edilen veriler Gzerinde arastirmaci ve nitel arastirma
konusunda deneyimli bir uzman ayri ayri kodlamalar yapmis ve kodlamalar karsilastirilarak kodlamalar
arasindaki tutarlilik hesaplanmistir. Arastirmacilar arasindaki uyum Miles ve Huberman’in (1994) formuli
ile hesaplanmis ve .96 olarak bulunmustur. Farkli kodlamalarin oldugu durumlarda, kodlarin arastirmacilar
tarafindan gézden gecirilmesiyle yeni kodun ne olacagina dair ortak bir karara varilmistir (Silverman,
2005). Bunu izleyen adim netlestirilen kodlarin tabloya aktarilmasi ve kodlarla ilgili 6grenci géruslerinden
dogrudan alintilara yer verilmesi olmustur. Creswell’e (2016) gore arastirmanin teyidi icin verilerin dis
denetime acgik olmasi gerekir. Bu arastirmanin tiim sireglerinin dis denetime acgik tutulabilmesi igin
verilerin tamami bilgisayar ortamina aktarilmis ve arastirmaci tarafindan dosyalanmistir. Verilerin analizi
ile arastirmanin raporlastiriimasi islemlerinin de bilgisayar ortaminda gergeklestirilmis olmasi verilerin
saklanmasini ve teyit edilebilirligini kolaylastirmistir. Gegerlik ve glivenirligi saglamaya yonelik islemleri
takiben tanimlanan bulgularin agiklanmasi, yani yorumlanmasina gegilmistir.
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Bulgular

Arastirmadan elde edilen veriler 6grencilerin iyi insana iliskin gérusleri ve iyi vatandasa iliskin gorusgleri
olmak tzere iki ayri bashk altinda verilmistir.

1. iyi insana iliskin Goriisler

Ogrencilerin iyi insan hakkindaki gériislerinin deger ve davranis alt boyutlarina gére kategorize
edilmesi sonucu elde edilen bulgular ayri ayri sunulmustur. Oncelikle Tablo 2’de &grencilerin iyi insan
hakkindaki géruslerinin deger alt boyutunda elde edilen bulgular gosterilmistir.

Tablo 2.
“lyi insan Kimdir? Hangi Niteliklere Sahiptir?” Maddesinin Deger Alt Boyutunda Elde Edilen Bulgular
o
§' Alt boyut Katihmci kodlari f
K1-K2—-K4—-K8—-K9—-K10-K11-K15-K16—K19-K22-K23-K24—
K25-K28-K30-K31-K31-K36—K37-K38—-K39-K40-K45-K47—-
Yardimseverlik K51-K52—-K55-K57-K58-K60-K61-K62—-K63—-K64—-K65-K67— 67
K68—-K70-K71-K72—-K73-K74—K77-K78-K79—-K80-K82—K83—
K84—-K85—K86—-K87—-K88-K89—-K91-K96—-K97-K100-K101-
K102—-K104-K105-K107-K109-K111-K113
K1-K3-K6—K8-K12—-K17-K18-K21-K22—-K23-K27-K31-K35—-
Diiriistliik K39-K41-K43-K44—-K45-K47-K49—-K50—-K53—-K56—-K60-K64— 44
K65—-K68—-K71-K73—-K77-K82—-K85-K86—K87-K88—-K92-K93—
K97-K100-K104-K106—-K109-K110-K114
iE:/ ?ﬁigﬁ:ia/rr:';';klm K2-K5—-K13-K21-K22-K29—-K33-K43—K47—-K48—K54—K55—
diistinme/bencil K56—K64—-K68—-K75-K78-K85—-K87—-K88—K89—-K91-K102— 27
K104-K105-K107-K109
o olmama
’% Hosgori K4-K20-K23-K31-K32-K37-K48—K51-52-K58—-K61-K68— 19
o K71-K73—-K79—-K85-K87—-K89—K93
K1-K6—-K11-K13-K15-K20-K22-K61-K66—K78—-K80—-K86—
Ahlakli olma K92—K97 14
Comertlik K7—K8—-K9—-K37-K47-K50—-K51-K56—-K68—K70—-K71-K76—K85 13
Merhamet K10-K11-K12—-K13—-K15-K28-K31-K44—-K76—-K77-K114 11
Kalp kirmama K4—K49—-K58-K64—K76—K85-K88—-K90-K94—-K98 10
Siddete karsi olma K55-K85—K88-K90-K96—-K98—-K102-K108-K114 9
Guvenilir olma K17-K21-K25-K39-K52-K53-K87-K100 8
Adil olma K44—K52—-K53-K60-K65—-K71-K85 7
Kibirli olmama K2-K12-K23-K47-K61-K104 6
Ozsaygi sahibi olma K4—-K13—-K53-K69-K113 5
Sabir K44-K58-K76 3
Vicdan K12-K114 2
Kin tutmama K3—K5 2

Tablo 2’'de goriildigi tzere katihmcilarin iyi insanin nitelikleri igcin belirtmis olduklari gérisler arasinda
deger boyutunda en fazla yardimseverlik, dirustlik, baskalarinin iyiligini/hakkini disiinme/bencil
olmama, hosgor, ahlakli olma, cémertlik, merhamet ve kalp kirmamanin yer aldigi belirlenmistir. Bunlari
siddete karsi olma, givenilir olma, adil olma, kibirli olmama, 6zsaygl sahibi olma, sabir, vicdan ve kin
tutmama degerleri izlemistir. Tablodan da anlasildigi (izere 6grencilerin ¢ogu iyi insani; yardimsever,
dirlst, bencil olmayan, hosgorill, ahlakli, comert, merhametli ve kalp kirmayan kisi olarak
tanimlamaktadir. Gerek milli egitimin gerek sosyal bilgiler dersinin amaglari distinildiginde bu amaglarin
dgrencilerin iyi insana dair algilarina yansidigini séylemek mimkiindiir. K62 kodlu &grencinin “lyi insan
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cevresindekilere yardimda bulunandir... Ozellikle sokak hayvanlarina yiyecek veren, sokak hayvanlarini
sahiplenen, kisin soguktan korunmak igin barinak yapan insanlardir.” climlesi iyi insanin yardimsever
olmasi gerektigi ve Ozellikle sokak hayvanlarina yardim etmesine dikkat g¢ektigi sonucunu ortaya
gtkarmistir. K12 kodlu égrencinin “lyi insan vicdanl, merhametli, diiriist, kendini {stiin gdrmeyen vb. iyi
huylari olan insanlar...” ciimlesi iyi insanin dirustliik, vicdan, merhamet ve kibirli olmama gibi degerlere
sahip olmasi gerektigini gostermektedir. Benzer sekilde K44 kodlu 6grenci de” ...Merhametli ve sabirh
olandir. Guvenilir, azimli, dogru s6zlii olandir. Kardeslik duygusu olandir. Adaletli, durist, iyimser ve
gorgull olandir.” cumlesi ile daha ¢ok bireysel degerlere dikkat ¢ekmistir. K69 kodlu &grenci iyi insanin
dzsaygl degerine sahip olmasi gerektigini “lyi insan bana gére kendine giivenen kendisiyle barisik ve
kimseye muhtag olmayandir ... yi insan kendi olan ve kendini iyi bilendir...” climlesi ile vurgulamistir. K114
kodlu 6grenci ise iyi insanin “...karsidaki kisiye saygili davranan koti seyler yapmayan 6fke kontroll olan
kisiler...” seklinde tanimlayarak iyi insanin siddet yanlisi olmamasi gerektigine dikkat ¢cekmistir.

Tablo 3.
“lyi Insan Kimdir? Hangi Niteliklere Sahiptir?” Maddesinin Davranis Alt Boyutuna iliskin Bulgular

=)

§' Alt boyut Katihmai kodlari f
K1-K3—K4—K5—K7—K8—K15-K17-K18-K20-K22-K23-K27-K28— K29—
Diger bireylere K30-K33-K34-K35-K36-K37—-K38—-K41—K42—K43—K44—K45—K46-K47—
saygili davranma ve  K48—K50—-K53—K56—K57—-K59—K61-K64-K65-K72-K73-K75-K76-K78— 59
sevgi gdsterme K80—-K86—-K88—K90—-K92—-K94—K97—-K98—K99—K103-K104—K105—-K106—
K108-K109-K112
Hayvan, bitki gibi
\C/z;:r:l‘r:f;”;;“ K2—K6-K7—-K9-K13—-K17—K26-K29-K30—K31-K32-K35-K36-K38—K40—
Slma, ontara i K42—KA43-KA6—-K50-K59-K60~K62—-K71-K73-K77-K78—-K80—K85-K86— 34
'  K89-K94-K95-K103-K111
davranma, cevreyi
koruma
pozitif enerji yayma  K4KEKT-KIB=KI9-K22-K25-K28-K30-K36-K37—K41—~K44—K4T~ N
K48—K54—K56—-K57-K60-K63—-K83—-K89—-K97—-K107-K114
Nezaketliolmave — K2-K11-K13-K15-K16-K18-K19-K21-K22-K44-K50-K56-K76-K86-
glizel konusma K88-K93-K96—K102-K106-K114
o Dinivazfeleriyerine v, 1o g K11-K13-K14-K20-K29-K54-K97-K111 11
o BSetirme
"3;“ Aileyle uyumlu
olma, aile ici K2-K4-K13-K37-K41~ K51-K65-K77-K86-K94-K100 11
sorumluluklarini
yerine getirme
Vatanina faydali
olma, vatani K10—-K35-K38—-K41-K57—-K81-K83-K92—-K103—-K112 10
koruma
Ornek insan olma  K17-K23—K27—K48—K50—K52—K54—K72-K85-K93 10
Empati yapma K6-K36-K45—-K61—K71—K73—K84—K108—K114 9
Toplumkurallarina 7 y10k11-K31-K86-K108-K110-K112 8
uyma
Caliskan/zeki olma K22-K48—-K76—K77-K79—-K85-K107 7
Sorumluluk sahibi 1199 K53-K60-K86-K87-K93 7
olma
Cok yonli
MR K22-K30-K47—-K70-K76—K78-K79 7
duslinebilme
Ayrimcilik yapmama  K16—-K58—-K70-K72—-K74-K112 6
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isini hakkiyla yapma  K17-K29-K55-K100-K110

Zamanini iyi

. . K40-K48—-K59-K84
degerlendirme

Gerektigi kadar

K4—K50-K72
konusma
Noktalama
isaretlerinin
kullanimina dikkat K10
etme

Tablo 3’e bakildiginda; diger bireylere saygili davranma ve sevgi gésterme, hayvan/bitki gibi canli
tarlerinin yasamina saygili olma/onlara iyi davranma/cevreyi koruma, pozitif enerji yayma ile nezaketli
olma ve giizel konugsmanin 6grenciler tarafindan en sik vurgulanan eylemler oldugu anlasiimaktadir. K57
kodlu katilimcr “lyi insan biyiiklerine saygi kiicliklerine sevgi gdsteren...” seklinde, K38 kodlu katilimci “Iyi
insan; arkadasina, kardesine, abisine, ablasina, annesine ve babasina saygili davranandir...” cimlesi ile
saygili davranmaya dikkat ¢cekerken, K47 kodlu katilimci “lyi insan dedigin her duruma karsi iyimser olup
huzur ortami yaratabilen bakis agisi, davranislari, 6zellikleri, kisiye gosterdigi sevgi olsun ya da saygi olsun
her duruma karsi iyi olabilen kisidir... herkesi distiinen, gevresine olumlu enerji dagitandir...” cimlesi ile iyi
insanin insanlara saygl sevgi géstermesi ve bulundugu ortama pozitif enerji yaymasi gibi davranislarda
bulunmasi gerektigini vurgulamistir. K2 kodlu 6grenci “...sadece insanlara degil, hayvanlara ve bitkilere de
iyi davranan, acikmis bir kdpege veya bir kediye yemek vermek susuzluktan kurumus bir bitkiye su
verme...”, K17 “...Cevresini kirletmeyendir...”, K80 koldu 6grenci “iyi insan fidan dikendir...”, K86 “cevreyi
kirletmez, suyu bosuna akitmaz... hayvanlara zarar vermez” ctimleleri ile iyi insanin hayvan, bitki gibi canl
turlerinin yasamina saygili olma, onlara iyi davranma ve ¢evreyi koruma gibi davranislara sahip olmalari
gerektigine atif yapmislardir. K18 kodlu katilimcinin “...k6ti s6z veya hakaret etmeyen, iyi sozler sdylemeli,
giler yizli olmali”, K76 kodlu katihmcinin “..lyi disiinebilen, karsisindakini incitmeden bir seyleri
aciklayabilen” ve K114 kodlu katiimcinin “iyimser kisiler nazik, kibar anlayish diiriist karsidaki kisiye saygili
davranan koti seyler yapmayan” climleleri iyi insanin nezaketli olma ve glizel konusma davranislarina
sahip olmasi gerektigine 6rnek olarak gosterilebilir.

Dini vazifeleri yerine getirme (“K11: Zekat ve fitresini veren yoksullara yardim eden insandir.”, K100:...
haram yemez, kumar oynamaz...”, “K14: lyi insan namaz kilan, orug tutan, zekat veren, hacca giden, kuran
okuyandir), aileyle uyumlu olma/aile ici sorumluluklarini yerine getirme (“K2: ...anne babasina evlatlik
gorevlerini layikiyla yerine getiren...”, “K100:...ailesiyle vakit gegirir. Cocugu varsa onlari sever”), vatanina
faydal olma/vatani koruma (K81: lyi insan dedigin vatani icin kanini veren yerine gelince canini veren
insandir. Mesela Mustafa Kemal Atatiirk), 6rnek insan olma (K17: lyi insan &rnek bir kisi olmasi gerek”,
“KA43: cevresine karsi duyarh olan herkes tarafindan iyi anilan... ve higcbir zaman gilivensiz olmayandir”,
“K52: Hosgoriili ve diger insanlar tarafindan cok sevilen kisidir’), empati yapma (K6: lyi bir insan iyi bir
distinceye sahip olmalidir, kendini karsidakini anlamak icin ¢gabalamalidir), toplum kurallarina uyma (K11:
Toplum kurallarina uyan edep ve ahlaki yerinde olan insan iyi insandir.”, “K86: hirsizlik yapmaz, kendinden
kigukleri korumal, kifir atmamali, saygili olmal, sevgili olmali, annesini ve babasini Gtzmemeli, diirist
olmali, hirsizlik yapani uyarmali, gevreyi kirletmez, suyu bosuna akitmaz, yaslilara yardim etmeli, yolda
kalana yardim etmeli...”, “K100:iyi insan hirsizik yapmaz”), caliskan/zeki olma (K22: lyi insan caliskan,
zeki... ), sorumluluk sahibi olma (K53: lyi bir insan sorumluluk sahibi insandir. Eger sorumluluk sahibi
olmazsa iyi bir insan degildir), cok yénliu disiinebilme (K79: lyi insan..her seyi disiinebilen biridir),
ayrimcilik yapmama (K16: lyi insan din, irk, cinsiyet ayrimi yapmayan kisilerdir), isini hakkiyla yapma (K55:
Meslegini hakkiyla yapanlar iyi insandir; mesela 6rnegin 6gretmenler ve doktorlar), zamanini iyi
degerlendirme (“K59:iyi insan zamanini iyi ve bos kullanmayan insandir. iyi insan her firsatta iyi isler
yapmak ister”), gerektigi kadar konusma (K4: Gerektiginde konusan onunla ilgili olmadiginda susan
haddini bilen) ve noktalama isaretlerinin kullanimina dikkat etme (K10:...noktalama isaretlerine uyan,
neyin ayri neyin bitisik yazildigini bilen...) ise gorece daha az tekrarlanan davranislar olarak tespit
edilmistir.
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2. iyi Vatandasa iliskin Goriisler

Ogrencilerin iyi vatandas hakkindaki gérislerinin deger ve davranis alt boyutlarina gére kategorize
edilmesi sonucu elde edilen bulgular iyi insanda oldugu gibi ayri ayri olacak sekilde sunulmustur. Oncelikle
Tablo 4’te 6grencilerin iyi vatandas hakkindaki gorislerinin deger alt boyutundan elde edilen bulgular
gosterilmistir.

Tablo 4.
“lyi Vatandas Kimdir? Hangi Niteliklere Sahiptir?” Maddesinin Deger Alt Boyutuna lliskin Bulgular
5
é‘ Alt boyut Katilimc Kodlar f
K1-K2-K4-K6-K14—K18-K19-K21-K22-K23-K24-K38—-K45-K47—
Yardimseverlik K52—-K55-K61-K63—-K64-K67-K73-K74—-K75—-K78-K79-K83—-K87— 35
o K90-K91-K94-K97-K99-K101-K108-K113
>§) Hosgdru K1-K7-K21-K43-K47-K48-K93-K97-K102-K107 10
Guvenilir olma K24—K53-K67—-K71-K77-K93-K97-K104
Adil olma K37-K104-K112 3

Tablo 4’e gore; yardimseverlik, hosgoérii, givenilir olma ve adil olma 6grencilerin iyi vatandasa
atfettikleri degerlerdir. K18 kodlu katilimci “...herkese iyilik yapan, yardimsever olan...” ile yardimseverligi,
K48 kodlu katilimcr “Iyi bir vatandas...lilkesindeki vatandaslarla kardes olur. Onlara karsi hosgorili iyi bir
insan olur...” ile hosgdri degerini, K67 kodlu 6grenci “iyi vatandas dedigin iyi bir bireyde olmalidir.
Oncelikle kendimize karsi iyi ve diiriist olmaliyiz. Daha sonra iyi vatandas olmamiz gerekir...” ifadesi ile bir
insanin dncelikle kendisine karsi diirtist olmasi gerektigini yani giivenilir bir birey olmaya atifta bulunmus
olup K104 kodlu katiimci ise “Vatandas olarak bilmesi gerektigini bilen, adil, adaletli dirist
vatandaslardir...” cimlesi ile iyi vatandasin adil olma degerine sahip olmasi gerektigine dikkat ¢ekmistir.

Tablo 5.
“lyi Vatandas Kimdir? Hangi Niteliklere Sahiptir?” Maddesinin Davranis Alt Boyutuna iliskin Bulgular

=)

§' Alt boyut Katilimc Kodlari f
K2—-K7-K8—-K9—-K13-K15-K16—K20-K29-K35-K36—-K40-K42—-

Vatan koruma K44—K45-K46—K48-K49—-K50—-K51—-K52—-K54—-K56—-K57—-K59— 40
K60—-K62—K63—-K70-K73-K76—K78—-K84—-K89—-K91-K100—K107—-
K111-K112-K114
K5—-K6—K7-K12—-K17-K18-K19-K20-K22-K25-K29—-K32—K35—

Cevreye duyarli olma- K37-K41-K43—-K44—-K45-K48—K52—K58—-K59—-K60—K64—K70— 39

koruma K73-K78-K86—K87—-K88-K89—K90-K94—-K95—K96—-K97-K98—

& K101-K105

g Toplumsal kurallara K2—-K3-K4-K11-K26-K27-K28—-K33-K34—-K38-K43—-K53—-K58—

a uyrF;a K60-K62—K65-K66—K68—-K80—-K86—-K87—-K96—K101-K102—- 30
K102—K104-K105-K106—-K109-K114
K1-K5-K7-K9-K14-K21-K23-K24—-K30-K33—-K37-K43—-K44—

Topluma saygi duyma 25

K50—-K52—K53—-K60—K61— K65—K68—K70—K78—K84—K95—-K99

insanlara iyi
davranma/rahatsizlik
vermeme/siddet
uygulamama

K3—K5-K11-K25-K43-K50-K62—K68—K69—K86—K87—-K89—-K97 13
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Baskalarinin gikarlarint -\ o\ 3e K40-K54—K55-K65-K66-K79—K81—K101-K107-K114

[N
N

da gozetme

Ornek insan olma K3-K12-K30-K34-K36—-K48-K66—K101-K103—-K109 10
Pozitif olma K39-K41-K61-K74—-K95-K97-K107-K108 8
Olaylara ¢éziim bulma K4—K12-K85-K105-K109-K110 6
Olgiilii konusma K9-K23—-K47-K77-K87 5
Haklarini bilme/koruma K17-K37-K65-K104—-K108 5
Tasarruflu olma K87—-K88—-K93-K94—-K97 5
Vergi verme K2-K52-K91-K112-K114 5
Ayrimcilik yapmama K4—-K24—-K70-K73 4
Atatiirk gibi olma K3—K8-K36—K82 4
gﬁlyt::' degerlere savel 1o 84 K93—K111 4
isini hakkiyla yapma K18-K23-K102 3
Tim dinyayl disinme K56—-K62—-K64 3
Trafik kurallarina uyma K2—K58-K96 3
Ozgiirliikgii olma K11-K47-K55 3
Derslerinde basariolma  K11-K36 2
o :
Askerlik gbrevini yapma K111 1
Dini vazifelerini yerine

getirme ! k4 1
Ureterek tlke

ekonomisine katki K49 1
sunma

Tablo 5’e gore calisma grubundaki 6grenciler; vatani korumayi, cevreye duyarli olmayi-korumayi,
toplumsal kurallara uymayi, topluma saygili olmayi, insanlara iyi davranmayi/rahatsizlik vermemeyi/siddet
uygulamamayi, bagkalarinin gikarlarini gézetmeyi ve 6rnek insan olmayi ise iyi vatandasin gergeklestirmesi
beklenen davranislar olarak siralamistir. En fazla vurgulanan davranis olan vatani korumaya 6rnek olarak;
K8 kodlu katihmcinin “...Vatanina milletine hayirli olan vatan igin canini seve seve veren iyi vatandastir. lyi
vatandasa 6rnek olarak Atattrk’tlir.” gorisi, K16 kodlu katiimcinin “Vatanini, milletini ve bayragini
koruyan kisilere iyi vatandas denir. Canini vatani icin feda eden kisidir.” gorisi ve K56 kodlu katiimcinin
“lyi vatandas basta (ilkesi olmak lizere tiim diinyay: diisiinendir...fedakar, iilkesi icin her seyi yapar. Milli
micadele ve 15 Temmuz’'da oldugu gibi.” gorisi 6rnek olarak verilebilir. K12 kodlu 6grencinin “...kedi
kopek karinca vb. hayvanlara yardim etmekte bir vatandaslik gérevidir.” gorisi, K18 kodlu katilimcinin
“Cevresini kirletmeyen, hayvanlari seven ve zuliim etmeyen.” gériisii, K37 kodlu katilimc “lyi vatandas
cevreye duyarl olandir. Clinkii bu hayatta gevresine saygi sevgi ile yaklasanlar “iyi” olarak adlandirilir. Bu
vatandaslar... cevresini temiz tutan... insanlardir.” gériisi ile K88 kodlu dgrencinin “lyi vatandas gevreyi
temiz tutmali...fidan dikmeli, hayvan sever olmali ve hayvanlara eziyet edildigi i¢in sirke gitmemeli.”
goriisiinden 6grencilerin ¢evreyi koruma ve cevredeki diger canli tirlerini korumaya yonelik davranislarin
iyi vatandasta bulunmasi gereken davranislar olarak belirttikleri anlasilmaktadir. Toplumsal kurallara
uyma davranisi da 6grenciler tarafindan en sik tekrar edilen lglincli davranis olmustur. Buna 6rnek olarak
K103 kodlu katilimcinin “iyi bir vatandas kurallara uyup uymadigina bakip onlarla konusup davranislarini
diizeltmemiz lazim. Ornegin insanlar yere ¢dp atarsa onlari uyarmaliyiz...” ciimlesi verilebilir. Burada
toplum igindeki kurallara uyma ¢ép atmama davranisi lizerinden agiklanmistir. K33 kodlu katilimer “lyi bir
vatandas cevresine saygl gostermeli ve etrafindakilere uyum gostermeli. Cevresinde iyi bir vatandas
olmasini saglayip gdstermeli. lyi bir vatandas ailesine de uyum saglamali.” diyerek topluma ve toplum
icindeki insanlara saygili olma davranisinin iyi vatandasta bulunmasi gerekli olduguna dikkat ¢ekmistir.
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K43 kodlu katihmcinin “lyi vatandas; karsidakini dinleyen, etrafina saygili ve sevgili olan...etrafina zarar
vermeyen etrafina karsi kurallara uyandir” gorusi ile K87 kodlu katilimcinin “...insanlarin arkasindan
dedikodu giybet yapmamali...cevresine zorba olmamali...” seklindeki gorisu iyi vatandagin insanlara iyi
davranma/rahatsizlik vermeme/siddet uygulamama davranislarina 6rnek olarak verilebilir. Yani iyi bir
vatandas kimseye zarar vermeyen ve insanlara iyi davranan kisidir denilebilir. K6 kodlu katilimcinin “iyi
vatandas yalnizca kendini degil baskalarini da diisiinenedir.” ciimlesi ile K68 kodlu katilimcinin “lyi
vatandas abim gibidir. Her zaman tek kendini diisinmez. Toplulukta tek kendini diisginmez.” cimlesi iyi
vatandasin baskalarinin cikarlarini da gézetmesi gerektigi davranisini vurgular. K36 kodlu katilimcinin “lyi
vatandas devlete ve kendisine, insanliga yararli olan kisidir. Ornek olarak; Mustafa Kemal Atatiirk, Aziz
Sancar’i 6rnek olarak verebiliriz.” ifadesi ile iyi vatandasin toplum igerisinde herkese 6rnek olabilecek
davranislara sahip olmasi gerektigi belirtilmistir.

Yukarida siralanan davranislara gore daha az sayida 6grenci tarafindan ifade edilmekle birlikte; pozitif
olma, olaylara ¢6ziim bulma, 6l¢tli konusma, haklarini bilme/koruma, tasarruflu olma, vergi verme,
ayrimcilik yapmama, Atatlirk gibi olma, kiltirel degerlere saygi duyma, isini hakkiyla yapma, tim diinyayi
diisiinme, trafik kurallarina uyma, 6zgirliik¢li olma, derslerinde basarili olma, kagak elektrik kullanmama,
askerlik gérevini yapma, dini vazifelerini yerine getirme ve Ureterek tlke ekonomisine katki sunma da
ogrencilerce iyi vatandasla iliskilendirilen davranislar arasindadir. K2 kodlu katilimcinin “... trafik
kurallarina uyan, vergilerini tam vaktinde 6deyen, yoldan gecen bir engelli kisiyi karsiya gecirmeye kisacasi
vatandaslik gorevlerini layikiyla yerine getiren sorumluluk sahibi insanlara iyi vatandas denir.” gorisi iyi
vatandasin sahip olmasi gereken bircok davranisi 6zetlemektedir. K4 kodlu &grencinin “iyi vatandas
nereye giderse gitsin kurallara uyan ve 6rnegin disarda bir kavga, engelliye karsi ¢ikma gibi olaylari gériince
telefonuyla videoya almak yerine gidip ayirmali ve karsi ¢ikmalidir. Cadde ortasinda tanimadigi bir kadina
zor durumda iken yardim etmeli. Cinsiyet ayrimi, yash geng ayrimi aileden ayrimi yapmaksizin zekatini
dizenli olarak veren ve Allah’a inanan insanlara iyi vatandas denir. Hacca giden ve her tiirli vatandaslik
gorevini yerine getiren insan iyi vatandastir.” gorlist, K58 koldu katiimcinin “Kisi yani sahis iyi bir vatandas
olmak istiyorsa... kurallari cignemez, trafik cok olsa bile sabirla beklemelidir.” ve K96 kodlu katilimcinin “iyi
bir vatandas olabilmek igin... trafikte cok dikkatli araba siirmeli ¢iink( kticlik bir yanhsi bircok insanin
o6lumine sebep olabilir bunun igin bir insan toplumun oldugu bir yerde ¢ok dikkatli olmalidir.” ifadesi iyi
vatandasin sahip olmasi gereken bircok davranisi géstermektedir. K18 kodlu katiimc “lyi vatandas...
kilturlere saygi duyan...” ifadesi ile iyi vatandagsin kultiirlere saygi duymasi gerektigini, K12 kodlu 6grenci
“Vatandaslk gorevlerini yapan insanlara iyi vatandas denir. Ornegin; suclulari sikdyet etmek, kétii insanlar
iyi insanlara cevirmek..”, K28 kodlu &grenci “Iyi vatandas toplumdaki tim gérevlerini yerine getiren
insanlardir.”, K40 kodlu 6grenci “Ulkesini koruyandir hakkina sahip ¢ikandir.”, K49 kodlu 6grenci “...Vatani
icin en iyi mallari Gretip ekonomisini kalkindiran bir birey olmaktir.”, K55 kodlu 6grenci “...Fikirlerini bu
tilkede &zgiirce agiklayabilen insan iyi bir vatandastir.”, K102 kodlu 6grenci “lyi vatandas toplum igerisinde
kimseyi alcak gérmez herkesi ayni esitlikte gériir. Empati kurar. lyi vatandas kuralli bir sekilde her seyi
diizen icinde yapar.”, K104 kodlu &grenci “lyi vatandas haklarini ve sorumluluklarini yerine getirir.
Vatandas olarak bilmesi gerektigini bilen, adil, adaletli diiriist vatandaslardir. lyi vatandaslar her seyden
dnemli olarak kurallara uyandir.”, K111 koldu 8grenci “Ulkesine vatanina sadik askerligini yapmis ilkesinin
kiltlrel ozelliklerini koruyandir...” ve K112 kodlu 6grenci “Vatanin hirriyetine adaletine sahip ¢ikan,
hakkini yedirmeyen, vergisini veren, kacak elektrik kullanmayan gerektigi zaman vatanini ve bayraginin
altinda sehit olan biri iyi bir vatandastir.” seklindeki gorisleri iyi vatandasin sahip olmasi gereken
davranislari 6rneklemektedir.

Arastirmanin dikkate deger bir diger bulgusu ise birgok katilimcinin iyi insan ile iyi vatandasin benzer
olduguna yani iyi vatandas olmanin iyi insan olmaktan gectigine isaret etmesidir. Bu bulguya iliskin
katilimci gortslerinden 6rnekler asagida sunulmustur:

“lyi vatandas olmak ayrica iyi bir insan olmaktir. iyi bir insanda olmasi gerekenler iyi bir vatandasta da
olmasi gereklidir.” (K31)
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“Bence iyi vatandas ve iyi insan arasinda pek fark yok ama iyi vatandas sadece kendisi igin degil toplum
icinde iyi olmasi gerekir. Ozellikleri ise topluma yararli bir birey olmak, cevreye uygun davranmak,
kendimizi tek disinmemek.” (K66)

“lyi vatandas dedigin iyi bir bireyde olmalidir. Oncelikle kendimize karsi iyi ve diiriist olmaliyiz. Daha
sonra iyi vatandas olmamiz gerekir...” (K67)

“lyi vatandas iyi bir insan olmalidir... lyi vatandas iilkesinde toplumda vb. yerlerde vatandaslik gérevini
iyi bir sekilde yapandir...” (K68)

“lyi bir vatandaslik iyi bir birey demektir. Kendi toplumunu 8nemsemek vatandaslik herkesin birlikte
ve onlarin huzur icinde yasamasi demektir...” (K84)

“.lyi bir vatandasin dzellikleri ayni iyi bir insan gibi, dirist, saygil bagka vatandaslara sevgili hosgoriili
ve yardimsever olmalidir.” (K93)

Arastirma bulgularindan sonuncusu ise 6grencilerin iyi insan icin gogunlukla yardimseverlik, dirGstluk,
baskalarinin iyiligini isteme/hakkini diisinme/bencil olmama, hosgéri, ahlakh olma, comertlik ve
merhamet gibi degerlere yani bireysel olumlu o6zelliklere isaret ederken iyi vatandas icin yalnizca
yardimseverlik, hosgord, glivenilir olma ve adil olma degerine yer vermis olmasidir. Ayrica iyi insan ve iyi
vatandas icin siralanan davraniglar incelendiginde; iyi insan igin en fazla diger bireylere saygili davranma
ve sevgi gosterme; hayvan, bitki gibi canh tirrlerinin yasamina saygili olma, onlara iyi davranma, gevreyi
koruma gibi davranislarin vurgulandigi iyi vatandas icin cevreye duyarl olma-koruma, toplumsal kurallara
uyma ve topluma saygi duyma davranisi da ilk siralarda yer almistir. Bu yoniyle bir benzerligin oldugu
gorilse de iyi insan icin daha az vurgulanan vatani koruma davranisi iyi vatandasta en sik tekrar edilen
davranis olmasiyla farkhlagmistir.

Tartisma ve Oneriler

Arastirmada ogrenciler iyi insan icin en ¢ok yardimseverlik, diristlik, baskalarinin iyiligini/hakkini
disinme/bencil olmama, hosgort, ahlakli olma, comertlik, merhamet ve kalp kirmama degerleri ile diger
bireylere saygili davranma ve sevgi gosterme, hayvan, bitki gibi canli tirlerinin yasamina saygili olma,
onlara iyi davranma, cevreyi koruma ve pozitif enerji yayma davranislarini siralamislardir. Benzer sekilde
W. Foerster (1995) da iyi insan icin bencil olmama yalnizca kendi istek ve c¢ikarlarini disiinmeme, hayati
Uzerinde baska insanlarin fedakarliginin ve sadakatinin bulundugunu bilme degerlerine dikkat ¢ekmistir.
Kizilay’in (2015) arastirmasinda da iyi insan igin saygi, sevgi, yardimseverlik, duristliik, adil olma ve
hosgoru en c¢ok lizerinde durulan degerler olmustur. Arastirmada 6ne ¢ikan bu degerler, gerek sosyal
bilgiler dersi 6gretim programinda kazandiriimasi hedeflenen degerler gerek sosyal bilgiler dersinin
amaglari ile kiyaslandiginda birbiriyle 6rtismektedir. Bu anlamda s6z konusu degerlerin iyi insanin sahip
olmasi gereken Ozellikler olarak belirtiimesinde programin da katkisinin oldugu soylenebilir. Yine
ogrencilerin iyi bir insan olma icin bu degerleri siklikla vurgulamalarinin altinda aile icindeki, akranlari
arasindaki, medyadan ve toplumsal hayattaki gozlem ile deneyimleri sonucu edindigi 6grenmeler
yatmaktadir. Clinkii Dogan'a (1994) gore bir gocuk toplumsal degerler, inanclar ve tutumlarla donatiimis
olarak dogmaz; toplumda bu degerleri daha sonra 6grenir. Yani ¢ocuklarin icinde bulundugu sosyo-
kilturel ortam onlarin iyi insana dair algilarini sekillendirmektedir.

iyi vatandas icin iyi insanda oldugu gibi deger boyutunda yardimseverlik, hosgérii, giivenilir olma ve
adil olma degerleri siralanmistir. Bu bulgu bazi yonleriyle alanyazindaki ¢calismalarla paralellik gosterirken;
bazi acilardan farklilik tasimaktadir. O'Brien ve Smith (2011) baskalarina yardim etmenin, diger insanlara
saygl duymanin ve dirustligin iyi vatandas icin en ¢ok vurgulanan degerler oldugunu ortaya koymustur.
Kizilay (2015) 6grencilerin iyi vatandas hakkindaki algilarini incelemis ve arastirmada en ¢ok saygi, sevgi,
yardimseverlik, durustliik, adil olma ve hosgori degerlerinin vurgulandigl sonucuna varmistir. Kizilay’in
(2015) calismasinda ulasilan sonuglar, bu yéniiyle arastirmanin bulgulariyla értiismektedir. Ote yandan
Kizilay’'in (2015) ¢alismasinda 6grencilerin iyi vatandasi daha ¢ok degerlerle agiklarken; bu arastirmada
o6grencilerin iyi vatandasi cogunlukla davranislarla tanimlamasi iki arastirmanin farkhlik gosterdigi noktayi
olusturmaktadir. Kesik ve Akbulut Tas (2020), iyi vatandas icin iyi insanla ayni degerlerin vurgulanmasinin
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Ogrencilere; yasadigi sosyo-kiiltirel ¢evrede, okulda, ortiik bir sekilde iyi insanin niteliklerinin (durustlik,
dogruluk, hosgorili olma, yardimseverlik) toplumsal olarak iyi bir vatandasta aranan nitelikler olarak
benimsetilmesinden kaynaklanabilecegini ileri siirmustir.

iyi vatandas icin davranis boyutunda vatani koruma, gevreye duyarli olma-koruma, toplumsal kurallara
uyma, topluma saygi duyma, insanlara rahatsizlik vermeme/siddet uygulamama, baskalarinin gikarlarini
gbzetme, gorevlerini yerine getirme, haklarini bilme/koruma, tasarruflu olma, vergi verme, ayrimcilik
yapmama, kulturel degerlere saygl duyma, isini hakkiyla yapma, trafik kurallarina uyma, kagak elektrik
kullanmama, askerlik gérevini yerine getirme ve Ureterek lilke ekonomisine katkida bulunma gibi gérev ve
sorumluluk odakli davranislara dikkat ¢ekilmistir. Siralanan davranislar incelendiginde 6grencilerin
vatandasligl haklardan ¢ok gorev ve sorumluluk temelinde ele aldigi séylenebilir. Dolayisiyla 6grencilerin
iyi vatandasa iliskin tanimlamalarinin, Westheimer ve Kahne (2004) tarafindan ileri sirilen (kisisel)
sorumluluk sahibi vatandas ile katilimci vatandas tipolojisine uygun oldugunu séylemek mimkindur.
Alabas (2010) tarafindan yapilan arastirmada 6grencilerin gogunlukla gérev ve sorumluluklari vurguladigi,
haklar temelinde herhangi bir goris belirtmedigi ortaya koyulmustur. Kesik ve Akbulut Tas (2020)
tarafindan 6grencilerin vatandas kavramina iligskin ortik bilgilerini yansitan biligsel yapilarinin incelendigi
¢alismada da gorev ve sorumluluk odakli katilimci vatandashigin daha sik vurgulandigl sonucuna
ulasilmistir. Kesik ve Akbulut Tas (2020), bu sonucun 6grencilerin almis olduklari vatandaslik egitiminde,
bir 6grenci veya birey olarak yerine getirmeleri gereken gorev ve sorumluluklarin, vatandas olarak sahip
olduklari haklara gore daha sik vurgulanmasindan kaynaklanabilecegini ifade etmistir. Ayrica 6grencilerin
yaslarinin kigik olmasindan dolayi devletin de vatandaslarina karsi sorumluluklari oldugunun farkinda
olamayabilecegini belirtmistir. Kadioglu (2012), Turkiye’de vatandasligin haklardan ¢ok vazifelere dayanan
bir anlayisi temel aldigini ve vatandaslhk kavraminin liberal-bireyci boyutunun eksik kaldigini
vurgulamaktadir. Oysaki iyi bir vatandas olunabilmesi i¢in toplumsal deger ve haklarin yani sira bireysel
hak ve 6zgulrliklerin bilinmesi ve yasatiimasi olduk¢a 6nemlidir. Buna karsin vatani koruma davraniginin
bu arastirmada oldugu gibi iyi vatandas algilarinin incelendigi bitin calismalarda 6n plana g¢ikmasi
dgrencilerin vatandaslik kavramini ulusal boyutta algiladiklari seklinde yorumlanabilir. Ogrencilerin
cevrenin korunmasi, ¢evredeki canli tiirlerinin yasam hakkina saygi duyulmasi ve bakimlarinin yapilmasi
gerekliligini sikhkla vurgulamis olmasi da gevresel sorumluluk bilincine sahip olduklarini yani birer ekolojik
vatandas olabileceklerine isaret etmektedir.

Arastirmada 6grencilerin insanlara iyi davranma/rahatsizlik vermeme/siddet uygulamama,
baskalarinin gikarlarini gézetme, gorevlerini yerine getirme, 6rnek insan olma, trafik kurallarina uyma,
Ozglrlikcu olma, Ureterek Ulke ekonomisine katki sunma, derslerinde basarili olma, kagak elektrik
kullanmama, pozitif olma, olaylara ¢6zim bulma, 6l¢tli konusma, haklarini bilme/koruma ve tasarruflu
olma davranislarina da sikca dikkat cektigi tespit edilmistir. Bu agilardan bakildiginda 6grencilerin etkin
vatandaslik niteliklerine sahip olduklari ifade edilebilir. Buna ek olarak, 6grencilerin iyi vatandasi
tanimlarken ayrimcilik yapmama, kiiltiirel degerlere saygi duyma, yalnizca kendi iilkesini degil tlim diinyayi
diisinme davranislarina da yer verdigi gz 6niinde bulunduruldugunda 6grencilerin kiresel vatandaslik
anlayigina yakin olduklari yorumu yapilabilir. Ote yandan sosyal bilgiler 6gretim programinda
kazanimlarda yer alan ve program amaglarinda karsilik bulan dijital vatandaslik boyutuna iliskin higbir
6grenci gorisline rastlanmamistir.

Arastirmada bir¢ok 6grencinin iyi vatandas olunabilmesi icin Oncelikle iyi insan olmak gerektigine
dikkat cektigi sonucuna ulasiimistir. Kesik ve Akbulut Tas (2020) tarafindan 6grencilerin vatandas
kavramina iliskin ortik bilgilerini yansitan bilissel yapilarinin incelendigi ¢alisma sonucunda 6grencilerin
vatandasl daha ¢ok "iyi insan” olarak tanimladiklari ortaya konmustur. Alabas (2010), dordiincti sinif
ogrencilerinin iyi vatandas ile ilgili algilarinin, iyi insanin 6zelliklerini yansittigini tespit etmis ve 6grencilerin
bu anlayisi sosyal bilgiler ders kitabinda yer alan degerler araciligiyla edinebilecegini belirtmistir.
Ogrencilerin iyi vatandas ile iyi insani benzer olarak algilamalari, aslinda gecmisten giiniimiize kadar
devam eden iyi insan-iyi vatandas anlayisinin bir Griini olarak yorumlanabilir. Kadioglu (2012) modern
toplumlarda iyi insan ile iyi vatandas arasinda kurulan bagin ulusal kimlik icinde buttnlestirilerek, iyi insan
olma ile ulusal ¢ikarlara ve degerlere saygili olma arasinda siki bir iliski kuruldugunu belirtmektedir.
Dolayisiyla Tirkiye’de “iyi insan-iyi vatandas” anlayisinin halen giincelligini korudugu soylenebilir. Bu
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arastirmada “iyi vatandas” ile “iyi insan” arasindaki bagi yansitan ifadeler, 6grencilerin aile iginde,
toplumsal hayatta ve egitim sirecinde verilen mesajlardan etkilenmesinin bir yansimasi olarak
distnulebilir.

Arastirma icin yukarida siralanan sonuglarin galismaya iliskin sinirliliklar gercevesinde ele alinmasi
gerekmektedir. Arastirmaya iliskin sinirhliklar ile bu sinirliliklar dogrultusunda getirebilecek ileri arastirma
onerileri su sekilde siralanabilir: Bu arastirma sekizinci sinif 6grencileriyle yaratalmustar. Farkli sinif
diizeylerindeki &grenciler ile gerceklestirilmesi énerilebilir. Ogrencilerin iyi insan iyi vatandas algilarini
sekillendiren informal 6grenme yasantilarinin roli de incelenebilir. Bu arastirmada yalnizca ortaokul
Ogrencilerinin goriislerine bagvurulmus olup, 6grencilerin iyi insan ve iyi vatandag algilarn lizerinde aile,
akran grubu ve 6gretmenlerin etkisi dustinildiglinde onlarin da gorislerinin alinmasi 6nerilebilir.

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.
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