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Oz

Giris: 2019 yilinda Cin’de ortaya ¢iktig1 diisiiniilen yeni Koronaviriis Hastaligi’nin (KOVID-19) 11 Mart 2020
tarihinde Diinya Saglik Orgiitii tarafindan kiiresel salgin olarak ilan edilmistir. Tiim diinyada oldugu gibi
tilkemizde de bu salginin etkisini azaltmak ve yayilmasini yavaslatmak i¢in egitime ara verilmis ardindan acil
uzaktan egitime gegis yapilmistir. Ulkemizde son derece hizli bir sekilde gegis yapilan acil uzaktan egitim siireci
pek cok 6grenciyi olumsuz etkilemistir. Bu 6grenci kitlesi igerisinde en ¢ok etkilendigi diisiiniilen kitlelerden biri
ozel gereksinimli tiniversite 6grencileridir. Bu baglamda arastirmanin amaci, yiiksekogretim grencilerinin bu
stirecteki deneyimlerini incelemek ve varsa karsilastiklar: sorunlari ortaya koymaktir.

Yontem: Arastirmanin ¢alisma grubunu, 2020-2021 egitim &gretim yilinda Istanbul ilinde yer alan bir
yiiksekogretim kurumunda (vakif) egitimine devam eden 14 6zel gereksinimli 6grenci olusturmustur. Arastirmada
nitel arastirma yontemi yaklagimlarindan fenomenolojik (olgubilim) desen kullanilmistir. Veriler arastirmacilar
tarafindan gelistirilen gériigme formu araciligiyla toplanmis ve betimsel analizle analiz edilmistir.

Bulgular: Ogrencilerin uzaktan egitim siirecinde hem olumlu hem de olumsuz deneyimler yasadiklari, eszamanli
ve es zamansiz derslerden belirli diizeylerde yararlandiklari, farkli iletisim kaynaklari araciligiyla &gretim
tiyeleriyle iletisim kurduklari, 6l¢gme ve degerlendirme sirasinda g¢esitli sorunlarla karsilastiklar: gorilmiistiir.

Tartisma: Arastirmada elde edi}en bulgular alanyazin gergevesinde tartigilmistir. Arastirma bulgularina goére
kiiresel salgin déneminde (KOVID-19) yiiksekdgretimde egitimine devam eden 6zel gereksinimli 6grencilerin
uzaktan egitim siirecinden genel anlamda etkilendikleri goriilmiistiir.

Anahtar sézciikler: Kiiresel salgm, KOVID-19, yiiksekdgretim, dzel gereksinimli bireyler, uzaktan egitim.

Auificin: Nuhoglu, H., Tavukeu, D., & Ozcan, N. (2024). Ozel gereksinimi olan tiniversite 6grencilerinin kiiresel
salgin siirecindeki deneyimlerinin incelenmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi, Erken Gériintim. https://doi.org/10.21565/0zelegitimderqisi.1428189

*Caligma 31. Ulusal Ozel Egitim Kongresi’nde sdzIii bildiri olarak sunulmustur.
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Giris

2019 yilinda Cin’de ortaya ¢iktign diisiiniilen yeni Koronaviriis Hastahigi (KOVID-19) kisa siirede
neredeyse tiim diinyaya yayilmis ve 11 Mart 2020 tarihinde Diinya Saglhk Orgiitii (DSO) tarafindan kiiresel salgin
olarak ilan edilmistir. Salginin etkisini azaltmak ve yayilmasini yavaslatmak amaciyla tiim diinyada esnek ¢alisma,
evden calisma veya doniisimlii calisma gibi uygulamalara gecis yapilmigtir. Ek olarak, sosyal mesafenin
korunmasi, kismi ya da tam zamanli sokaga ¢ikma yasaklari, karantina uygulamalar1 gibi onlemler alinmistir
(Bozkurt vd., 2020; Gupta & Goplani, 2020). Okullar ve iiniversiteler de dahil olmak iizere salginin hizla
yayilmasina neden olabilecek yerler kapatilmis, hemen hemen tim diinyada yiiz yiize egitime ara verilmistir.

Egitimin kesintiye ugramasi, sosyal mesafe kurallar1 ve degisen kisisel/toplumsal hassasiyetlerle birlikte tiim
diinyada, acil uzaktan egitim olarak kavramlastirilan siireg, baskin egitim faaliyeti haline gelmistir.

Tiirkiye’de 13 Mart 2020 tarihinde ilk ve ortadgretime, 16 Mart 2020 tarihinde ise yiiksekdgretime ara
verilmis (Dikmen & Bahgeci, 2020) ve yaklagik 25 milyon dgrencinin egitimi kesintiye ugramustir. ilk ve
ortadgretim diizeyinde yaklasik 16.5 milyon 6grenci bu siiregten etkilenirken (United Nations Educational,
Scientific and Cultural Organisation [UNESCO], 2021); yiiksekdgretim diizeyinde 7 milyon 940 bin 133
6grencinin bu siiregten etkilendigi belirtilmistir (Yiiksekdgretim Kurulu [YOK], 2019). 23 Mart 2020°de
yiiksekdgretim kurumlarinin %64, 30 Mart 2020°de %21.6°s1 ve 6 Nisan 2020°de de %13.2’si uzaktan egitim
uygulamalarma baslamistir (YOK, 2020). Bu baglamda, egitimin her kademesindeki &grenciler, acil uzaktan
egitimin ise kosulmasi ile egitim siireclerini farkl bir sekilde deneyimlemek zorunda kalmiglardir. Bu siirecte
uzaktan egitim ile ulagilamayan 6grencilerin oldugu ve ilkogretimden yiiksekogretime kadar pek ¢ok 6grencinin
stiregten olumsuz etkilendigi ifade edilmistir (Piar & Doénel-Akgiil, 2020). Kiiresel salgin siirecinin etkiledigi
ogrenci Kitlesi i¢erisinde bulunan ve bu siiregten en fazla etkilendigi diistiniilen kitlelerden birinin 6zel gereksinimli
dgrenciler oldugu sdylenebilir. Yiiksekdgretim Kurulu Bilgi Sistemi (YOKSIS) 2020 yil1 verilerine gére ise 27.872
onlisans, 23.581 lisans, 236 yiiksek lisans ve 48 doktora 6grencisi olmak iizere toplam 51.647 6zel gereksinimli
ogrenci yiksekogretime devam etmektedir. Bu 6grencilerin %89 unun ise agikogretim programlarina kayitl
oldugu belirtilmektedir (YOK, 2020a).

Yiiksekogretime devam eden 6zel gereksinimli 6grencilerin idari, fiziksel, barinma ihtiyaclari ile sosyal
ve akademik alanlarla ilgili ihtiyaglarini tespit etmek ve hazirlamak, egitim-6gretime tam katilimlarini saglamak,
ulasilabilirlik ve erisilebilirlik sorunlarina ¢éziim iiretmek {iniversiteler biinyesinde kurulan Engelli Ogrenci
Birimi’nin sorumlulugundadir. Yiiksekogretim Kurumlar: Engelliler Danisma ve Koordinasyon Yonetmeligi’nde
(2014) bu birimin gorevlerine yer verilmistir. Bu yonetmelige gore yiiksekdgretim kurumlarinda yer alan Engelli
Ogrenci Birimleri’nin gorevleri su sekilde siralanmaktadar:

1. “Ogrencilerinin akademik ve sosyal yasamlarini engellemeyecek bigimde Ogretim programlarini
diizenlemek i¢in engelli 6grencinin devam ettigi egitim ortaminin uygunlastiriimasi,

2. Ozel gereksinimli 6grencilere uygun egitim arag-gerecleri, ders materyallerinin belirlenmesi,
Uygun 6lgme degerlendirme sisteminin hazirlanmasi,

4. Ogretim elemanlarma engellilik ile bunun getirdigi sinirliliklar1 ve yapilmasi gereken diizenlemeleri
anlatan igerikler hazirlanmasi,

5. llgililere danismanlik hizmeti verilmesi,
6. Gerektigi durumlarda hizmet i¢i egitim saglanmasi.” (S. 2)

Bu gorevler yiiksekdgretime devam eden 0Ozel gereksinimli Ogrencilerin egitim hizmetlerine
erisebilmeleri agisindan olduk¢a dnemlidir. Dolayistyla bu birimlerin pandemide de aktif olarak calisarak bu
gorevleri yerine getirmeleri beklenmistir. Ayrica, kiiresel salginda egitime yonelik almman her kararda, 6zel
gereksinimli 6grencilerin egitim Ogretim siireclerinin kesintiye ugramamasi i¢in gerekli tedbirlerin alinmasi
gerekliligi YOK tarafindan yiiksekodgretim kurumlarina hatirlatilmistir.

Yiiksekogretim kurumlarina gonderilen 07.05.2020 tarihli belge ise sunumlarda, ders hazirliklarinda ve
ders anlatimlarinda yapilabilecek kiiciik degisikliklerin 6zel gereksinimli 6grencilerin derse katilimi igin son
derece dnemli oldugu vurgulamustir (YOK, 2020b). 11.05.2020 tarihli belgede final ve biitiinleme smavlarinm
cevrimigi veya ddev, proje gibi alternatif yontemlerle yapilmasi dnerilmistir (YOK, 2020c). Ayrica, bu siiregte,
“Kiiresel Salginda Yeni Normallesme Siireci Rehberi” ile “Kiiresel Salgin Baglaminda Yiiksekogretim
Kurumlarinda Saglkli ve Temiz Ortamlarin Gelistirilmesi Kilavuzu” yayimlanmis ve bu kilavuzlarda uzaktan
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egitimi 6zel gereksinimli dgrencilere erisilebilir kilmaya iliskin cesitli dneriler sunulmustur (YOK, 2020a). Bu
oneriler; (a) yiiksekdgretim kurumlarindaki programlarda 6zel gereksinimli 6grenci bulunup bulunmadig:
belirlenerek gerekli dnlemlerin alinmasi ve bu onlemlere iligkin 6gretim elemanlarinin bilgilendirilmesi, (b)
ogrenciler ile goriisiilerek uzaktan egitim siirecinde kullanilan platformlarla ilgili yasanabilecek sorunlara yonelik
onlem alinmasi, (c) kullanilacak platformlarla ilgili yazili olarak da bilgilendirme yapilmasi, (d) isitme
yetersizligine sahip 6grenciler icin ders igeriklerinin yazili olarak da sunulmasi veya ders anlatimlarinin alt yazi
eklenerek yapilmasi, (e) gérme yetersizligi olan 6grenciler igin yazilarin biiyiik punto ile yazilmasi ve kontrast
renkleri igermesi, gorsel igeriklerin, grafik ve tablolarin ders sirasinda betimlenmesi, (f) sinavlarda 6grencinin 6zel
gereksinim grubuna gore ek siire verilmesi, (g) zihin yetersizligi veya otizm spektrum bozuklugu olan 6grencilerle
ve aileleriyle diizenli araliklarla iletisim kurulmasi ve (h) siiregen hastalig1 bulunan dgrencilerin gereksinimlerinin
belirlenmesi ve bu gereksinimler dogrultusunda gereken onlemler alinmasi seklinde siralanabilir. Bu 6nerilere
ragmen, yiliksekdgretime devam eden 6zel gereksinimli 6grenciler uzaktan egitimde kullanilan igeriklerde gerekli
uyarlamalarin yapilmamasi ve dlgme ve degerlendirme sisteminde bireysel farkliliklarin dikkate alinmamasi gibi
nedenlerle gesitli zorluklarla karsi karsiya kalmiglardir (Kalag vd., 2020).

2021-2022 egitim Ogretim yili itibariyle bir 6gretim programimin %40’ min veya herhangi bir dersin
%40’ cevrimicgi olarak yapilabilecegi bildirilmistir (YOK, 2021). Bu durum kiiresel salgin bitse bile
yliksekogretim kurumlarinda harmanlanis 6grenme uygulamalarina yer verilecegini gostermektedir. Dolayisiyla
kiiresel salgin sonrasi siirecte de 0Ozel gereksinimli yiiksekogretim Ogrencilerinin egitim- Ogretime tam
katilimlarinin saglanmasi, uzaktan egitimin tiim bireylere erisilebilir kilinmasi ve firsat esitliginin saglanmasi
acisindan son derece Onemlidir. Bu noktada, 6zel gereksinimli Ogrencilerin bu siirecteki deneyimlerine
basvurulmasi ve karsilastiklari sorunlarin tespit edilmesi gerekmektedir. Alanyazinda kiiresel salgina iliskin ¢esitli
akademik birimlerdeki yiiksekdgretim dgrencilerinin uzaktan egitime yonelik algilari (Aksoy vd., 2021) uzaktan
ogretim uygulamalarina bakisi (Akdemir & Kilig, 2020), uzaktan egitime yonelik stratejileri ve 6grenme
deneyimlerine iligkin algi diizeyleri (Altuntas vd., 2020), egitim fakiiltesi dgrencilerinin ¢evrimigi 6grenme
tutumlari (Akcil & Bastas, 2020) ve odyoloji 6grencilerinin uzaktan 6gretime iliskin goriislerinin (Ozses vd., 2021)
incelendigi arastirmalar bulunmaktadir. Ancak yiiksekdgretime devam eden 6zel gereksinimli dgrencilerin acil
uzaktan egitim siirecindeki deneyimlerinin incelendigi herhangi bir arastirmaya rastlanmamustir. Bu nedenle, bu
arastirmada kiiresel salginda yiiksekdgretime devam eden ozel gereksinimli &grencilerin deneyimlerinin
incelenmesi amaclanmigtir. Bu amagla asagidaki sorulara yanit aranmistir. Kiiresel salgin doneminde
yiiksekogretime devam eden 6zel gereksinimli 6grencilerin;

1. Uzaktan egitim siirecindeki deneyimleri nedir?

2. Uzaktan egitim siirecinde yasadiklari olumsuz durumlar var midir? Eger varsa bu durumlara ¢6ziim
onerileri nelerdir?

3. Uzaktan egitim ve yiiz ylize egitimin karsilastirilmasina iligkin goriisleri nelerdir?
4. Uzaktan egitim siirecinin daha iyi bir hale gelmesi i¢in onerileri nelerdir?
Yontem

Aragtirmada “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yaym Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baghigi altinda belirtilen eylemlerden hicbiri gergeklestirilmemistir. Arastirma
baslamadan 6nce Maltepe Universitesi Etik Kurulu’ndan 18.06.2021 tarihli 2021/17 toplant: say1s1, 2021/17-06
karar numarasi ile etik kurul onay1 alinmustir.

Arastirma Yontemi

Kiiresel salgin doneminde yiiksekogretime devam eden 6zel gereksinimli bireylerin deneyimlerini
belirlemek amaciyla gerceklestirilen bu aragtirmada, nitel aragtirma yontemi yaklagimlarindan fenomenolojik
(olgubilim) desen kullanilmistir. Nitel arastirma, algilar1 ve olaylar1 6zgiin ortamlarinda dogal ve biitlinciil bir
bicimde sunmay1 amaglayan, gézlem, goriisme ve dokiiman incelemesi gibi nitel veri toplama yontemlerinden
yararlanan bir siire¢ olarak tanimlanabilir. Fenomenolojik desenin temel amaci ise, deneyimleri anlamlandirmaktir.
Fenomenolojik desenin kullanildig1 arastirmalarda baslica veri toplama araci goriisme, veri kaynagi ise
arastirmanin odaklandig1 olguyu yasayan ve bu olguyu disa vurabilecek veya yansitabilecek bireyler ya da
gruplardir (Yildinnm & Simsek, 2016).

Nuhoglu vd. ERKEN GORUNUM



OZEL GEREKSINIMi OLAN UNIVERSITE OGRENCILERININ KURESEL SALGIN SURECINDEKI 4
DENEYIMLERININ INCELENMESI

Calisma Grubu

Aragtirmanin ¢alisma grubunu, 2020-2021 egitim &gretim yilinda Istanbul ilinde yer alan bir
yliksekogretim kurumunda (vakif) egitimine devam eden ve arastirmaya goniilliilik esas: ile katilan 14 6zel
gereksinimli 6grenci olugturmaktadir. Katilimeilarin {igii 6nlisans, 10’u lisans ve biri lisansiistii diizeyde egitim
almaktadir. Katilimcilar; igitme yetersizligi (n = 1), otizm spektrum bozuklugu (n = 2), 6grenme giicliigi ve dikkat
eksikligi ve hiperaktivite bozuklugu (n = 1), 6grenme giigligii (n = 1), fiziksel yetersizlik (n = 4), fibromiyalji (n
= 1), hidrosefali (n = 1), dil ve konusma bozuklugu (n = 1), gérme yetersizligi (n = 1) ve zihin yetersizligi (n = 1)
tanisina sahiptir. Katilimeilarin belirlenmesi siirecinde yiiksekdgretim kurumundaki engelli 6grenci birimi
sorumlusu ile telefon goriismesi gergeklestirilmis, aragtirmanin amacina ve siirece iliskin bilgiler paylagilmistir.
Etik kurul izni sorumlu kisiye e-posta araciligiyla gonderilmistir. Birim sorumlusu araciligiyla 6grencilerin iletigim
bilgilerine ulagilmis, tim &grenciler telefonla aranmig ve kendilerine arastirmanin konusu ve siirecine iligkin
ayrmtilt bilgi sunulmugtur. Gerekli durumlarda (6r. ailenin bilgi almak istemesi, 6grencinin ailesinden yardim
istemesi vb.) aile bireyleriyle goriisiilmiistiir. Ardindan aragtirmaya katilmaya goniillii olan 6grenciler belirlenmis
ve bu Ogrencilere e-posta araciligiyla onam formu goénderilmistir. Onam formunu yazili olarak dolduran ve
imzalayan 6grenciler ile yar1 yapilandirilmig goriismeler yapilmistir. Goriisme baglamadan dnce tiim dgrencilere
ses ve goriintii kaydi yapilacagi hatirlatilmis ve s6zlii olarak da onam alimmustir.

Veri Toplama

Aragtirmada aragtirmacilar tarafindan gelistirilen goriisme formu kullanilmigtir. Gériisme formu yari-
yapilandirilmis yedi sorudan olusmaktadir. Gériisme formunda yer alan sorular ulusal ve uluslararasi alanyazinda
yer alan benzer ¢aligmalardan yola ¢ikilarak olusturulmustur. Goriisme formu olusturulurken sorularin agik ve
anlasilir olmasina dikkat edilmistir. Sorularin hazirlanmasinin ardindan 6zel egitim boliimiinde 6gretim iiyesi olan
iki uzmandan goriis alinmis, uzmanlarin goriis ve Onerileri dikkate alinarak sorularda diizenleme yapilmis ve
goriigme formuna son hali verilmistir. Arastirma sorularina asagida yer verilmistir.

1. Ozel gereksiniminiz uzaktan egitim siirecini etkiledi mi? Deneyimlerinizi paylasir misiniz?

2. Uzaktan egitim siirecinde size sunulan egitim hizmetlerinden ne derece yararlaniyorsunuz? Kisaca
aciklayiniz.

3. Uzaktan egitim siirecinde altyapi1 ve sisteme erisim konusundaki deneyimleriniz nelerdir?

4. Uzaktan egitim siirecinde senkron/asenkron derslere erisim konusundaki deneyimlerinizden bahseder
misiniz?

5. Uzaktan egitim siirecinde canli dersler sirasinda kullanilan etkilesimli i¢eriklere (¢evrimigi ders videolart,
sunumlar, grup ¢alismalari, tartigmalar vb.) erisim konusundaki deneyimlerinizden bahseder misiniz?

6. Uzaktan egitim siirecinde iletisim konusundaki deneyimlerinizden bahseder misiniz?

7. Uzaktan egitimde kullanilan test, alistirma, ddev, sinav gibi 6lgme degerlendirme yontemleriyle ilgili
deneyimlerinizden bahseder misiniz?

8. Uzaktan egitim ve yliz-yiize egitimi karsilastirdiginiz zaman neler sdyleyebilirsiniz? Egitim 6gretim
hayatiniza sizce hangi yontem daha etkili ve verimli olacaktir?

9. Bussiirecin daha iyi bir hale gelmesine yonelik dnerileriniz nelerdir?

Veriler ¢evrimi¢i goriismeler aracilifiyla toplanmig ve bu siirecte Blackboard (Bb) uygulamasindan
yararlanilmigtir. Arastirmayla ilgili bilgi vermek ve ogrencilerin katilim durumlarmi 6grenmek amactyla
aragtirmacilar tarafindan kisa bir telefon goriismesi gergeklestirilmistir. Bu goriigme sirasinda dgrencilere internete
erisimlerinin olup olmadigi, Bb platformunu kullanirken herhangi bir zorluk yasayip yasamadiklart sorulmustur.
Ogrencilerin tiimii internete erisimlerinin oldugunu ve Bb araciligiyla goriisme saglayabileceklerini
bildirmislerdir.

Gegerlik ve Giivenirlik

Aragtirmacilar tarafindan gelistirilen goriisme formu iki uzmana gonderilmis ve bu uzmanlarin goriigiine
bagvurulmustur. Uzmanlarin goriis ve Onerileri dikkate alinarak sorular diizenlenmistir. Ardindan goériismeler
gerceklestirilmis, dokiimleri yapilmig, dokiimlerin tamamlanmasindan iki hafta sonra s6z konusu goriismeler
tekrar dinlenmis ve kontrol edilmistir. Gegerligin saglanmasi i¢in goriismelerin %30’u (dort katilimciya ait ses
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kayitlar1 ve dokiimleri) 6zel egitim alanindaki bir uzman tarafindan dinlenmis ve dokiimlerin giivenirligi
incelenmigtir. Dokiimlerin gilivenirligi %100 olarak hesaplanmistir. Kod, tema ve alt temalarin olusturulmasi
strasinda tiim arastirmacilar bagimsiz olarak ¢alismis ve ardindan tiim katilimcilar bir araya gelerek karsilastirma
yapmiglardir. Bu karsilagtirma sonucunda “goriis birligi / (goriis ayrih@ + goris birligi) X 100” formiili
kullanilarak (Miles & Huberman, 1994) gozlemciler arasi giivenirlik %88 (ranj 78-100) olarak hesaplanmuistir.
Miles ve Huberman (1994) gozlemciler arasi giivenirligin en az %80 olmasi gerektigini belirtmistir. Arastirmacilar
uyusum ger¢eklesmeyen kisimlar icin kodlar1 incelemisler ve anlasmaya varmislardir.

Veri Analizi

Aragtirma verileri betimsel analiz yoluyla analiz edilmistir. Betimsel analiz ¢esitli goriisme teknikleri
araciligiyla toplanan verilerin daha Onceden belirlenmis temalara gore Ozetlenmesi ve yorumlanmasini
gerektirmektedir (Yildinm & Simsek, 2016). Betimsel analiz siirecinde iki arastirmact arastirma sorulari ve
aragtirmanin kavramsal ¢ergevesini temel alarak veri analizi i¢in bir ¢ergeve olusturmustur. Boylece verilerin hangi
temalar altinda diizenlenecegi ve yorumlanacagi belirlenmistir. Ardindan her iki arastirmaci da bu ¢ergeveye dayali
olarak verileri okumus ve diizenlemistir. Bu asama sonunda arastirmacilar diizenlemis olduklar1 verileri
tanimlamiglardir. Son olarak arastirmacilar tanimlamis olduklar1 verileri yorumlamig ve birbiriyle
iligkilendirmistir.

Bulgular

Kiiresel salgin (KOVID-19) déneminde yiiksekdgrenime devam eden &zel gereksinimli 6grencilerin
deneyimlerinin incelendigi bu arastirmada elde edilen veriler analiz edilmis, kategori ve kodlar tablolarda
paylasilmistir. Her bir kategori ve koda iligkin agiklamalarda bulunulmus ve katilimci deneyimlerinden 6rneklere
yer verilmistir.

Uzaktan Egitim Siirecinden Etkilenme Durumuna Iliskin Deneyimler

Katilimeilarin uzaktan egitim siirecinden etkilenmelerine yonelik deneyimlerine iliskin frekans bilgileri
Tablo 1 ve Tablo 2’de yer almaktadir.

Tablo 1

Uzaktan Egitim Siirecinden Etkilenme Durumu

Kategoriler f

Olumlu 5
Olumsuz 4
Hem olumlu hem olumsuz 3
Etkilenmedi 2

Tablo 2
Uzaktan Egitim Siirecinden Etkilenmelerine Yonelik Deneyimler

Kategoriler Alt kategoriler f

Ders kayitlarint izleme 3

Olumlu Mekan ve zamandan bagimsizlik 3
Ulasimda yaganan sorunlarin ortadan kalkmasi 2

Kendini izole etme 2

Odaklanmakta sorun yagsama 1

Dersleri anlamakta zorlanma 1

Olumsuz Kendini ifade edememe 1
Uygulamali derslerdeki smirlilik 1

Sinav aninda heyecanlanma 1

Olumlu ve olumsuz etkilenme Ders kayitlarini izleme + internet baglantist problemi 3
Kendini izole etme + uygulamali derslerdeki sinirlilik 1

Etkilenmedi Egitimlere sorunsuz devam etme 3

Katilimeilarin - uzaktan egitim siirecinden etkilenmelerine ydnelik deneyimleri incelendiginde;
ogrencilerin olumlu etkilendigi, olumsuz etkilendigi hem olumlu hem olumsuz etkilendigi ve bu siirecten
etkilenmedigi goriilmiistiir. Olumlu etkilenen katilimcilar uzaktan egitim sayesinde, kendini izole etme firsati
bulduklarindan, mekan ve zamandan bagimsiz olarak derslere katilarak gerektiginde ders kayitlarini
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izlediklerinden s6z etmislerdir. Olumsuz etkilenen katilimcilar, ders sirasinda odaklanma ve anlama sorunu
yasadiklari, uygulama yapma firsat1 bulamadiklarindan s6z etmiglerdir. Olumlu ve olumsuz etkilenen katilimcilar
internet baglantis1 problemi yasamalarina ragmen derslerin kaydedilmesi sayesinde dersleri tekrar tekrar izleme
olanag1 bulduklarini ve sinavlarina daha iyi hazirlandiklarin ifade etmislerdir. Ug 6grenci ise yiize yiize ve uzaktan
egitim arasinda bir fark olmadigini egitimlerine kaldiklar1 yerden sorunsuz bir sekilde devam ettiklerini ifade
etmislerdir.

“Aslinda olumlu bir etkisi oldu ¢iinkii engelim bedensel oldugu icin 6zellikle fakiilteye ulasmakta sorun
yastyordum, iste {iniversitemize gelmek dersliklere girip ¢tkmak bunlar1 genelde yalniz yapamiyorum ya
da yapmak ¢ok zor oluyor. Online olunca aslinda benim i¢in daha kolay olmus oldu iiniversiteye gitmek
zorunda kalmadim bu yiizden olumlu bir etkisi oldu.” (Katilimci 7)

“Ben ilk dinledigim zaman anlayamiyordum ve sdylenenleri aklimda tutamiyordum ama bu sekilde ikinci
ve {liglincii kere dinleme sansim oldu ve anladim, kagirdigim yerleri tekrar bakabildim, o giizel ¢ok iyi
oldu. Not alamadigim yerleri kayittan dinledim ve not aldim. Yani kayit altina alinmasi harika oldu, yani
biz okula gideceksek de yine kayda alinsa dersler harika olur bence herkes bdyle olmasini ister ¢iinkii
smavlardan dnce de kayitlar1 dinleyebiliyoruz istedigimiz zaman derslere ulasabiliyoruz.” (Katilimer 11)

Sisteme Erisim Konusundaki Deneyimler
Katilimeilarin uzaktan egitim siirecinde sisteme erigim konusundaki deneyimlerine iliskin frekans
bilgilerine Tablo 3’te yer verilmistir.
Tablo 3
Uzaktan Egitim Siirecinde Sisteme Erisim Konusundaki Deneyimler

Kategoriler Alt kategoriler
Sisteme erisimden memnun olma
Olumlu deneyim Blackboard 6grenim sisteminin kullanici dostu olmast
Blackboard 6grenim sisteminin sundugu firsatlar

Bilgisayar kaynakli sorun yasama

Internet baglantis1 problemi

Katilim1 ¢ok olan derslerde kopma sorunu

Ses ve goriintii problemi

Ders kodlarin1 anlamakta sorun yasama

Ogretim iiyesinin derse ge¢ katilmasindan kaynakh sorunlar

Olumsuz deneyim

PR RRPWR PP Wl

Katilimeilarin uzaktan egitim siirecinde sisteme erisim konusundaki deneyimleri olumlu ve olumsuz
deneyim temalar altinda toplanmistir. Olumlu deneyime sahip olan katilimeilar genel olarak sisteme sorunsuz
sekilde eristiklerinden dolayisiyla memnun olduklarindan s6z ederken; olumsuz deneyime sahip olan katilimeilar
genellikle internet baglantis1 problemi yasadiklarindan s6z etmislerdir.

“Ee tabi bazen internet sorunlar1 yasayabiliyoruz ee bazen ¢ekmiyor olabiliyor, kamera agilmayabiliyor
veya mikrofonda sorun olabiliyor ya da farkli yerlerde olabiliyoruz ee otobiiste bile derse girdigimi
hatirliyorum bdyle sorunlar yasayabiliyoruz ama olumlu olarak da eeem insan kendini evde birazcik daha
rahat hissettigi igin notlarin1 daha rahat alabiliyor agikgasi ee olumlu olarak da bunu sdyleyebilirim
sanirim.” (Katilimer 10)

“Zorlandim hocam mesela bir sey yaparim diye fazla kurcalayamadim bir sey olur yaparim diye ee imm
ilk zamanlar biraz kodlarini karigtirdim onlar1 anlayamadim. Mesela nmm bir dersten iki tane vardi. Ben
kayitli oldugum derse girdim ama kimse girmedi. Ders yok diye ¢iktim hocam. Diizenli olmadi yani seyler
kodlar. Alistikga hocam oturdu. Kuzenimle derslere katildim hocam. Kuzenim bize geldi. Biitiin yil
boyunca kuzenim yardimci oldu bana ilk zamanlar o da anlamadi1 ama sonra kodlar1 gosterdi sey yapti.”
(Katilimei 3)

Derslere ve Dersler Sirasinda Kullanilan Etkilesimli i¢eriklere Erisim Konusundaki Deneyimler

Katilimeilarin senkron/asenkron derslere ve bu dersler sirasinda kullanilan etkilesimli igeriklere erigim
konusundaki deneyimlerine iliskin frekans bilgilerine Tablo 4’te yer verilmistir.
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Tablo 4
Derslere ve Dersler Swrasinda Kullanilan Etkilesimli Iceriklere Erisim Konusundaki Deneyimler
Kategoriler Alt kategoriler
Canli derslere katilim saglama
Interaktif tartigmalara katilim saglama
Es zamanl

Sunum yapma
Grup ¢aligmasina katilim saglama

Ders kayitlarini izleme

Es zamanli olmayan Odev-arastirma yapma

Herhangi bir sorunla karsilasmama

Olumlu deneyim Kendine bir sey katabildigini hissetme

Canli derslere katilamama nedeniyle sorun yasama

Olumsuz deneyim Heyecanlanma sebebiyle grup calismalarina katilmama

O S N Y- R NG U e

Uzaktan egitim siirecinde dersler 6gretim iyeleri tarafindan es zamanli ve es zamanli olmadan
tasarlanmistir. Es zamanli derslere katilan katilimeilar genel olarak canli derslere katilim sagladiklarindan ve derse
aktif katilim gosterdiklerinden s6z etmislerdir. Es zamanli olmayan derslere katilan katilimcilar genel olarak ders
kayitlarindan yararlandiklarindan séz etmislerdir. Bu siirecte herhangi bir sorunla karsilagsmayan ogrenciler
bulunurken, heyecanlanmalar sebebiyle grup ¢alismalarina katilamayan 6grenciler de bulunmaktadir.

“Soyle sdyleyeyim iste dediginiz gibi grup ¢aligmalarimiz oldu bizim. Psikoloji okudugum i¢in arastirma
yapmamiz gerekiyordu. Iste bunun icin genelde arkadaslarimizla beraber ders saati disinda Blackboard’a
girip bu kaynaklar1 kullantyorduk. Onun disinda Skype kullaniyorduk. Bir de baska cok fazla
kullanmadim. Daha ¢ok grup c¢alismalarina yonelik deneyimlerim oldu onun disinda pek deneyimim
yok.” (Katilimci 1)

“%50 katilabildim yani fazla degil sinavlara giriyordum sinavlardan g¢ikiyordum hocalarin sadece ders
kayitlarini izleyebiliyordum iste ondan kaynakl biraz sorun yasadim.” (Katilimer 8)

Uzaktan Egitim Siirecinde Iletisim Konusundaki Deneyimler

Katilimeilarin uzaktan egitim siirecinde iletisim konusundaki deneyimlerine iligkin frekans bilgilerine
Tablo 5°te yer verilmistir.

Tablo 5
Uzaktan Egitim Siirecinde Iletisim Konusundaki Deneyimler
Kategoriler Alt kategoriler f
E-posta yoluyla iletisim 9
Sosyal iletisim araclari ile iletisim (whatsapp/telefon 11
Iletisim kaynaklarini kullanma goriismesi/Skype/Blackboard)
Temsilciler araciliiyla iletisim
Blackboard sohbet ortaminda iletigim
Ogretim elemanlart ile iletigim Ihtiya¢ duydugunda ulasabilme

Sosyallesmekte sorun yasama
Arkadag1 bulunmama
Samimi iligkiler kuramama

2

1

9

Tanisamama ve iletisim kuramama 1

Akranlar ile iletigim g
2

Idari personel ile iletisime gegmesini gerektirecek bir
_durum olmamasi
Idari personele istedigi zaman ulagma 2

Universite birimleri (6grenci isleri/kiitiiphane
vb.) ile iletigim

Katilimeilar en fazla sosyal iletisim araclari, e-posta ve temsilci 6grenciler araciligryla iletisim
kurduklaridan s6z etmislerdir. Thtiyag duyduklarinda 6gretim elemanlarina ulasabildiklerini, simf arkadaslariyla
onceden tanisamadiklari icin iletisim kurmada ve sosyal iliskilerini yiiriitmede zorlandiklarini, yiiz yiize kurduklari
arkadaslik iligkilerini uzaktan Ogretim silirecinde kuramadiklarimi ve sosyallesmekte sorun yasadiklarmi
belirtmislerdir. Bu siiregte, iiniversite birimleriyle iletisime gegmek icin herhangi bir nedenleri olmadigini ama
zorunlu olduklarinda iletisime gegebildiklerini belirtmiglerdir.
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“Dersin hocalari ile genelde mail iizerinden iletisim kurduk. Ders esnasinda sorularim olduysa da chat
kismindan sorulart ilettim. Onun disinda arkadaslarimla iste dedigim gibi Whatsapp iizerinden
akranlarimla beraber gerektiginde Skype veya Blackboard’dan iletisim kurduk. Okulla ilgili de iletigime
gegecegim bir durum yasamadigim i¢in bir iletisim kurmadim. Ama dedigim gibi genelde mail tizerinden
danigman hocalarimla iletisim kurdum.” (Katilimei 1)

“Ee tabi yiiz yiize gibi olmuyor, her giin sinifa gidip arkadaglarimla sohbet edelim, dersten sonra bir kahve
icelim olmadi, biiyiik bir eksiklikti.” (Katilimc1 9)

Olgme ve Degerlendirmeye lliskin Deneyimler

Katilimeilarin 6lgme ve degerlendirmeye iliskin deneyimlerinin frekans bilgilerine Tablo 6’da yer
verilmistir.

Tablo 6
Uzaktan Egitim Siirecinde Ol¢me ve Degerlendirmeye Iliskin Deneyimler

Kategoriler Alt kategoriler
Test
Ara smav
Kisa sinav
Farkli 6lgme ve degerlendirme tiirlerinin Video 6rekleri
kullanilmasi S6zIi smav
Uygulama 6rnekleri
Sunumlar
Proje 6devleri

Ses, kamera agma ve dosya yiikleme
Sinavlarda yaganan teknik sorunlar Internet baglantis1 problemi
Sinavlarin ¢akigmasi

Sinavlarda zorlanma

Kopya cekilmesi

Siirekli ekran karsisinda olma

Sinav siiresinin yetersizligi

Olgme ve degerlendirmede alisilmis yontemlerin disina
¢ikilmasi

Sinav siirecinde yasanan sorunlar

P RPRND PRRPR POWRRPRRE R -
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Sinav aninda kaygi hissetme

Smavda siirecindeki duygu durumlari Sinavda rahat hissetme

[y

Ogretim elemanlarinin test sinavi, ara smav, kisa sinav, final devleri, sozlii siavlar, uygulama ddevleri,
sunum ve proje 0devleri gibi farkli 6lgme ve degerlendirme araglarindan yararlandiklart dikkat gekmektedir.
Katilimcilar sinav esnasinda ses veya kamera agma, dosya yiikleme gibi teknik sorunlar yasadiklarindan,
sinavlarda zorlanmalarina ragmen arkadaslarinin kopya c¢ekerek notlarimi yiikselttiginden s6z etmiglerdir.
Katilimcilardan biri sinavlarda kaygi yasarken, baska bir 6grenci evde yaptigi smavlarda kendini daha rahat
hissettigini ifade etmistir.

“Him anladim. Yani sonugta elimizdeki imkanlarla bunu yapmaya calistik hani hepimiz evdeyken tiim
diinyadaki 6grenciler herkes evdeydi yani. Yapilmasi gerekenin en iyisi yapiliyor. Tabi ki yiiz yiize olsa
daha verimli olurdu bazen teknik aksakliklar ortaya c¢ikabiliyor, ses ve goriintiide problem
yasaniyor, dosyay1 yiikleyemiyor ya da ne bileyim o an ¢ok verimli olamayabiliyor. Yani illaki bir sey
oluyor ama dedigim gibi elimizdeki imkanlar kisitli oldugu i¢in tiim diinyanin sorunu oldugu i¢in o
yiizden olabildigince iyiydi diyebilirim.” (Katilimci 1)

“Yogundu tek bunu diyeyim size bir de karisikti. Her sey sikisikti. Hep ¢akisma yani oluyordu simdi bir
hocanin 6devini yetistirecegim, sunumunu yapacagim ya da sinavina girecegim diye diger hocaninkini
aksatiyordun ya da obiir hocaninkini aksatiyordum ya da bir seyler oluyordu hep bundan kaynakli
yogunluk ¢ok oluyordu ondan yetisemiyordum. Hocalara sdyliiyorduk ama yine olmuyordu hepsi
cakistr.” (Katilimer 8)

Nuhoglu vd. ERKEN GORUNUM



OZEL GEREKSINIMi OLAN UNIVERSITE OGRENCILERININ KURESEL SALGIN SURECINDEKI 9
DENEYIMLERININ INCELENMESI

Yiiz Yiize Egitim ve Uzaktan Egitimin Karsilastirilmasi

Katilimeilarin yiiz yiize egitim ve uzaktan egitimi karsilastirmalarina iliskin frekans bilgilerine Tablo 7°de
yer verilmistir.
Tablo 7

Yiiz Yiize Egitim ve Uzaktan Egitimin Karsilastirilmast

Kategoriler Alt kategoriler
Uygulama derslerine olanak saglamast
Yiiz yiize egitim Aktif katihim ve etkili iletisim
Sinavda soru sorma kolaylig

Ders kayitlarini izleme

Tek bir platformda tiim belgeleri gorebilme
Uzaktan egitim Universiteye ulagim sorununun ortadan kalkmasi

Ek is yapma olanag1

Zamandan tasarruf saglama

PR R R0 WwWww|—

Ders kayitlarini tekrardan dinleme karsisinda sosyallesme olanagi
(Interaktif dersler + uygulama dersleri)

N

Harmanlanmis egitim

Katilimeilar, uygulama derslerine olanak saglamasi, derslere aktif katilimi gerektirmesi ve etkili iletisime
ve sinavlarda rahatca soru sormaya firsat sunmasi agisindan yiiz yilize egitimi tercih ettiklerini ifade etmislerdir.
Uzaktan egitimi tercih eden katilimcilar ise derslerin kaydedilmesi ve bu kayitlart diledikleri zaman
izleyebilmeleri, ders igeriklerinin tek bir platformda toplanmasi, {iniversiteye ulasim sorunu ortadan kalkerken
zamandan da tasarruf edilmesi nedenleriyle uzaktan egitimi tercih ettiklerini ifade etmislerdir.

“Biraz ee sey garip ve ¢ikarci gibi bir yorum olacak ama bilmiyorum bence sey online egitim daha giizel
¢linkii ben yiiz yilizeyken birini dinledigim zaman ilk sézlerini unutuyorum sonraki dediklerini
hatirliyorum bu da kafami ¢ok karistirdigi i¢in ee mesela hoca en kisa soziinii bile kayda aldig1 igin kayit
alma durumu oldugu i¢in ben de ee izliyorum sonra not aliyorum dediklerini 6yle aklimda kaliyor yani
yiiz yiize olsaydi biraz zorlanirdim ama burada olunca video izledigim i¢in pek sikintim olmuyor.”
(Katilimei 2)

“Tabi ki yiiz ylize daha verimli ve daha etkili oluyor ¢iinkii ee orda bir aslinda oradaki aligverisi daha iyi
hissedebiliyoruz ¢iinkii bir konugsma ortami var ve yiiz ylizesin tamamen hani bir internet kesintisi falan
olmuyor orada enerjilerimiz bir oluyor.” (Katilimci 3)

Uzaktan Egitim Siirecine iliskin Oneriler

Katilimcilarin uzaktan egitim siireciyle ilgili Onerilerine iligkin frekans bilgilerine Tablo 8’de yer
verilmistir.
Tablo 8

Ogrencilerin Uzaktan Egitim Siirecine Iliskin Onerileri

Kategoriler Alt kategoriler
Ders kayitlarina alt yazi eklenmesi
Ders igerikleri Ders izlencesinin yariyil basinda paylagilmast

Ders igeriklerinin agik, net ve diizenli bir sekilde yiiklenmesi

Cevrimigi ders videolarinin ¢ekilmesi
Ders siirelerinin kisa tutulmasi

Ders islenisi Harmanlanmis olarak islenmesi
Teknolojinin etkin olarak kullanilmast
Dersin etkilesimli-interaktif olarak islenmesi

Sinav yerine performansin degerlendirilmesi

Oleme ve degerlendirme Sinav yerine 6devler ile degerlendirilmek

B WRE WRNREN RPN R

Diger Engelli biriminin 6gretim 6zel gereksinimleri hakkinda bilgi vermesi

Katilimeilar ders igerikleri, derslerin islenisi, 6lgme degerlendirme ve diger konulara iligskin Oneriler
sunmuglardir. Ders kayitlarina alt yazi eklenmesi, ders izlencelerinin yariyil basinda paylasilmasi ve igeriklerin
acik, net ve diizenli bigimde Bb 6grenim sistemine yiliklenmesi gibi ders igeriklerine iligkin 6neriler sunmuglardir.
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Cevrimigi ders videolarin hazirlanmasi, derslerin uzaktan egitim ve yiiz yiize egitim seklinde harmanlanmus olarak
islenmesi gibi ders igeriklerine iliskin Onerler sunmuslardir. Olgme ve degerlendirmede ise sinav yerine
performansin ve 6devlerin degerlendirilmesine iligkin onerilerde bulunmusglardir.

“Sey iste dedigim gibi benim gibi isitme kaybi yasayan insanlar i¢in ya da derste dikkat daginikligi olan
insanlar icin iyi takip edemeyenler i¢in bir altyazi eklenebilir ders kayitlarina. Bir de ders saatlerinin uzun
olmamasi da iyi olabilir. Cilinkii bazi hocalarimiz iki saatten fazla isliyor ama teknolojiyle i¢ ice oldugunda
da ¢ok yorucu oluyor. Odaklanamryorsun. Bunun diginda bagka bir sey aklima gelmiyor.” (Katilimer 1)

“Baz1 hocalar yapacaklar1 seyleri online diye yapmaktan geri ¢ekiliyorlar. Aslinda ayni imkanlar1 burada
da kullanip yapabilirler. Kimi zaman tam sistemi bilmiyorlar, genellikle soru sorup interaktif bir konusma,
tartisma olmasi gerekiyor. Hoca online oldugu i¢in yapmak istemiyor. Bu sistemde de anketlerle aslinda
bizler de mikrofonumuzu kullanarak interaktif olarak katilabiliriz. Bu konularda baz1 hocalarimizin eksik
kaldigini o alanlarin diizeltilebilecegini diisiiniiyorum.” (Katilimei 7)

Tartisma

Aragtirma kapsaminda yiiksekogretime devam eden 6zel gereksinimli 6grencilerin acil uzaktan egitim
stirecinde farkli konulardaki deneyimleri incelenmis, siirece iligkin sorunlar ortaya konarak bu sorunlara yonelik
¢Oziim Onerileri sunulmustur.

Kiiresel salgin tiim Diinya’da oldugu gibi iilkemizi de etkisi altina almis, birgok degisime neden olmus,
saglik ve ekonomi basta olmak {izere pek ¢ok alani ciddi bir sekilde etkilemistir. Bu siirecin etkiledigi alanlardan
birisi de egitim sistemidir. International Association of Universities (IAU) 2020 tarihinde 109 tilkede bulunan
toplam 424 yiiksek 6gretim kurumunun kiiresel salgin donemine iligkin deneyimlerine bagvurmustur (Bozkurt vd.,
2020). Elde edilen bulgulardan biri neredeyse tiim egitim kurumlarmin kiiresel salgin siirecinden etkilendigi ve bu
kurumlarin {igte ikisinin (%67) uzaktan egitim modeline gectigidir (Marinoni vd., 2020). Bu c¢aligmanin
yuriitildigli yiliksekogretim kurumu da kiiresel salginin basladigi andan itibaren uzaktan egitim modeline
geemistir.

Ogrencilerin acil uzaktan egitimden etkilenme durumlar incelendiginde; uzaktan egitim siirecinden genel
anlamda etkilendikleri goriilmiistiir. Ogrenciler, ders kayitlarini tekrar tekrar izleme ve zaman ve mekandan
bagimsiz olarak 6grenme olanagi bulduklarini belirtmislerdir. Bu bulgular, uzaktan egitimin avantajlari ile
tutarlilik gostermektedir (Alpaslan, 2020; DeNeui & Dodge, 2006). Arastirmada, fiziksel yetersizlige sahip iki
Ogrenci uzaktan egitime gegis yapilmasiyla yiiz yiize egitim sirasinda ulasilabilirlik ve erisebilirdik konusunda
yasadiklart sorunlarin (6r. toplu tasimayla ilgili sorunlar, binada asansor bulunmamasi nedeniyle derslige
ulagsmakta yasanan zorluklar vb.) ortadan kalktigini belirtmiglerdir. Bu bulgudan yola ¢ikarak, 6grencilerin yiiz
ylize egitim sirasinda yiiksekdgretim kurumunun bulundugu yerleskeye ulagmakta sorun yasadiklari, yerleske
icerisinde hareket alanlarinin simirh oldugu ve bagimsiz olarak dersliklerine erisemedikleri soylenebilir. Bu bulgu
arastirmada elde edilen bu bulgu farkli arastirma bulgulariyla tutarlilik gostermektedir. Cinar (2010) bazi
yiiksekogretim kurumlarinin 6zel gereksinimli 6grencilere rahatca erisim olanagi saglayan tasarimlardan yoksun
olduklarini ifade etmektedir. Seving ve Cay’in (2017) arastirmasinda ise fiziksel yetersizligi olan &grencilerin
ulagim konusunda ¢esitli sorunlarla kars1 karsiya kaldiklar: bulgusu elde edilmistir. Ortaya konulan bu bulgular
ise yiiksekdgretim kurumlar engelliler danisma ve koordinasyon yonetmeliginde belirtilen ve yiiksekogretim
kurulu engelli Ogrenciler komisyonu gorevleri arasinda bulunan “Engelli 6grencilerin, yliksekogrenimde
karsilagabilecekleri ulasilabilirlik ve erisilebilirlik sorunlarina ¢éziim iiretmek” maddesinin uygulamada tam
olarak yerine getirilemedigini gdstermektedir. Bu noktada, yiiksekdgretim kurumlarinin yerleskeye ulasim ve
yerleskenin fiziksel agidan uygunlugunu gézden gegirmesi ve uygun fiziksel kosullari yaratmasi gerektigi
digtiniilmiistiir. Ek olarak, uzaktan egitim siirecinde 6zel gereksinimli 6grencilerin genel olarak derslere erigim
konusunda sorun yasamamalarina ragmen; dersleri anlamakta zorlandiklar1 ve uygulamali derslerin sinirli olmasi
nedeniyle kendilerini yetersiz hissetleri bulgusuna ulasilmistir. Bilindigi {izere yalnizca derslere erisim
dgrencilerin nitelikli bir egitim almasi igin yeterli olmamaktadir. Ogrencilerin gelisim ve dgrenme 6zelliklerine
gore hazirlanmis materyallere erismesi, zorlandiklar1 konularin 6gretim iiyeleri tarafindan fark edilmesi, gerekli
durumlarda tekrarlarin yapilmasi, derse aktif katilimlarinin saglanmasi gerekmektedir.

International Association of Universities (2020) arastirmasinda elde edilen bulgulara gore yiiz ylize egitim
modelinden uzaktan egitim 6gretim modeline gecilmesi birtakim zorluklar1 da beraberinde getirmistir. Baglica
zorluklardan biri uzaktan egitim yapilabilecek teknik altyapi ve beceriye olan erisimdir. Bu arastirmada,
dgrencilerin teknik altyapiya iliskin olumlu ve olumsuz deneyime sahip olduklar1 gériilmiistiir. Ogrenciler,
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bulunduklart yiiksekogretim kurumunun bu siiregte kullanmis oldugu Bb 06grenim sistemine kolayca
erisebildiklerini, sistemin kullanici dostu oldugunu ve kendilerine gesitli firsatlar sundugunu ifade etmislerdir.
Ogrencilerin ifadelerinden yola ¢ikarak, yiiksekdgretim kurumunun kullanmis oldugu 6grenme yazilimimin
sistemli, diizenli ve basit kullanima sahip oldugu diisiiniilmiistiir. Diger yandan, sikca internet baglantisi problemi
yasadiklarini, katilim sayis1 fazla olan dersler ve smavlarda sistemden koptuklarmi ve cihaz (bilgisayarin
bulunmamasi, ses ve goriintii agmakta zorlanma vb.) problemi yasadiklarini belirten 6grenciler de bulunmaktadir.
Baglant1 probleminin 6grencilerin internet alt yapisindan kaynaklanabilecegi, cihaz probleminin ise bu siirecte
yasanan genel bir problem oldugu diisiiniildiigiinde yiiksekogretim kurumunun 6grenme sisteminin uzaktan egitim
ogretim faaliyetlerinin gergeklestirilmesi i¢in genel olarak uygun oldugu disiiniilmiistiir. Bir 6grenci, bazi
derslerin iki farkli sube olarak ag¢ildigini, bu subelerin sonradan ortak olarak yiiriitiildiigiinii ancak kendilerine
herhangi bir duyuru yapilmadigmn belirtmistir. Ogrenci, aile bireylerinden yardim istese bile sorunun nereden
kaynaklandigin1 anlayamadiklarin1 ve bu sebeple ilk ii¢ hafta derslere katilamadigmi belirtmistir. Ogrencinin
deneyimleri dikkate alindiginda diger bir subede ii¢ hafta boyunca ders yapilmasina ragmen 6grencinin bundan
haberdar olmamasi 6grencinin akranlariyla arasindaki iletisimin nitelikli olmadigim diisiindiirmiistiir. Sistem
iizerindeki islemlerin dersler baglamadan dnce tamamlanmasi ve gerekli duyurularin sistem iizerinden 6grencilere
yazili veya sesli olarak iletilmesi gerekmektedir. Ayrica 6grencilerin 6zel gereksinimleri g6z oniine alinarak bu
ogrencilere danigmanlar1 veya dersin dgretim {iyesi tarafindan bireysel olarak ulagilmasit ve yapilan degisikligin
bildirilmesi, 6grenci derse erisimde sorun yasiyorsa sorunun ¢dziilmesi i¢in gerekli uyarlamalarin yapilmast
gerektigi diisiinilmiistiir.

Ogrencilerin dersler ve ders igeriklerine erisimiyle ilgili deneyimleri incelendiginde; &grencilerin
eszamanli ve es zamanli olmayan derslere yonelik olumlu ve olumsuz deneyime sahip olduklari gériilmiistiir.
Ogrencilerin bir kismi derslerdeki etkilesimli igeriklere erisim konusunda herhangi bir sorunla karsilasmadiklarini
belirtirken; diger bir kismi1 es zamanli dersleri takip etme konusunda sorun yasadiklarini belirtmistir. Bu bulgular,
Geng ve Koker’in (2021) arastirmasinda elde edilen bulgulardan farklilasmaktadir. Geng ve Koker’in (2021)
aragtirmasinda yliksekogretim Ogrencilerinin (tipik gelisim gosteren) uzaktan egitim siirecinde dersleri yiiksek
oranda takip ettikleri bulgusuna ulasilmistir. Hrastinski (2008) 6grencilerin uzaktan egitim siirecinde yasadiklar1
psikolojik etkileri ortaya koyarken, eszamanli derslerde Ogrencilerin akranlartyla siirekli etkilesimde
bulunmalarmin motivasyonlarini arttirdigint ve eszamanli derslerin 6grenme deneyimine daha sosyal bir yon
sagladigini belirtmistir. Hrastinski’nin (2008) aragtirmasindan farkli olarak Ogrenciler ¢evrimici ortamda
konusmanin kendilerinde yarattigi heyecan ve kaygi nedeniyle grup c¢alismalarina katilamadiklarini ifade
etmislerdir. Ozel gereksinimli 6grencilerin es zamanli derslerde akranlariyla iletisim kurmalarini saglayacak
etkinliklerin yapilmasi bu ogrencilerin g¢evrimigi derslerde daha rahat hissetmelerini saglayacagi ve
sosyallesmelerine firsat sunacagi diistinilmistiir.

Ogrencilerin uzaktan egitim siirecindeki iletisim deneyimleri incelendiginde; grencilerin 6gretim iiyeleri
ile iletisim kurma noktasinda sorun yasamadiklari fakat akranlariyla sosyallesme konusunda sorun yasadiklar
goriilmiistiir. Seving ve Cay’in (2017) arastirmasinda dgrenciler istedikleri zaman gereksinim duyduklar: bilgi ve
destege danigmanlari sayesinde ulastiklarini belirtmiglerdir. Geng ve Koker’in (2021) arastirmasinda ise 6grenciler
ogretim iiyeleri ile diisiik oranda iletisime gegctiklerini bildirmistir. Dolayisiyla, aragtirmada elde edilen bulgular
Seving ve Cay’m (2017) arastirmasinda elde edilen bulgularla tutarlilik gosterirken Geng ve Koker’in (2021)
aragtirmasinda elde edilen bulgulardan farklilagmaktadir. Ayrica, bu arastirmada 6grenciler akranlariyla iletisim
ve samimi iligkiler kurma konusunda sorun yasadiklarmi bildirirken; Seving ve Cay’m (2017) aragtirmasinda
Ogrenciler akranlarina yonelik bazi sikayetlerde bulunsa da genel olarak iyi anlastiklarini ve bazi sorunlarin
¢Oziimiiyle ilgili onlardan destek aldiklarini ifade etmislerdir. Ogrencilerin dgretim iiyelerine ulasmakta sorun
yasamamasi arastirmanin gergeklestigi yiiksekogretim kurumundaki 6gretim iyelerinin ulasilabilir olmasi ve
Ogrencilerin ogretim iyelerine ulagsma konusunda dogru iletisim kaynaklarini kullanmasi ile agiklanabilir.
Ogrencilerin akranlariyla iletisim kurmakta sorun yasamalar ise yiiksekogretime kiiresel salgin doneminde
baglamalar1 nedeniyle sinif ortamini deneyimlememe, akranlarla yiiz yiize tanisma imkani bulamama, sosyal
etkilesim becerisinde yetersizlik gibi nedenlerle agiklanabilir.

Ogrencilerin uzaktan egitimde 6lgme ve degerlendirmeye iliskin deneyimleri dgretim iiyelerinin farkli
0lgme ve degerlendirme araglarindan yararlandigini ortaya konmustur. Smavlar sirasinda teknik sorunlarla
karsilasilmas1 ve zamanin oldukga kisitli olmasi nedeniyle kaygilandiklarini belirten 6grenciler bulunmaktadir.
Buna benzer sonuglardan biri Oz-Ceviz ve digerlerinin (2020), 443 iiniversite dgrencisiyle yaptig1 caligmadir, bu
caligma ile 6grencilerin kiiresel salgin ile kaygi durumlarinin arttigini tespit etmislerdir. Bu sonuglart Memis-
Dogan ve Diizel (2020) ile Goksu ve Kumcagiz’m (2020) ¢ahismalar1 da desteklemektedir. Ogrenciler, genel olarak
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degerlendirmenin performansa dayali yapilmasini rahatlatict bulduklarmni; sinav yerine ddevlerin veya projelerin
verilmesini istediklerini ifade etmislerdir. Ozellikle otizm spektrum bozuklugu olan 6grenciler Tiirk Dili, ingilizce,
Atatiirk Ilkeleri ve Inkilap Tarihi gibi derslerin smavlarinin test oldugunu, testleri anlamakta zorlandiklarmi ve bu
derslerin sinavina girmek istemedikleri bulgusuna ulasilmistir. Yiiksekogretim kurumlart engelli 6grenci
birimlerinin gérevlerinden biri de biitiin 6grencilerin adil ve dogru bir sekilde 6lgme ve degerlendirmeye tabi
tutulmasini, firsat esitliginin saglanmasini ve 6l¢me ve degerlendirme siirecinin 6zel gereksinimli 6grenciler igin
de anlamli hale getirilmesini saglamaktir. Bu birimlerin sinavlarla ilgili siire, mekan, materyal, refakat¢i okuyucu
saglama, bireysel ozelliklere gore gerekli tedbirleri alma ve diizenlemeler yapma gibi gérevleri de bulunmaktadir.
Ancak, arastirmada bulgular yiiksekogretim kurumlari engelli 6grenci birimlerinin uygulamada bu gorevleri tam
anlamiyla yerine getirmekte sorunlar yasadigini gostermektedir.

Uzaktan egitim ve yiiz yiize egitiminin karsilastirilmasina yonelik 6grenci goriisleri incelendiginde;
ogrencilerin genel olarak yiiz yiize egitimi tercih ettigi goriilmiistiir. Ogrenciler, uygulama yapma firsat: sunmas,
etkili iletisime izin vermesi ve sosyallesmeyi kolaylastirmasi agisindan yiiz yiize egitimi tercih ettiklerini ifade
etmiglerdir. Uzaktan egitimi tercih eden Ogrenciler ise uzaktan egitimin yerleskeye ulasim sorununu ortadan
kaldirmas: ve zaman ve mekandan bagimsiz bir 6grenme ortami saglamasi nedeniyle tercih ettiklerini ifade
etmiglerdir. Yukaridaki paragraflarda da belirtildigi gibi yiiksekogretim kurumlarinin fiziki agidan uygun
olmamasi nedeniyle 6grenciler yiiz yiize egitime iliskin olumsuz deneyimlere sahip olmaktadir. Birey ve toplumun
gelisimini saglayan en Onemli egitim kurumlarinin basinda gelen yiiksekdgretim kurumlarinda &grencilerin
hareket alanlarini sinirli olmasi, dersliklere erisim konusunda bile bagkalarina bagimli olmalar1 son derece biiyilik
bir problemdir. Bu noktada, uzaktan 6gretimin yiiksekdgretim kurumlarinin fiziki olanaksizlari nedeniyle yasanan
olumsuz deneyimleri ortadan kaldirdigi igin degil ¢esitli avantajlar1 oldugunda tercih edilmesi gerektigi
diistintilmiistiir.

Ogrencilerin uzaktan egitimin daha iyi bir hale gelmesi igin sunduklari &neriler incelendiginde;
Ogrencilerin ders materyalleri ve 6lgme degerlendirme sistemine iliskin 6nerilerde bulunduklari goriilmiistiir.
Ogrencilerin, ders kayitlarina alt yazi eklenmesi, ders sirasindaki performansa dayali olarak degerlendirme
yapilmasi, 6devler ve projelerin sinav yerine ge¢mesi ve ders izlencelerinin donem baginda paylasilmasina iligkin
onerileri dikkat ¢ekmektedir. Bu siirecin iyilestirilmesine yonelik sunulan oOnerilerden bir digeri ise engelli
birimindeki personelin Ogretim iyeleri ile goriismesi ve Ogrencilerin 6zel gereksinimleri hakkinda
bilgilendirmesidir. Ogrenci goriisme sirasinda bu neriyi sunma nedeninin hem yiiz yiize hem de uzaktan egitim
sirasinda 6zel gereksinimi nedeniyle karsilastigi bazi sorunlarin (yazilarin diizenli olmamasi, iletisimde smirlilik
yasanmas1 vb.) dgretim iiyeleri tarafindan sinif ortaminda dile getirilmesi oldugunu belirtmistir. Ogrencilerin ders
izlencelerinin dénem basinda paylasilmasina iliskin Onerileri Eret-Orhan ve digerlerinin (2017) c¢alismasi ile
desteklenmektedir. Eret-Orhan ve digerleri (2017) ders izlencelerinin 6grencilere dersin amaglarini, derste
kullanilacak kaynaklar1 ve dersle ilgili 6nemli bilgileri yazili olarak aktardigindan akademik donem basinda
dgrenciler ile paylasilmasi gerektigini ifade etmislerdir. YOK (2020a) ise “Universitelerimizin ilgili
programlarinda engelli 6grencilerin bulunup bulunmadigi belirlenerek engel grubuna gore alinmasi gereken
onlemler konusunda dersi veren 6gretim eleman: bilgilendirilmelidir”, “Isitme engelli dgrencilerimiz igin ders
iceriklerinin metin olarak da saglanmasi, ders anlatimlarinin miimkiinse alt yazili olarak da verilmesi, ders
iceriginin 6nceden metin olarak &grenciye gonderilmesi gerekmektedir” ve “Ders videolari, animasyonlar,
grafikler, kisa hikayeler gibi materyaller, &grencilerin 6grenmeye olan isteklerini artirabilir” geklinde
yiksekogretim kurumlarina Onerilerde bulunmustur. Dolayisiyla, 6grencilerin bu siirecin daha iyi hale
getirilmesine yonelik dnerilerinin alanyazindaki onerilerle tutarlilik gosterdigi goriilmiistiir.

Simirhliklar

Aragtirma Istanbul ilindeki bir vakif {iniversitesinde yiiksekdgrenime devam eden 6zel gereksinimli
ogrenciler ile smirlidir.

Uygulayicilara Yonelik Oneriler

1. Engelli Ogrenci Birimleri, dgrencilerin gereksinimlerini tespit etmeli ve karsilanmasi igin diizenlemeler
yapmali, egitim-dgretimin ulasilabilir ve erisilebilir olmasi i¢in gerekli 6nlemleri almalidir.

2. Engelli Ogrenci Birimleri dgretim elemanlarina zel gereksinimli dgrenciler, bu 6grencilerin davranis ve
6grenme ozellikleri, iginde bulunduklar1 gereksinim grubunun getirdigi sinirliliklar: ve yapilmasi gereken
diizenlemeleri anlatan ve bilgi veren dokiiman hazirlamalidir.
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3. Yiksekdgretim kurumunda gérev yapan tiim bireylerin konuya iliskin biling diizeyi arttirilmali, 6gretim
iiyelerine danigmanlik hizmeti sunulmalidir.

4. Acil uzaktan 6gretim siirecinde kullanilan 6grenme yazilimi ders kayitlarina izin vermeli ve bu kayitlara
erisim kolay olmalidir.

5. Ders igerikleri ve d6lgme degerlendirme araclar bireysel farkliliklar dikkate alinarak hazirlanmalidir.

6. Ozel gereksinimli 6grencilerin kendi aralarinda ve diger sinif arkadaslariyla sosyal iliskiler kurmast icin
yeni ¢evrimi¢i uygulamalar kullanilmalidir.

ileri Arastirmalara Yonelik Oneriler

1. Tirkiye genelinde yiiksekdgrenime devam eden 6zel gereksinimli 6grencilerin deneyimlerine bagvurulup
genel bir sonuca varilabilir.

2. Ogretim iiyeleri, danigmanlar, idari personel ve yiiksekdgretim kurumundaki yoneticilerle goriisiilerek
arastirmanin kapsami genisletilebilir.

Yazarlarin Katki Diizeyleri

Aragtirmacilar ¢calismanin her agamasini birlikte yiiritmiislerdir. Calisma konusunu birlikte belirlemisler
ve arastirmay1 planlamiglardir. Ug yazar sonrasinda 6grenci gériismelerinin transkripsiyonunu yapmis ve ayri ayri
analiz ederek sonra gegerlik gilivenirlik ¢alismalarini yapmislardir. Calismanin tim asamalarinda yazarlar esit
sekilde katki saglamigslardir.

Tesekkiir

Aragtirma, Maltepe Universitesi Ogrenme ve Ogretme Uygulama ve Arastirma Merkezi kapsaminda
yapilmigtir. Maltepe Universitesi, Engelli Ogrenci Birimi’ne égrencilerle iletisim konusunda verdikleri destekten
dolay1 tesekkiir ederiz.
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Abstract

Introduction: The novel Coronavirus Disease (COVID-19), which is thought to have emerged in China in 2019,
was declared as a global pandemic by the World Health Organization on March 11, 2020. In order to reduce the
impact of this epidemic and slow its spread in our country, Turkey, as in the whole world, education was
suspended, and then an emergency transition to distance education was made. In this context, the aim of the
research is to examine the experiences of university students with special needs regarding emergency distance
education in the pandemic and the problems they encounter in this process.

Method: The study group of the research consists of 14 university students with special needs at a foundation
higher education institution in Istanbul in the 2020-2021 academic year. In the research, phenomenological
(phenomenological) design, one of the qualitative research method approaches, was used. The data were collected
through the interview form developed by the researchers and analyzed with descriptive analysis.

Results: Research findings show that students benefit from the emergency distance education process to a certain
extent, they have both positive and negative experiences in this process, and they face various problems especially
in the measurement and evaluation process.

Discussion: The findings obtained in the research were discussed within the framework of the literature. According
to the findings, it can be stated that there is a need to consider individual differences in synchronous and
asynchronous courses and in measurement and evaluation applications.
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Introduction

The new Coronavirus Disease (COVID-19), which is thought to have emerged in China in 2019, spread
almost all over the world in a short time and was declared as a global epidemic by the World Health Organization
(WHO) on March 11, 2020. In order to reduce the impact of the epidemic and slow its spread, applications such
as flexible working, working from home or rotating work have been made all over the world. In addition, measures
such as maintaining social distance, partial or full-time curfews and quarantine practices have been taken. Places
that could cause the epidemic to spread rapidly, including schools and universities, were closed, and face-to-face
education was suspended almost all over the world. With the suspension of education, social distance rules and
changing personal/social sensitivities, the process conceptualized as emergency distance education has become
the dominant education activity all over the world.

In Turkey, primary and secondary education was suspended on March 13, 2020, and higher education
was suspended on March 16, 2020 (Dikmen & Bahgeci, 2020) and the education of approximately 25 million
students was interrupted. While approximately 16.5 million students at primary and secondary education level
were affected by this process (United Nations Educational, Scientific and cultural Organisation [UNESCO], 2021);
It was stated that 7 million 940 thousand 133 students at the higher education level were affected by this process
(Higher Education Council [YOK], 2019). In the crisis environment that emerged with the pandemic, emergency
distance education was put into practice in order to ensure the continuity of education and to sustain education.
64% of higher education institutions started distance education applications on March 23, 2020, 21.6% on March
30, 2020 and 13.2% on April 6, 2020 (YOK, 2020). Students at all levels of education had to experience their
education processes in a different way with the implementation of emergency distance education. However, it has
been stated that some students were unable to access distance education during this process, and many students
from primary to higher education were negatively affected (Pinar & Do6nel Akgiil, 2020). Among the student
population affected by the global pandemic, it can be said that students with special needs are one of the most
affected groups. According to the Higher Education Institution Information System (YOKSIS) 2020 data, there
are a total of 51.647 university students with special needs, including 27.872 associate degree, 23.581
undergraduate, 236 postgraduate, and 48 doctoral students. It is stated that 89% of these students are registered in
distance education programs (YOK, 2020a).

It is the responsibility of the Disabled Student Unit, established within the universities, to identify and
prepare the administrative, physical, accommodation needs of university students with special needs, and their
social and academic needs, to ensure their full participation in education and training, and to find solutions to
accessibility and accessibility problems. The duties of this unit are included in the Higher Education Institutions
Disabled Counseling and Coordination Regulation (2014). According to this regulation, the duties of the Disabled
Student Unit in Higher Education Institutions are listed as follows:

1. “To adapt the educational environment in which the disabled student is enrolled in order to organize the
educational programs in a way that does not hinder their academic and social lives,

2. Determining appropriate educational tools, materials, and resources for students with special needs,
3. Preparing an appropriate assessment and evaluation system,

4. Developing content that informs instructors about disabilities, limitations they bring, and necessary
adjustments,

5. Providing counseling services to relevant parties,
6. Providing in-service training when necessary.” (p. 2)

These duties and responsibilities of disabled student units are very important in terms of accessing
education services for university students with special needs. Therefore, these units were expected to fulfill these
duties by working actively during the pandemic. In addition, higher education institutions were reminded by YOK
in every decision taken regarding education during the pandemic, that necessary measures should be taken in order
not to interrupt the education and training processes of students with special needs.

The document dated 07.05.2020 sent to higher education institutions emphasized that small changes that
can be made in presentations, course preparations and lectures are extremely important for the participation of
students with special needs (YOK, 2020b). In the document dated 11.05.2020, it is suggested that the final and
make-up exams be done online or with alternative methods such as homework and projects (YOK, 2020c).
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Additionally, guidelines “New Normalization Process in the Global Pandemic” and “Developing Healthy and
Clean Environments in Higher Education Institutions in the Context of the Global Pandemic” were published,
providing various recommendations for making distance education accessible to students with special needs
(YOK, 2020a). These recommendations include: (a) determining the presence of students with special needs in
higher education programs and taking necessary measures, as well as informing instructors about these measures,
(b) addressing potential problems related to the platforms used in distance education by consulting with students,
(c) providing written information about the platforms to be used, (d) providing written content or adding subtitles
to lectures for students with hearing impairments, using larger font sizes and contrasting colors for students with
visual impairments, and describing visual content, graphs, and tables during the lecture, (e) providing additional
time for exams based on the needs of students with special needs, (f) maintaining regular communication with
students with intellectual disabilities or autism spectrum disorders and their families, and (g) identifying the needs
of students with chronic illnesses and taking necessary measures accordingly. Despite these recommendations,
higher education students with special needs have faced various difficulties due to the lack of necessary adaptations
in the content used in distance education and the disregard of individual differences in the assessment and
evaluation system (Kalag et al., 2020).

It has been reported that 40% of a curriculum or 40% of any course can be done online as of the 2021-
2022 academic year (YOK, 2021). This shows that even if the global epidemic ends, blended learning practices
will be included in higher education institutions. Therefore, ensuring the full participation of higher education
students with special needs in education and training in the post-pandemic period is extremely important in terms
of making distance education accessible to all individuals and ensuring equal opportunity. At this point, it is
necessary to consult the experiences of students with special needs in this process and identify the problems they
face. In the literature, various studies have been conducted on the perceptions of higher education students
regarding distance education in different academic units (Aksoy et al., 2021), the perspectives on distance
education (Akdemir & Kilig, 2020), the strategies and perception levels related to learning experiences in distance
education (Altuntas et al., 2020), the online learning attitudes of education faculty students (Akcil & Bastas, 2020),
and the opinions of audiology students on distance learning (Ozses et al., 2021). However, no research has been
found that examines the experiences of university students with special needs during the emergency distance
education process. Therefore, this study aims to examine the experiences of university students with special needs
during the global pandemic. For this purpose, answers to the following questions were sought.

1. What are their experiences during the distance education process?

2. Are there any negative situations they encounter during the distance education process? If so, what are
their proposed solutions to these situations?

3. What are their opinions regarding the comparison between distance education and face-to-face education?
4. What are their suggestions for improving the distance education process?
Method

In this study, all the rules specified in the "Ethical Guidelines for Scientific Research and Publication in
Higher Education Institutions™ were followed. None of the actions listed under the second section of the guidelines
titled "Actions Contrary to Scientific Research and Publication Ethics" were performed. Prior to the
commencement of the research, ethical approval was obtained from the Ethics Committee of Maltepe University
with meeting number 2021/17 dated 18.06.2021 and decision number 2021/17-06.

Research Method

In this study, which was conducted to determine the experiences of university students with special needs
during the global pandemic, phenomenological design, one of the qualitative research method approaches, was
used. Qualitative research can be defined as a process that utilizes qualitative data collection methods such as
observation, interviews, and document analysis, aiming to present perceptions and events in a natural and holistic
manner in their authentic environment. The main aim of phenomenological design is to make sense of experiences
(Yildinm & Simsek, 2016). In studies utilizing the phenomenological design, interviews are the primary data
collection tool, and the data source consists of individuals or groups who have experienced the phenomenon under
investigation and can express or reflect upon it (Yildirim & Simsek, 2016).
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Study Group

The study group of the research consists of 14 students with special needs who continue their education
in a higher education institution (foundation) in Istanbul in the 2020-2021 academic year and participate in the
research on a voluntary basis. Three participants are associate degree students, 10 are undergraduate students, and
one is a graduate student. The participants have been diagnosed with various conditions, including hearing
impairment (n = 1), autism spectrum disorder (n = 2), learning difficulties and attention deficit hyperactivity
disorder (n = 1), learning difficulties (n = 1), physical disabilities (n = 4), fibromyalgia (n = 1), hydrocephalus (n
= 1), speech and language disorder (n = 1), visual impairment (n = 1), and intellectual disabilities (n = 1). During
the participant selection process, a phone call was made to the responsible person in charge in the university's
disability, and information about the purpose and process of the research was shared. Ethical committee approval
was sent to the responsible person via email. Through the unit responsible, contact information of the students was
obtained, and all students were contacted by phone to provide detailed information about the research topic and
process. In necessary cases (e.g., when the family wanted to be informed or when the student sought assistance
from their family), discussions were held with family members. Subsequently, the students who volunteered to
participate in the research were identified, and an informed consent form was sent to them via email. Semi-
structured interviews were conducted with the students who filled out and signed the consent form in writing.
Before the interviews, all students were reminded that audio and video recordings would be made, and verbal
consent was also obtained.

Data Collection

In this research, a researcher-developed interview form was used as the data collection tool. The interview
form consists of seven semi-structured questions. The questions in the interview form were created based on
similar studies found in national and international literature. Care was taken to ensure that the questions in the
form are clear and understandable. After the preparation of the questions, the form was reviewed by two experts
who are faculty members in the special education department, and the experts' opinions and recommendations
were taken into account. Based on their input, modifications were made to the questions, and the final version of
the interview form was established. The research questions are provided below.

1. Did your special needs affect the emergency distance education process? Could you share your
experiences?

2. To what extent do you benefit from the educational services provided to you during the emergency
distance education process? Please explain briefly.

3. What are your experiences regarding infrastructure and access to the system during the emergency
distance education process?

4. Could you talk about your experiences with accessing synchronous/asynchronous lessons during the
emergency distance education process?

5. Could you share your experiences regarding accessing interactive content (online lesson videos,
presentations, group work, discussions, etc.) during live online lessons in the distance education process?

6. Could you talk about your experiences with communication during the distance education process?

7. Could you share your experiences regarding assessment methods such as tests, exercises, assignments,
and exams used in emergency distance education process?

8. When comparing emergency distance education and face-to-face education, what can you say? In your
opinion, which method would be more effective and efficient in your educational life?

9. What are your suggestions for making this process better?

The data were collected through online interviews and the Blackboard (Bb) Collaborate application was
used in this process. A short phone call was made by the researchers in order to provide information about the
research and to learn the participation status of the students. During this interview, the students were asked whether
they had access to the internet and whether they had any difficulties while using the bb platform. All of the students
reported that they had access to the internet and that they could meet through Bb.

Nuhoglu et al. ONLINE FIRST



INVESTIGATION OF EXPERIENCES OF UNIVERSITY STUDENTS WITH SPECIAL NEEDS DURING 5
THE GLOBAL PANDEMIC

Validity and Reliability

The interview form developed by the researchers was sent to two experts and their opinions were sought.
The questions were arranged taking into account the opinions and suggestions of the experts. Then, the interviews
were carried out, their transcripts were made, and two weeks after the completion of the transcripts, the interviews
were listened to and checked again. To ensure validity, 30% of the interviews (audio recordings and transcriptions
of four participants) were listened to by an expert in the field of special education, and the reliability of the
transcriptions was examined. The reliability of the transcriptions was calculated as 100%. During the creation of
the code, theme and sub-themes, all researchers worked independently and then all participants came together and
made comparisons. Based on this comparison, inter-observer reliability was calculated using the formula
“agreement / (disagreement + agreement) X 100” (Miles & Huberman, 1994), and the inter-observer reliability
was calculated as 88% (range 78-100). Miles and Huberman (1994) stated that inter-observer reliability should be
at least 80%. The researchers reviewed the codes for the parts where agreement was not achieved and reached a
consensus.

Data Analysis

The data obtained within the scope of the research has been analyzed descriptively. Descriptive analysis
is a qualitative data analysis method that involves summarizing and interpreting data obtained through various data
collection techniques according to pre-determined themes. In this analysis method, researchers often include direct
quotations to vividly reflect the views of the individuals they have interviewed or observed. The main aim of this
analysis method is to present the findings to the reader in a summarized and interpreted form (Yildirim & Simsek,
2003). Descriptive analysis was conducted in four stages within the research. In the first stage, the researchers
created a framework for data analysis using the data obtained from semi-structured interviews. This determined
the themes under which the data would be organized and presented. Then, the researchers ensured that the data
were meaningfully and logically brought together. Afterwards, the researchers described the organized data,
including direct quotations where necessary.

Findings

In this study, which investigate the experiences of university students with special needs during the global
pandemic (COVID-19), the obtained data were analyzed, and categories and codes were shared in tables.
Explanations were provided for each category and code, and examples from participant experiences were included.

Experiences Regarding the Impact of Distance education Process

Frequency information regarding participants' experiences of being affected by the distance education is
presented in Table 1 and Table 2.
Table 1
The Impact of Distance Education Process
Categories

Positive

Negative

Both positive and negative
Not effected

N WS O1—
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Table 2
Experiences Regarding the Impact of Distance Learning Process
Categories Sub categories f
Watching lecture recordings 3
. Independence from location and time 3
Positive I L
Elimination of transportation issues 2
Feeling isolated 2
Difficulty in focusing 1
Struggling to understand the lessons 1
Negative Inability to express oneself 1
Limitations in practical lessons 1
Nervousness during exams 1
. . Watching lecture recordings + internet connectivity issues 3
Both positive and negative M AR .
Feeling isolated + limitations in practical lessons 1
Not affected Contunuing education smoothly 3

When examining the participants’ experiences regarding the impact of distance education, it was observed
that students were positively affected, negatively affected, both positively and negatively affected, or not affected
by this process. Participants who were positively affected mentioned that they had the opportunity to isolate
themselves and participate in classes independent of location and time by watching lecture recordings when
necessary. Participants who were negatively affected mentioned difficulties in focusing and understanding during
class and the lack of opportunities for practical application. Both positively and negatively affected participants
mentioned that despite experiencing internet connectivity issues, being able to watch recorded lectures allowed
them to review the classes multiple times and better prepare for exams. Three students expressed that there was no
difference between face-to-face and distance education and that they continued their education smoothly from
where they left off.

"In fact, it had a positive impact because my disability is physical, so | was having trouble getting to the
faculty, going to our university, entering and leaving classrooms, | usually can't do these alone or they
become very difficult. I was tired of being constantly dependent on someone, even if this is my mother,
and that's why | didn't want to go to university most of the time. | come to school with my mother and
she usually waits until the end of class. Can you imagine? Being online actually made it easier for me, |
didn't have to go to the university, it was very easy to attend the classes, | didn't need anyone so it had a
positive impact. (Participant 7).

"When | listened for the first time, | couldn't understand and | couldn't remember what was said but this
way | had the chance to listen for the second and third time, and I understood, | could review the parts |
missed, it was really great. | listened to the parts I couldn't take notes of from the recording and took
notes. So it was great that it was recorded, | think it would be great if the classes were recorded even if
we had to go to school because we can listen to the recordings anytime we want, even before exams."”
(Participant 11).

Experiences Regarding System Access

The frequency information regarding participants’ experiences regarding system access during the
distance education process is presented in Table 3.

Table 3
Experiences in Accessing the System in the Distance Education Process
Categories Sub categories
Satisfaction with system access
Positive experinces User-friendliness of the Blackboard learning system

Opportunities provided by the Blackboard learning system

Experiencing computer-related issues

Internet connection problems

Disconnection issues in heavily attended classes
Audio and video problems

Difficulty understanding course codes

Issues arising from the instructor joining the class late

Negative experiences

PR R R WP PR
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Participants' experiences regarding system access during the distance education process were categorized
into positive and negative experience themes. Participants with positive experiences generally mentioned their
satisfaction with accessing the system smoothly. On the other hand, participants with negative experiences mostly
mentioned internet connection problems.

"Well, sometimes we can experience internet issues. It may not have a good signal, the camera may not
work, or there may be microphone problems, or we may be in different places. | remember joining the
class even on a bus, and we can experience such problems. But | can also say this in a positive way that,
because people feel more comfortable at home, they can take notes more easily, | guess.” (Participant 10)

"I struggled, for example, I couldn't tinker with it too much thinking that something might go wrong. |
couldn't understand the codes at first, I got them mixed up. For example, there were two classes for one
course. | joined the one | was registered for, but no one else joined. | thought there was no class and left.
It wasn't organized, you know, the codes and stuff. But as time went by, it settled. | attended classes with
my cousin, who came to our house. My cousin helped me throughout the year. At first, they didn't
understand either, but later they showed me the codes and helped me with it." (Participant 3)

Experiences Regarding Access to Classes and Interactive Content Used During Classes

Table 4 provides the frequency information regarding participants' access to synchronous/asynchronous
classes and their access to interactive content used during these classes.

Table 4
Experiences Regarding Access to Classes and Interactive Content Used During Classes
Categories Sub categories f
Attending live classes 12
Svnchronous Participating in interactive discussions 3
y Making presentations 5
Participating in group work 4
Asvnchronous Watching class recording 8
y Doing assignment-research 1
Positive experiences Not encountering any problems 5
P Feeling that they have gained something 1
. . Facing difficulties due to inability to attend live classes 1
Negative experiences PP
Not participating in group work due to nervousness 2

In the distance education process, classes are designed by instructors to be synchronous and
asynchronous. Participants who attended synchronous classes generally mentioned their active participation and
engagement in live classes. Participants who attended asynchronous classes mostly relied on class recordings.
While some students did not encounter any problems during this process, there were also students who could not
participate in group work due to their nervousness.

"For example, we had group work. Since | study psychology, we needed to do research. So, we usually
accessed these resources with our friends on Blackboard outside of class hours. We also used Skype. |
didn't use many other tools. My experiences were mostly related to group work, and | don't have much
experience beyond that." (Participant 1)

"I could only attend about 50%, not much. I would take the exams and then leave. | could only watch the
class recordings, so | had some issues because of that." (Participant 8)

Experiences Regarding Communication in Distance education Process

The frequency information regarding participants' experiences regarding communication in the distance
education process is provided in Table 5.
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Table 5
Experiences Regarding Communication in Distance education Process

Categories Sub categories f
Communication through email
Communication through social media platforms (WhatsApp/Phone

Using communication channels Calls/Skype/Blackboard) 1

Communication through representatives 2

Communication through Blackboard chat 1

Qommunlcatlon with Ability to reach when needed 9
instructors

Inability to meet and communicate 1

Communication with peers Difficulty in socializing 2

Lack of friendships 2

Inability to form close relationships 2

Communication with university ~ No need to contact administrative staff 12

gtncl t)s (student affairs/library, Ability to contact administrative staff whenever needed 2

Participants mentioned that they mostly communicate through social media platforms, email, and student
representatives. They were able to reach out to instructors when needed. They faced challenges in establishing
communication and maintaining social relationships due to not having the opportunity to meet their classmates
beforehand. They were unable to form the same friendships they had in face-to-face settings and experienced
difficulties in socializing. They also mentioned that they did not have a reason to contact university departments,
but they could do so when necessary.

"I mostly communicated with the instructors of the courses through email. If | had any questions during
the class, |1 would ask them through the chat feature. Besides that, | communicated with my peers through
WhatsApp or Skype when needed. | did not have any reason to contact university departments. However,
as | mentioned, | mainly communicated with my advisor through email.” (Participant 1)

"Well, it's not the same as being face-to-face, where we can go to class every day and chat with our
friends, have a coffee together after class. It was a significant absence.” (Participant 9)

Experiences Regarding Assessment and Evaluation

Table 6 provides the frequency information regarding participants' experiences with assessment and
evaluation.

Table 6
Experiences related to assessment and evaluation during the distance education process

Categories Sub categories

Tests
Midterm exams
Short quizzes

Use of different types of assessment and Video examples

evaluation methods Oral exams

Practical examples
Presentations
Project assignments

Audio, video, and file uploads
Internet connection issues
Exam schedule conflicts

Technical issues experienced during
exams

Difficulty during exams

Cheating incidents

Constantly being in front of the screen
Insufficient exam time

Deviation from conventional assessment methods

Challenges encountered during the exam
process

Feeling anxious during exams

Emotional states during exams Feeling comfortable during exams

PR RPRRPND RPRPRRER POWRRREE W -

Nuhoglu et al. ONLINE FIRST



INVESTIGATION OF EXPERIENCES OF UNIVERSITY STUDENTS WITH SPECIAL NEEDS DURING 9
THE GLOBAL PANDEMIC

The instructors utilize various assessment tools such as tests, midterm exams, short quizzes, final
assignments, oral exams, practical assignments, presentations, and project assignments. Participants mentioned
experiencing technical issues during exams, such as problems with audio or camera settings and file uploads. They
also mentioned facing difficulties during exams, while some of their peers resorted to cheating to improve their
grades. One participant mentioned experiencing anxiety during exams, while another felt more comfortable taking
exams at home.

"Well, I understand. In the end, we tried to do our best with the resources we had. When everyone was at
home, students all around the world were at home. The best possible approach was taken considering the
circumstances. Of course, it would have been more effective to have face-to-face exams. Sometimes
technical issues arise, such as problems with audio and video or the inability to upload files, which can
affect efficiency. Something inevitably happens, but as | said, considering the limited resources we have
and the fact that it was a global problem, it was as good as it could be." (Participant 1)

"It was intense, that's all I can say, and it was also confusing. Everything was tight. There were always
conflicts, you know? You were trying to finish one professor's assignment, prepare for another's
presentation, or take another professor's exam, and they would all overlap. It was always like that, and
that's why it was so intense. | would tell the professors about it, but it still didn't work out because
everything was conflicting.” (Participant 8)

Comparison of Face-to-Face Education and Distance Education

The frequency information regarding participants' comparisons between face-to-face education and
distance education is provided in Table 7.

Table 7
Comparison of Face-to-Face Education and Distance Education
Categories Sub categories f
Providing opportunities for practical lessons 3
Face-to-face education Active participation and effective communication 3
Ease of asking questions during exams 3
Access to course recordings 3
Ability to view all documents in a single platform 1
Distance education Elimination of transportation issues to the university 1
Opportunity to engage in additional work 1
Time savings 1
Blended learning Socialization opportunities while re-listening to course recordings 2

(Interactive lessons + practical lessons)

Participants expressed their preference for face-to-face education due to its provision of opportunities for
practical lessons, requiring active participation and effective communication, and enabling them to ask questions
during exams. Participants who preferred online education, on the other hand, mentioned reasons such as the ability
to access recorded lectures and watch them at any time, having course content gathered in a single platform, the
elimination of transportation issues to the university, and time savings.

"Well, it may sound a bit strange and selfish, but I think online education is better because when I listen
to someone face-to-face, | forget their first words but remember what they said afterwards, which confuses
me. However, since the teacher records even the shortest word, | watch the recordings and take notes, so
their words stick in my mind. If it were face-to-face, | would struggle a bit, but here, watching videos
doesn't cause me much trouble." (Participant 2)

"Of course, face-to-face is more efficient and effective because we can feel the interaction better there, as
there is a conversational atmosphere, and there are no internet interruptions. Our energies are aligned
there." (Participant 3)

Recommendations for the Distance Education Process

The frequency information regarding participants' recommendations for the distance education process is
provided in Table 8.
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Table 8
The recommendations of students regarding the distance education process
Categories Sub categories
Adding subtitles to course recordings
Course content Sharing the course syllabus at the beginning of the semester

Uploading couse content in a clear, concise, and organized manner

f
1
2
1
Recording online course videos 2

Keeping the duration of the classes short 1

Teaching process Using blended learning approaches 2
gp Utilizing technology effectively 1

3

1

3

1

Delivering the course in an interactive and engaging manner

Assessment and Evaluating performance instead of exams
evaluation Assessing through assignments rather than exams

Others Providing information about teaching students with special needs from the disability unit

Participants have provided recommendations regarding course content, instructional delivery, assessment
and evaluation, and other aspects. They suggested adding subtitles to course recordings, sharing course syllabi at
the beginning of the semester, and uploading content in a clear, concise, and organized manner on the learning
management system. They also recommended creating online course videos and adopting a blended approach by
combining elements of distance and face-to-face instruction. In terms of assessment and evaluation, they proposed
evaluating performance and assignments instead of traditional exams.

"For individuals like me with hearing loss or those who have difficulty maintaining focus during classes,
it would be beneficial to add subtitles to course recordings. Additionally, it would be better if the class
durations are not too long. Some instructors teach for more than two hours, but it can be exhausting when
technology is involved. It becomes challenging to stay focused. Apart from that, | don't have any other
suggestions in mind." (Participant 1)

"Some instructors hesitate to do certain activities online that they would do in face-to-face classes.
However, they can utilize the same resources and techniques in the online setting. Sometimes they are
not familiar with the system, but generally, interactive discussions and conversations are encouraged. Just
because the class is online, it doesn't mean we can't have polls and actively participate using our
microphones. | believe some instructors have room for improvement in these areas." (Participant 7)

Discussion

Within the scope of the research, the experiences of university students with special needs have been
examined in various subjects during the emergency distance learning process, and the problems related to the
process have been identified, and solution suggestions have been presented for these problems.

The global pandemic has affected our country, as well as the whole world, causing many changes and
seriously impacting many areas, especially health and the economy. One of the areas affected by this process is
the education system. The International Association of Universities (IAU) consulted the experiences of a total of
424 higher education institutions in 109 countries during the global pandemic period (Bozkurt et al., 2020). One
of the findings obtained is that almost all educational institutions were affected by the global pandemic, and two-
thirds of these institutions (67%) switched to the distance learning model (Marinoni et al., 2020). The higher
education institution where this study was conducted also switched to the emergency distance education model
since the beginning of the global pandemic.

When examining the impact of emergency distance learning on students, it is seen that they are generally
affected by the distance learning process. Students have indicated that they have the opportunity to watch course
recordings repeatedly and learn independently of time and location. These findings are consistent with the
advantages of distance learning (Alpaslan, 2020; DeNeui & Dodge, 2006). In the research, two students with
physical disabilities stated that the problems they experienced regarding accessibility and reachability during face-
to-face education (e.g., problems related to public transportation, difficulties in reaching the classroom due to the
absence of an elevator in the building, etc.) were eliminated with the transition to distance learning. Based on this
finding, it can be said that students face difficulties in accessing the campus where the higher education institution
is located during face-to-face education, their mobility within the campus is limited, and they cannot access
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classrooms independently. This finding is consistent with different research findings. Cinar (2010) states that some
higher education institutions lack designs that provide easy access to students with special needs. Seving and Cay's
(2017) study found that students with physical disabilities faced various problems regarding transportation. These
findings suggest that the practical implementation of the regulations regarding disabled consultation and
coordination in higher education institutions, as well as the responsibilities of the Disabled Students Commission
of the Higher Education Council, which involve addressing accessibility and availability issues faced by disabled
students in higher education, is not fully realized. At this point, it is considered necessary for higher education
institutions to review the accessibility and physical suitability of the campus and create appropriate physical
conditions. Additionally, although students with special needs generally do not experience problems accessing
courses during the distance learning process, it has been found that they struggle to understand the lessons and feel
inadequate due to the limited availability of practical courses. It is known that accessing courses alone is not
sufficient for students to receive a quality education. It is necessary to provide students with access to materials
prepared according to their development and learning characteristics, for teaching staff to recognize the topics in
which they struggle, to conduct reviews when necessary, and to ensure active participation in the courses.

According to the findings of the International Association of Universities (2020) study, the transition from
face-to-face education to distance learning has brought along some challenges. One of the main challenges is
access to the technical infrastructure and skills required for distance learning. In this research, it is observed that
students have both positive and negative experiences regarding the technical infrastructure. Students have
expressed that they can easily access the learning system (Bb) used by their higher education institution during
this process, that the system is user-friendly, and that it offers them various opportunities. Based on students'
statements, it is considered that the learning software used by the higher education institution is systematic,
organized, and easy to use. On the other hand, there are also students who frequently experience internet
connection problems, get disconnected from the system during classes and exams with high participation rates,
and face device-related issues (such as the absence of a computer, difficulties in audio and video settings, etc.).
Considering that the connection problem may be due to students' internet infrastructure and the device problem is
a general issue during this period, it is generally considered that the learning system of the higher education
institution is suitable for conducting distance learning and teaching activities. One student has mentioned that some
courses were initially opened as two separate sections, which were later merged, but no announcement was made
to them. The student stated that even if they asked for help from family members, they could not understand where
the problem originated from, and as a result, they could not attend classes for the first three weeks. Considering
the student's experiences, the fact that the student was not aware of the classes being held in another section for
three weeks despite the lessons being conducted raises concerns about the quality of communication among peers.
The procedures on the system should be completed before the start of classes, and necessary announcements should
be communicated to students in written or audio form through the system. Additionally, taking into account the
special needs of students, it is considered necessary to reach out to these students individually through their
advisors or the course instructor, inform them about any changes, and make necessary adaptations to resolve any
issues they may face in accessing the course.

When examining students' experiences regarding access to courses and course content, it is observed that
students have both positive and negative experiences related to synchronous and asynchronous classes. Some
students stated that they did not encounter any problems accessing interactive content in their classes, while others
mentioned difficulties in following synchronous classes. These findings differ from the findings of Geng¢ and
Koker's (2021) study. In their study, Geng and Koéker (2021) found that higher education students (typically
developing) followed their classes to a high extent during the distance learning process. Hrastinski (2008)
highlighted the psychological effects experienced by students during distance learning and mentioned that
continuous interaction with peers in synchronous classes increased their motivation and provided a more social
aspect to the learning experience. In contrast to Hrastinski's (2008) study, students stated that they could not
participate in group activities due to the excitement and anxiety caused by online conversations. It is thought that
conducting activities that enable special needs students to communicate with their peers in synchronous classes
would make them feel more comfortable during online classes and provide opportunities for socialization.

When examining students' communication experiences during distance learning, it is observed that
students did not have any problems communicating with their instructors but faced challenges in socializing with
their peers. In Seving and Cay's (2017) study, students mentioned that they were able to access the information
and support they needed through their advisors whenever they wanted. However, in Geng and Koker's (2021)
study, students reported low levels of communication with their instructors. Therefore, the findings of this study
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are consistent with the findings of Seving and Cay's (2017) study while differing from the findings of Geng¢ and
Koker's (2021) study. Additionally, in this study, students reported difficulties in communicating and establishing
close relationships with their peers, whereas in Seving and Cay's (2017) study, students generally got along well
with their peers, had some complaints, and received support from them in resolving certain issues. The fact that
students did not face difficulties in reaching their instructors can be attributed to the accessibility of instructors at
the higher education institution where the research was conducted and the students' use of appropriate
communication channels to reach their instructors. The difficulties students faced in communicating with their
peers can be attributed to factors such as not experiencing the classroom environment due to starting higher
education during the global pandemic, not having the opportunity to meet peers face-to-face, and having
insufficient social interaction skills.

Students' experiences regarding assessment and evaluation in distance education have revealed that
instructors utilize different assessment tools. Some students have expressed anxiety due to technical issues and the
limited time during exams. A similar finding can be seen in the study conducted by Oz-Ceviz et al. (2020) with
443 university students, where increased anxiety levels related to the global pandemic were identified. These
results are supported by the studies of Memis-Dogan and Diizel (2020) and Goksu and Kumcagiz (2020) as well.
Students generally found performance-based assessments to be more relieving and expressed a preference for
assignments or projects rather than exams. Specifically, students with autism spectrum disorder indicated
difficulties in understanding and a reluctance to take exams in subjects such as Turkish Language, English, and
Atatiirk Principles and Revolution History, where exams were in the form of tests. One of the responsibilities of
disability student units in higher education institutions is to ensure that all students are subjected to fair and
accurate assessment and evaluation, ensuring equal opportunities and making the assessment and evaluation
process meaningful for students with special needs. These units also have tasks such as providing necessary
accommodations for exams, such as extended time, appropriate venues, materials, and reader accompaniment, as
well as making individualized arrangements based on specific needs. However, the findings of the research indicate
that disability student units in higher education institutions face challenges in fully fulfilling these responsibilities
in practice.

When examining student opinions on the comparison between distance and face-to-face education, it is
observed that students generally prefer face-to-face education. Students expressed their preference for face-to-face
education due to its practical opportunities, effective communication, and facilitation of socialization. On the other
hand, students who prefer distance education mentioned that they chose it because it eliminates the transportation
problem to the campus and provides a learning environment independent of time and place. As mentioned in the
previous paragraphs, students have negative experiences related to face-to-face education due to the lack of
physical suitability in higher education institutions. The limited mobility of students and their dependence on
others even for accessing classrooms pose significant problems. At this point, it is believed that distance education
should be preferred not only because it eliminates the negative experiences caused by the physical limitations of
higher education institutions but also because it offers various advantages.

When examining the suggestions made by students to improve distance education, it is observed that they
provide suggestions regarding course materials and the assessment system. Students' suggestions such as adding
subtitles to lecture recordings, conducting performance-based assessments during the class, substituting
assignments and projects for exams, and sharing course syllabi at the beginning of the semester stand out. Another
suggestion offered for the improvement of this process is that the personnel in the disability unit should
communicate with instructors and inform them about students' special needs. During the student interviews, the
reason for presenting this suggestion was stated as the need for instructors to address some problems encountered
due to their special needs (such as irregularities in written materials, communication limitations, etc.) in the
classroom setting. The suggestion of sharing course syllabi at the beginning of the semester is supported by the
study of Eret-Orhan et al. (2017). Eret-Orhan et al. (2017) stated that course syllabi, which provide written
information about the course objectives, resources to be used in the course, and important course-related
information, should be shared with students at the beginning of the academic term. YOK (2020a) also provided
recommendations to higher education institutions, such as "The instructor should be informed about whether there
are disabled students in the relevant programs of our universities, and the necessary precautions should be taken
according to the disability group,” "For our hearing-impaired students, course content should be provided in text
format as well, if possible, lectures should be provided with subtitles, and the course content should be sent to
students in advance in text format," and "Materials such as course videos, animations, graphics, and short stories
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can increase students' willingness to learn." Therefore, it is observed that students' suggestions for improving the
process are consistent with the recommendations in the literature.
Limitations

The research is limited to students with special needs who are attending a foundation university in
Istanbul.

Recommendations for Practitioners

1. Disability Student Units should identify students' needs and make necessary arrangements to ensure
accessible and inclusive education. Precautions should be taken to make education easily accessible and
attainable.

2. Disability Student Units should prepare documents that provide information to instructors about students
with special needs, their behavioral and learning characteristics, the limitations imposed by their specific
needs, and the necessary adjustments to be made.

3. Awareness levels of all individuals working in higher education institutions should be increased, and
counseling services should be provided to faculty members.

4. The learning software used during emergency distance education should allow for recording of classes
and easy access to these recordings.

5. Course content and assessment tools should be prepared, taking into account individual differences.

6. New online applications should be utilized to facilitate social interactions among students with special
needs and their classmates.

Recommendations for Future Research

1. The experiences of students with special needs in higher education institutions across Turkey can be
explored, leading to general conclusions.

2. The scope of the research can be expanded by conducting interviews with faculty members, counselors,
administrative staff, and institutional leaders in higher education institutions.
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