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Abstract: CELTA (Certificate in Teaching English to
Speakers of Other Languages) is a training program for the
qualification for teaching English. It has been held in
Turkish contexts for years. The number of the teachers or
teacher candidates taking part in CELTA has been
increasing in number. However, the research studies
attempting to evaluate the effects of CELTA course do not
align with the fact of increasing in number. In this respect,
the present study attempts to delineate the probable effects
of CELTA course in terms of professional development of
teachers. Burns and Richards (2012) put a distinction
between what training and professional development are.
At this very point, the second aim of the study is to come
closer to map the position of CELTA: whether it is
training, professional development or both, or a gateway to
professional development. Therefore, the researcher has
conducted semi-structured interviews with eight CELTA
program participants. The CELTA program forms have
been analyzed through content analysis. The research study
has the outcomes regarding the implementation of CELTA
in undergraduate ELT education in higher education.
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Ozet: CELTA (Baska Dilleri Konusanlar igin
Ingilizce Ogretimi Sertifikasi), Ingilizce 6gretiminin
niteligi i¢in bir egitim programudir. Yillardir
Tiirkiye baglaminda diizenlenmektedir. CELTA'da
yer alan 6gretmen veya 6gretmen adaylarinin sayisi
artmaktadir. Bununla birlikte, CELTA kursunun

etkilerini  degerlendirmeye  ¢alisan  arastirma
calismalari, saymin artmasi gercegiyle uyumlu
degildir. Bu baglamda, bu c¢alisma CELTA

kursunun 6gretmenlerin mesleki gelisimi agisindan
muhtemel etkilerini agiklamaya caligmaktadir.
Burns ve Richards (2012), egitme ve mesleki
gelisimin ne oldugu arasinda bir ayrim yapmistir.
Bu noktada, ¢alismanin ikinci amaci CELTA'nin bir
egitim mi, mesleki gelisim mi veya her ikisi mi
yoksa mesleki gelisime acilan bir kapi olup
olmadigint saptamaya c¢alismaktir. Bu nedenle
aragtirmact, sekiz CELTA program katilimcisi ile
yart yapilandirilmig goriismeler
gergeklestirmistir. CELTA program formlari igerik
analizi ile analiz edilmigtir. Calisma,
yiiksekdgretimde lisans  Ingilizce 6gretmenligi
egitiminde CELTA programmin uygulanmasina
iligkin sonuglara sahiptir.
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Introduction

Novice ELT (English Language Teaching) teachers or the graduates of departments of American
and English language and literature could contribute to language teaching knowledge in both
practice and theory in their own right. For instance, the pre-service or novice teachers are
exposed to courses engaged in theory to have them gain knowledge about how people grasp a
second, third or even a fourth language along with another educational knowledge. In such a case,
Wringe (cited in Lawes, 2003) states the teachers could be under the overloading impact of
highly dominant principles or approaches without having little or no consideration about the
actual core issue which is learning and teaching in practice. This fact may cause in over-
adherence to the theory even though a certain kind of approach or principle does not go with the
reality in the actual learning and teaching environment. Therefore, in undergraduate and in-
service education, pre-service teachers or novice teachers should be given opportunities to
develop or form their own understanding of teaching by combining it with practice and years of
experience along with the harmonization of a dash of theory. Those opportunities are generally
rendered through language teaching workshop programs and trainings. Hobbs (2007) indicates
that such programs and trainings could help gain recognition for professional development. One
such program, CELTA (Certificate in Teaching English to Speakers of Other Languages) is a
proficiency certificate designed for teachers lecturing to the adult for language teaching. CELTA
is deemed to the non-native language teachers. It is an internationally valid certificate given by
University of Cambridge Local Examinations Syndicate. Thornbury and Watkins (2007) state
that CELTA course is practical in terms of approach and a milieu designed for the attendees to
discuss their own learning-based experience around a classroom perspective. Anderson (2018)
states that initial teacher training programs are life-changing opportunities in that they can
overcome insurmountable barriers while finding international employment even on the part of
experienced non-native-speaker English language teachers. In addition, Sag (2013) states that
CELTA provides development or advancement in career. To this end, CELTA has been
questioned for its effectiveness based on CELTA program participants’ perspectives (Borg, 2001;
Ferguson & Donno, 2003). Kanowski (2004) evaluates concerns about pre-service short
courses from the perspective of a CELTA practitioner. Sulaimani and Elyas (2015) critically

reviewed CELTA syllabus suggesting the incorporation of culture as a component for
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pedagogical concerns. Barnawi (2016) examines the underlying assumptions of CELTA and
concludes that CELTA is based mainly on a performance-based philosophy suggesting that it is
not a good approach for teacher education. Mackenzie (2019) analyses CELTA candidates’
reflective assignments to determine the level of reflection the CELTA participants demonstrate

revealing varying degrees of reflectivity.

CELTA program is not new within Turkish context. Although CELTA is not recognized as an
official certificate at public schools and public universities within Turkish context, it is one of the
required qualifications for employment in private schools and language institutions (Giilcan &
Kesli Dollar, 2016). In the literature, one can come across research studies ranging from the
context, input, process to products of CELTA. One such study was conducted by Giilcan and
Kesli Dollar (2016), which is on Turkish EFL Teachers’ and Admnistrators’ perceptions of short
teacher training courses: The case of CELTA. Their purpose was to search for the applicability of
CELTA within Turkish context and necessity to hold it. The study indicates that the teachers are
pleased with holding CELTA certificate and it has contributed to their knowledge in multiple
ways. Moreover, Sag (2013) conducted a study to investigate the self-perceptions of non-native
participant teachers on a CELTA course in Turkey based on the comparison of native- nonnative
continuum. The researcher found that nonnative teachers and native teachers have different
strengths and shortcomings which made them different, but not superior. Not only novice
teachers attend CELTA programs but also experienced ones, too, take part due to sustainability
issues on the part of continuous development and employment. Aydin, Saglam and Alan (2016)
conducted a study with an aim to see whether CELTA could be useful as a bridge between pre-
service and in-service teacher education and found that CELTA has gains differing based on the
backgrounds and experience of the participants. All in all, the research studies addressing
CELTA’s position in terms of professional development for novice teachers are few in number in
Turkish context. Given this gap in literature of CELTA studies, the present study aims to
delineate the probable effects of CELTA course in terms of professional development of teachers
along with mapping the position of CELTA for professional development. In accordance with

this purpose;

1. Individual definition of CELTA,

2. Implementation of CELTA in both practice and undergraduate education,
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3. Position of CELTA: Training or professional development tool or both will be determined

according to opinions of teachers.

By recognizing teachers’ individual definitions of CELTA, and their perspectives regarding its
implementation in in-service and undergraduate education, the present study is believed to yield
implications in eliminating the gap between theoretical knowledge and practical knowledge while

studying at faculty degree for faculty members and stakeholders.
Research Model

The study aims to unearth the perspectives of the teachers holding CELTA. In this respect, case
study model was incorporated in the name of qualitative research. Qualitative research can be
defined as a research in which observation, interviews and document analysis as well as
qualitative data collection methods are used and a process in which perceptions and events in
natural environment are set forth in a realistic and holistic way (Guba and Lincoln, 1994;
Yildirim and Simsek; 2006). As a research design, the case study was chosen to reveal how the
participants make sense of CELTA in terms of individual definitions and aspects of
implementation since case study focus on a unit in depth and describes it in its context thoroughly
(Meriam, 2013).

The Study Group

The participants of the study were selected by criterion sampling. Having CELTA certificate and
being novice teacher were determined as criteria. The data were collected from 8 novice English
teachers working in both public and private schools in 2016-2017 academic years. Four of them
are male and four of them are female, and they work for different language institutions. The
experience of teachers was between one and two years and they have all had CELTA for more
than nine months. Two of the participants graduated from English Language and Literature
(ELL) Program, while the rest of them graduated from English Language Teaching (ELT)

Program.

Data Collection and Data Collection Tool
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Semi-structured interview was conducted to reveal the whole picture profoundly in the name of a
thorough illustration of the opinions of the participants. Validity and reliability are the main
concerns that emerge at all stages of establishing the theoretical framework of a research,
collecting data, analyzing and interpreting and revealing the findings (Meriam, 2013). Therefore,
at the very beginning, the target literature was reviewed regarding the CELTA and then a semi-
structured interview form was composed of nine questions depicting the opinions of the teachers
regarding CELTA. While composing it, expert opinion was taken from two ELT lecturers
holding PhD in the field of teacher education. Cohen and Crabtree (2006) state that semi-
structured interview guide helps researcher gives clear instructions to the interviewers along with
obtaining reliable and comparable qualitative data. Meanwhile, the form consists of open-ended
questions regarding the detailed data related to CELTA. The questions in the teacher interview
form are targeted to depict the opinions of the teachers about CELTA ranging from its objectives
to its implementation at faculty degree. To be more specific, the instrument attempts to unearth
the opinions of teachers over CELTA, harmonization of CELTA with faculty degree program,
and the position of CELTA for continuous professional development.

Data Analysis

The data were analyzed by content analysis. For analysis, pattern-coding process was utilized in
order to get recurrent themes as suggested by Miles and Huberman (1994). Two teacher
researchers who are experienced in language teaching and qualitative research and ELT as well
analyzed the data individually and compared later for internal consistency. The analysis results
were supported by direct quotations of the teachers interviewed. For confidentiality issues, not

the real names but the code names were used for participants.
Findings

The present study aims to delineate the probable effects of CELTA course in terms of
professional development of teachers along with mapping the position of CELTA for
professional development. Therefore, findings over participants’ individual definitions of CELTA,
their perspectives upon the implementation of CELTA in both practice and undergraduate
education, and the position of CELTA for professional development were presented. Those

findings were displayed in Tables. Each table consists of the themes and the number of teachers
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providing opinion about related theme. A teacher may have referred to more than one theme in

tables.

Findings of the first research aim

In this part, findings regarding individual definition of CELTA are presented. The teachers’

perceptions of definition are displayed in Table 1.
Table 1

Teachers’ Responses about the Definition of CELTA

Definition of CELTA

Enjoyable experience providing teaching practice in a real classroom environment.
Program preparing a teacher for different teaching contexts

Program which is intensive in taking in the short run, but extensive in
implementation in the long run

N N B =

Teachers participating in the study answered differently regarding the individual definitions of
CELTA. Accordingly, four of the teachers indicated that CELTA is an enjoyable experience
providing teaching practice in a real classroom environment. Additionally, two of the teachers
state that it is a program preparing a teacher for different teaching contexts. Lastly, two of the
teachers argue that it is a program which is intensive in taking in the short run, but extensive in
implementation in the long run. When the definitions are delineated it could be stated that the
teachers do not suggest an exact and one common definition for what CELTA is. However, the
teachers utter a definition related to some aspects of CELTA. Here are some direct quotations of
teachers for the individual definition of CELTA:

“I have been working as a language teacher and CELTA refreshed my courses in my teaching. CELTA
is different from other in-service trainings, it addresses the real classroom environment and you learn

the ways to make the lessons fun.” Sinan.

“I have been teaching for high school students and for public education center at the same time, but
before CELTA | had concerns about the classroom language that | use, however, after CELTA | can

accommodate my medium of instruction better according to the level of the learners.” Afife.
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Findings of the second research aim

Table 2 displays the teachers’ responses regarding the implementation of CELTA in both practice

and undergraduate education.

Table 2

Teachers’ Responses about the Implementation of CELTA

Implementation of CELTA

Allows and builds up reflective practice in in-service

Practice everything you know theoretically+practical course+you learn by doing
Endorsement of CELTA in ELT pre-service education

Developing pre-service internship through CELTA

P W s b

In Table 2, four of the participants state that CELTA allows and builds up reflective practice.
Furthermore, four of the participants indicate that through CELTA, one can fill the gap between
theory and practice to a great extent. Finally, three of the teachers indicate that CELTA could be
implemented at faculty degree instead of teaching practicum at the last year of English Language
Teaching while one of the teachers argues that the teaching internship could be enhanced and
enriched through CELTA. The findings reveal interesting ideas over the incorporation of CELTA
in in-service and pre-service faculty education. Here are some direct quotations of teachers

regarding the implementation of CELTA:

“The practicality provided by the CELTA program is quite a lot when | compare it with the
practicality of the internship education | received at school. There are a lot of paper rowing jobs in
internships, CELTA is leaner and more functional. | think it could be done instead of internship.”

Serdar.

“In-service trainings that we normally attend remain too theoretical. For example, it doesn't teach my
students how to give feedback, but it tells about the types of feedback. For example, CELTA is more
oriented towards practice. It also teaches how and what to do. In fact, these are things we need to

know from the university, but there are gaps in it. | can say that CELTA fills these gaps.” Tiirkan.

Findings of the third research aim

134



Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi e-1SSN:2146-5983  Yil: 2020 Sayi: 55 Sayfa: 128-144

In this part, findings regarding the position of CELTA in professional development are displayed.
Table 3 shows the teachers’ responses regarding the position of CELTA for professional

development.
Table 3

Teachers’ Responses about the Position of CELTA

Position of CELTA

Continuous confidence and motivation for teaching, for instance, reading research
Allows interaction with other participants and provides discussions interactively
Peer observation by sharing knowledge, making one’s own context public.

N N D=

Table 3 indicates intriguing findings on mapping the position of CELTA. Accordingly, four of
the teachers hold perpetual enthusiasm towards learning to teach and implement that teaching.
Additionally, two of the teachers indicate that CELTA allows interaction with other participants
and provides discussions for other contexts interactively, which aligns with the nature of socio-
cultural view. Lastly, the rest of the teachers argue that CELTA program makes one’s own
context public through peer observation and sharing knowledge. Here are some direct quotations

of teachers regarding the position of CELTA for professional development:

“This program encourages people to learn to teach. In the lesson, you observe the student better. Since
you have a lot of reading in CELTA for classroom practice, you know about many different situations,

your feet are more firm on the floor in the classroom and you are more willing” Afife.

“In normal seminars, there is a traditional understanding, we just listen. However, with CELTA you
have to interact more. This allows you to discuss different topics with the group and it is satisfying.”
Ali.

“I had never observed a colleague's lesson until I joined the CELTA program. I also had no place to

share what | did well. In this context it was useful.” Gokgen.
Discussion

The study unearths the perspectives of the teachers holding CELTA in three phases. Accordingly,
different definitions have come in view. Based on the definitions of the CELTA holders, CELTA
provides knowledge upon different contexts. Stenhouse’s (1981) argues that teachers are required

to test theories in their classroom context since the findings of education research are generally
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contextual, which means those theories cannot be applied directly in every classroom context. As
CELTA is a practical approach and a designed milieu for teachers' own learning based experience
in classroom context (Thornbury & Watkins, 2007), it can enable teachers to act flexibly in
different teaching contexts. Therefore, pre-service teachers or novice teachers should be given
opportunities to develop or form their own understanding of teaching by combining it with
practice. According to what the CELTA holders have addressed, CELTA program is intensive in
taking in the short run, but extensive in implementation in the long run. It aligns with what
Macperson (2003) indicates that CELTA program contains required knowledge and necessary
skills in its course process. Wringe (cited in Lawes, 2003) states that the teachers could be under
the overloading impact of highly dominant principles or approaches without having little or no
consideration about the actual core issue which is learning and teaching in practice. CELTA
seems to have formed this milieu necessary for contextual needs according to the results of the

study.

As for the teachers’ responses about the implementation of CELTA, it could be stated that it is a
bridge between the theory and practice. Such an understanding makes the pathway for the new
teachers to construct their own development rather than being provided conventionally spoon-fed
top-down teaching input. Since CELTA highlights practice along with theory and provides a
milieu (Thornbury & Watkins, 2007) in which one can co-construct the way of teaching, it could
be regarded as a meeting point of undergraduate theoretical knowledge with the real classroom
experience. Dimitrieska (2018) holds the view that teachers need access to spaces which provide
them with construction and reconstruction of their language teaching conceptualizations if
change is desired to take place. Here, it might be stated that CELTA is a potential practical tool
which convey the meaning of theory in real classroom teaching. With this aspect, CELTA
could be incorporated in pre-service education since Giilcan (2015) indicates that administrators
believe the CELTA course makes a difference in intrinsic motivation of the certificate holders in
teaching context. Half of the CELTA holders in the present study also express that it is an
opportunity for reflective practice. Mann, Gordon and Macleod (2009) indicate that reflective
practice acknowledges acting and thinking professionally as a result of courses integrating
theoretical knowledge and practice from the start. The field of English language teaching has
been undergoing a change developing gradually; it could be challenging to continue without the

engagement of professional development (Bailey, Curtis & Nunan, 2001). CELTA aligns with
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the nature of professional development and co-constructivism since it includes peer observation,
sharing knowledge, reading up-to-date research and language teaching skills. The interaction
between both the CELTA program participants and the tutors in CELTA fronts the socially
mediated nature of language learning (Larsen-Freeman & Long, 2014). It could be stated that
CELTA is a bridge between the theory and practice. Therefore, CELTA could be incorporated in
pre-service education since it has been seen as reflective practice and a bridge between theory
and practice by the CELTA takers in the research study. According to the results of Tung
Calgan’s (2008) study, ELT teachers think that existing in-service trainings are not consistent
with professional development objectives, do not empower teachers and not provide self-
confidence and motivation towards teaching. Additionally, teachers believe in-service trainings
are inadequate in terms of developing interaction, timing, objectivity of evaluation and style of
education. In this context, CELTA could be an effective alternative for English language teachers’
professional development in in-service. Up to date research studies reveal that ELT teachers’
undergraduate theoretical knowledge and practicum experience do not align with the real school
context (Ulum, 2020). At this very point, present study reveals that CELTA supports teachers to
put theoretical knowledge into practice by doing. Henceforth, CELTA also could be an effective

alternative for pre-service English language teachers’ professional development.

CELTA is a debated issue in terms of its position whether it is training or something necessary
for professional development. Burns and Richards (2012) put a distinction between what training
and professional development are. Professional development is an ongoing process while
trainings are not necessarily to be continuous. Effective professional development not only
includes training, practice and feedback, but also provides adequate time and follow-up support
(OECD, 2009) and participants’ opinions in the present study fit to that definition. According to
the findings of the study, half of the certificate holders indicate that it provides continuous
confidence and motivation for teaching, for instance, reading research and gaining context-bound
skills. Additionally, CELTA provides teaching practice including reflective practice, feedback,
support and observation in real classroom environment by the peers as the findings of the current
study reveal. It could be concluded that it is beyond training and it is a way of professional
development. The present study indicates CELTA allows interaction with other participants and
provides discussions for other contexts interactively. Larsen-Freeman and Long (2014) fronts the

socially mediated nature of language learning and teaching through mental processes in the mind.
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Such an understanding makes the pathway for the new teachers to construct their own
development rather than conventional spoon-feeding. CELTA procures that atmosphere which is
socially mediated. In this respect, CELTA is fairly suitable to constructivist and socio-cultural
perspectives. Howe and Stubbs (1997) indicate that constructivist approach provides a supportive
environment for professional development. The development program is expected to procure
opportunities for reflection and interpretation of teachers’ own construction of meaning (Fung,
2000) and CELTA has provided the settings on the part of the CELTA holders based on the
results of the present study. Moreover, Aydin, Saglam and Alan (2016) indicate in their research
study that as a professional development activity for in-service language teachers, CELTA helps
them to enhance their self-awareness, encourage reflection and learning from peers, and enhance
collaboration, which is similar to the present study. Last but not least, the knowledge of teaching
input given in CELTA should be mentally processed and be converted to intake and this mental
process takes action in meaningful interaction in various and particular contexts on the part of the
teachers. International contemporary trends suggest multiple types for teachers’ professional
development. According to TALIS-Teaching and Learning International Survey of OECD (2009),

2% ¢

the main types of professional development are “courses/workshops”, “education conferences or

2 (13 2 (13 2 [13

seminars”, “qualification programs”, “observation visits to other schools”, “participation in a

99 Ceg

network of teachers”, “individual or collaborative research”, “mentoring and/or peer observation
and coaching”, “reading professional literature”, and “engaging in informal dialogue with peers
on how to improve teaching”. Among those types, the collaborative ones are of great priority, this
is because, teachers' professional development can be regarded as high-quality on condition that
it is based on active learning rather than listening to an expert, and is conducted with a group of
colleagues within a research based framework of collaborative learning activities (OECD, 2017).
Results of this research address those characteristics of professional development. Therefore, it
could be argued that CELTA is a gateway and tool for continuous professional development

rather than training and presenting entry level skills for teachers.
Suggestions

The present study has been administered to novice teachers in Turkish context. Henceforth, the

outcomes were examined without referring the factor of experience. Taking the present study as a
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sample, one such research study could be conducted with experienced teachers who have been
holding CELTA in Turkish context.

So far, there have been very few research studies over the beliefs of CELTA tutors, and | hope
some research will be of value for educational managers and ELT department heads on the part
of the implementation of CELTA course in undergraduate education. Although it is quite easy to
encounter CELTA holders in Turkish context, it is quite difficult to find Turkish CELTA holders
who know better the undergraduate ELT context. Henceforth, CELTA tutors’ beliefs may have
directing effect in placing CELTA course in undergraduate education in ELT in Turkish Higher
Education. This is of great importance in that the duration of CELTA is a debated topic regarding
its brevity which is ten-twelve weeks-period. For example, Macpherson (2003) indicates that the
duration is sufficient in that the course contains required skills and necessary knowledge for
language teaching while some others go against. All in all, how and when to integrate CELTA in
the undergraduate education and how much duration it requires could be questioned

wholeheartedly.

As it has been argued in discussion part, CELTA tutors’ reflection could be examined and
compared with this research study in terms of its findings on the part of whether CELTA is a
bridge between theory and practice, or whether it is an initiator in constructing a teacher’s own

language teaching conceptualization on the way to professional development.
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Uzun Ozet

Ingilizce bilimin dili haline gelmistir ve akademik bilginin iiretimine ve dagitimma dogrudan
veya dolayli olarak katkida bulunmaktadir. Bu nedenle; bilgiye ulasmada ve onu ilerletmede
Ingiliz dilinde egitimin 6nemi genis ¢apta anlasilmistir (Carli ve Ammon 2007; Tonkin 2011).
Ingiliz dilinde egitimin dgretmenler igin hazirlik ve yeterlilik gerektirdigini belirtmek dogrudur.
Egitimin islevlerinden biri de egitimin devamliligini saglamaktir. Ornegin, Ingilizce igerik
sunmada hazirligi yetersiz olan &gretmenler araciligiyla egitimin siirdiiriilmesi, 6gretimden
beklenen sonuglarinin yeterince karsilanmamasina neden olabilir (Kerestecioglu, 2018). Bu
baglamda, 6gretmenlere, 6gretimin hedeflerine ulasmak icin egitim programlar1 verilmektedir.
Bunlardan biri de Ingilizce 6gretiminin hem kuram hem de uygulama yonlerini kapsayan bir
ogretmen gelistirme programi olan CELTA (Baska Dilleri Konusanlar i¢in Ingilizce Ogretimi
Sertifikas1) programidir. CELTA, Cambridge Universitesi Yerel Smavlar Birligi tarafindan
verilen, uluslararast gegerliligi olan bir sertifikadir. Yillardir Tirkiye baglaminda
diizenlenmektedir. CELTA programina dahil olan 6gretmen veya 6gretmen adaylarinin sayist
artmaktadir. Bu nedenle, Ingilizceyi yabanci dil olarak 6gretmek icin ihtiya¢ duyulan temel arag
ve teknikleri saglayan CELTA programinin etkililigi ve Onemi siirekli mesleki gelisim

baglaminda belirlenmelidir.
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CELTA egitim programina katilan oOgretmenlerin CELTA programimi mesleki gelisim
baglaminda nasil algiladiklarinin  belirlenmesi 6nemlidir. Ancak alan yazinda CELTA
programinin siirekli mesleki gelisimdeki yerinin degerlendirilmesine yonelik bir ¢alisma
bulunmamaktadir. Bu noktada, CELTA programinin siirekli mesleki gelisimde konumunu

saptamaya c¢alisan bu ¢alisma bu alana 151k tutacaktir. Calismanin amaclar1 asagidaki gibidir:

1. CELTA programina iligkin 6gretmenlerin bireysel tanimin;
2. CELTA'nin hem hizmet i¢i egitimde hem de lisans egitiminde uygulanmasina iliskin
ogretmenlerin goriislerini;

3. CELTA'nin siirekli mesleki gelisim agisindan konumunu ortaya koymaktir.

Bu arastirma nitel arastirma yontemiyle, durum c¢aligmasi deseninde tasarlanmistir. Arastirma
verileri, 2016-2017 akademik yilinda hem devlet hem de 6zel okullarda calisan 8 Ingilizce
dgretmeninden toplanmistir. Ogretmenlerin deneyimi bir ile iki yil arasinda de@ismekte ve

hepsinde dokuz aydan fazla bir siiredir CELTA belgesi bulunmaktadir.

Arastirma verileri yart yapilandirilmis goriismelerle elde edilmistir. En basta, CELTA ile ilgili
hedef literatiir gozden gegirilmis ve uzman goriisii dogrultusunda dokuz sorudan olusan agik uglu
bir form olusturulmustur. Goriismelerin dili ingilizce olarak belirlenmistir. Elde edilen veriler
icerik analizi ile analiz edilmistir. Aragtirmanin dogasina uygun olarak temalar ve kodlar elde

edilmistir.

Arastirmadan elde edilen bulgular 15181nda CELTA belgesi sahiplerinin tanimlarina dayanarak,
CELTA'nin farkli baglamlar hakkinda bilgi sagladig: belirtilebilir. CELTA, 6gretmenlerin farkli
ogretim baglamlarinda esnek davranmalarini saglamaktadir. Bu nedenle, 6gretmen adaylarina
veya yeni 6gretmenlere kendi 6gretme anlayislarini uygulama ile birlestirerek gelistirme veya bu
anlayislarimi sekillendirme firsatlart verilmelidir. CELTA katilimcilarinin belirttiklerine gore,
calisma CELTA programinin kisa vadede igerik olarak yogun, fakat uzun vadede de uygulama
bakimindan ¢ok kapsayict oldugunu ortaya koymaktadir. CELTA, c¢alismanin sonuglarina gore

baglamsal ihtiyaclar i¢in gerekli olan ortami olusturmus gibi gériinmektedir.

CELTA'nin hem hizmet i¢i egitimde hem de lisans egitiminde uygulanmasina iliskin

ogretmenlerin goriisleri su sekildedir; CELTA programinin teori ve pratik arasinda bir koprii
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oldugu soylenebilir. Boyle bir anlayis, yeni 6gretmenlerin geleneksel olarak yukaridan asagiya
ogretim girdisi saglamak yerine asagidan yukari kendi gelisimlerini olusturma yolunu acar.
CELTA, ger¢ek smif Ogretiminde teorinin anlamini tagiyan potansiyel bir pratik aractir. Bu

yoniiyle CELTA, hizmet 6ncesi egitime dahil edilebilir.

CELTA'nin siirekli mesleki gelisim agisindan konumu su sekildedir; CELTA programinin egitim
veya mesleki gelisim i¢in gerekli bir sey olup olmadigi agisindan tartismali bir konudur.
Calismanin bulgularina gore, sertifika sahiplerinin yarisi, Ornegin, aragtirmayr okumak ve
baglama bagli beceriler kazanmak gibi 6gretim hakkinda daha fazla bilgi icin siirekli giiven ve
motivasyon sagladigini belirtmektedir. Ek olarak, bu ¢alisma CELTA'nin diger katilimcilarla
etkilesime izin verdigini ve diger baglamlar icin etkilesimli olarak tartismalar sagladigini
gostermektedir. Bu baglamda, CELTA yapilandirmaci ve sosyo-kiiltiirel bakis agilarina oldukga
uygundur. Son olarak, CELTA programinda verilen 6gretim bilgisi zihinsel olarak islenmeli ve
icsellestirilmelidir ve bu zihinsel siire¢, 6gretmenlerin ¢esitli ve 6zel baglamlar ile etkilesimiyle
miimkiin olmaktadir. Bu nedenle, arastirmanin bulgularma goére CELTA programinin,
Ogretmenler icin girig seviyesi becerileri egitimi ve sunumu olmak yerine siirekli mesleki

gelisime agilan bir kap1 oldugu sdylenebilir.

ETIK BEYAN: " Mesleki Gelisimde Celta'nin Konumunu Tiirkive Baglaminda Belirleme” bashkl
calismanin yazim siirecinde bilimsel, etik ve alinti kurallarina uyulmus, toplanan veriler iizerinde
herhangi bir tahrifat yapilmamis, karsilasilacak tiim etik ihlallerde “Mehmet Akif Ersoy
Universitesi Egitim Fakiiltesi Dergisi Yayin Kurulunun” hi¢hir sorumlulugunun olmadigi, tiim
sorumlulugun Sorumlu Yazara ait oldugu ve bu ¢alismanin herhangi baska bir akademik yayin

ortamina degerlendirme i¢cin gonderilmemis oldugunu taahhiit ederim."”

144



